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Summary 

The quest to improve the quality of education in which as country we have 

been involved the last years, will be unfinished if the methodology, curricula and 

teacher development are not accompanied by a substantial improvement in the 

classroom management and teachers’ leadership style. Hence, this paper will 

analyze the influence of the English Area teachers’ leadership in the processes of 

teaching and learning at Unidad Educativa Experimental "La Dolorosa" in Quito. 

The Unidad Educativa Experimental "La Dolorosa" was founded as the 

Hogar Colegio "La Dolorosa" by Miss María Espinosa Polit on October 1st 1953 

and it only worked as a high school. The year 1965, Ms. Polit gave the school to 

the religious congregation of Handmaids of the Sacred Heart of Jesus, to who it 

belongs until now. 

The UEE “La Dolorosa” is a particular religious school that has a total of 373 

students in the high school level, and 4 teachers in the English Area. The total 

amount of English classes that students take each week is 10 hours.   

This study was conducted during the first term of the school year 2011-2012 

with the high school students, the English staff and principals of the institution. We 

applied two types of surveys designed for each of the study groups as well as an 

interview for the principal and vice-principal. 

The information gathered through the surveys allowed us to conclude that 

the instructional leadership is practiced in the institution and that the English 

teachers’ leadership style should be changed in order to get better results and to fit 

the pedagogical model used at the institution. 

The suggested improvement proposal aims to train both English teachers 

and directors on new theories and ideas about classroom management and 

teachers’ leadership and in this way to promote a change to a new, most current 

and functional leadership model necessary to fulfill the requirements of the 

nowadays students and institutions. 
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The sustainability of the research is the need to analyze the styles of 

leadership and management in the English classrooms and its influence in the 

processes of teaching and learning and based on this analysis to guide the 

changes necessary to ensure that teachers become in real educational leaders 

able to promote learning in an efficient way and to make from their school an 

intelligent organization able to learn and grow based on their own learning. 
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Introduction 

 

This study provides strong evidence that by improving policy and practice of 

school leadership it is possible to improve also student performance. But before 

people can act on this evidence, we need to understand and analyze its 

implications in their local context.  The research contains six chapters that can be 

summarized as follow: 

In the first chapter we established the research problem; the variables to 

work out, the objectives, and the justification of our investigation. 

In the second part which is the theoretical framework, we address issues 

related to management, leadership, educational leadership, classroom 

management, the new organizational theories of Peter Senge and how to apply 

them to the school, the teaching and learning process and the factor influence it, 

and the teaching techniques in English as a second Language. Here also,  we 

identify the working hypothesis. 

The third chapter contains the methodological design of the research; we 

established here the research type, the population and sample, the instruments we 

used to collect the data and the way in which we processed and analyzed the 

collected information.  

The chapter four is the analysis and interpretation of the results; it is 

possible to find here the charts and graphics of the data collected and how by 

using the chi-square statistical method we tested our hypothesis. 

The conclusions and recommendations are in the fifth part of this paper, 

here we established as the main conclusion and recommendation, the necessity to 

improve the English Area teachers leadership style, because from our schools, as 

teachers, we can help our students become more competent and competitive, and 

because leadership is a mean to change structures, paradigms and create a 

school culture in favor of personal and collective satisfaction. 
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In the last part, chapter six, we included our proposal to improve the 

leadership styles of the English teachers at “La Dolorosa”, it is the design of a 

workshop in which we are going to provide methodological strategies and 

resources to carry out an effective educational leadership and develop an 

adequate counseling and tutoring job in the classroom to enhance the educational 

process. 

 

 



 

 

1. Research Problem 

1.1 Problem Identification 

The educational reformation undertaken by most of Latin American 

countries since the nineties, focuses on providing an education that reaches all 

society strata, improve the quality of teaching processes, professionalize the 

teachers work, decentralize education management, reorganize the school and 

strengthen it by the improvement of operational processes existing in it.  

To improve the quality of education and the educational system as a whole, 

it is necessary to deal with issues related to management within educational 

institutions, which involves not only, strengthening management and leadership 

capabilities in authorities but also in teachers who are ultimately responsible for 

training students. 

The appearance of new theories in both education and in business 

administration, had modified the concepts of efficiency and effectiveness in 

educational management that had been used the last two decades, and the new 

approaches tend to understand effectiveness as the response to the new social 

demands.  

However, even now, it is possible to see that there is a lot of improvisation 

and empiricism in the management of some Ecuadorian educational institutions at 

all levels, situation that makes unattainable to improve the quality of national 

education level. 

The institutional success is impossible without the excellence of each one of 

its members; and that excellence demands from teachers certain social skills more 

than technical competences. Nowadays, for example, teachers who work at “La 

Dolorosa” High School are facing new challenges related with classroom 

management and leadership such us: to achieve from students an effective and 

efficient work in a group project, to mediate to solve disputes between them, and to 

wisely manage them in workgroups. Therefore, it is a requirement for the English 
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are teachers at “La Dolorosa”, to develop the leadership capabilities that make 

them able to lead the students’ path, to commit them to action and to guide the 

efforts of all class members in order to achieve goals despite obstacles that may 

arise and, ultimately, to be able to keep their groups free of mediocrity. 

Nowadays, unfortunately, in all areas of education there is great number of 

authorities, they can be sometimes teachers in their classes, who impose, rule and 

order, but there are very few leaders and “La Dolorosa” High School is not an 

exception. Education is full of men and women with power and rights, but unable to 

perform their pedagogical and technical roles efficiently and effectively, to reach 

the proposed educational goals. 

Educational leadership requires auto-motivated people who are confident on 

themselves and who are able to manage and guide their subordinates to achieve 

the educational goals. Leading is not easy; to be responsible for a group of people 

represents a great personal and professional commitment and the practice of an 

ineffective leadership style generates insufficient support and motivation from 

students ending in a final boredom and lack of the students’ learning desire. 

 

1.2 Problem Setting 

1.2.1 Main Problem 

• Does classroom management and leadership 

styles of the English Area teachers at UEE “La 

Dolorosa” influence in the teaching and learning 

process of ESL? 

1.2.2 Secondary Problems 

• Does the teachers’ leadership style, demotivate 

students towards learning English? 
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• Does the lack of training about leadership and 

management issues produce an ineffective 

leadership style? 

• Does an inappropriate leadership and classroom 

management style cause poor academic 

performance of the students? 

 

1.3 Variables Working out 

 

• Independent Variable: Incidence of the English Area teachers’ 

management and leadership. 

• Dependent Variable: English teaching and learning processes. 

 

1.4 Variables Matrix 

 

Independent Variable 
Conceptual 

Definition 
Dimensions Sub-dimensions 

Incidence of the 

English Area teachers’ 

management and 

leadership. 

Educational 

management is the 

group of processes, 

decision making 

process, and carrying 

out actions that enable 

you to perform 

pedagogical practices, 

implementation and 

Management Concept 

 

 

 

School Management 

 

Management Elements 

Management  

Principles 

Management styles.  
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evaluation. 

Educational leadership 

is the positive 

influence in others, to 

make them voluntary 

changes their 

preferences in order to 

achieve predetermined 

goals or projects. 

 

 

Classroom 

Management 

 

 

The fifth discipline by 

Peter Senge 

 

 

 

 

 

 

 

 

Educational 

Leadership Concept 

 

 

Differences between 

manager and leader. 

 

 

Requirements, 

qualities and skills of 

Content management 

Conduct management  

Covenant management 

 

Systems thinking, 

Personal mastery, 

Mental models,  

Shared vision,  

Team learning 

 

Schools as learning 

organizations 

 

 

Instructional leadership 

Transformational 

leadership 

Situational leadership 

Leadership dimensions: 

techno-scientific, 

psycho-emotional, 

ethical. 
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the educational leader 

Values education 

Dependent Variable 
Conceptual 

Definition 
Dimensions Sub-dimensions 

English teaching and 

learning processes. 

Teaching and learning 

process is the heart of 

education because it 

depends the fulfillment 

of the aims and 

objectives of 

education; it is all the 

actions carried out by 

teachers and students 

in order to train and 

educate and individual. 

Constructivist teaching 

and learning. 

 

Teaching techniques in 

English as a second 

language. 

 

 

 

The Direct Method 

Desuggestopedia 

Community language 

learning. 

Cooperative learning 

Multiple Intelligences 

 

 

1.5 Objectives: 

1.5.1 General Objectives 

• To design a proposal to improve the educational management and 

leadership of the English Area staff at “La Dolorosa” High School in order to 

develop better English teaching and learning processes. 

• To determine the kind of leadership and management practiced at UEE “La 

Dolorosa”  

• To analyze if the English Area teacher’s management and leadership affects 

the teaching and learning process. 
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1.5.2 Specific Objectives 

• To relate enterprise management with school management for a better 

understanding of this research. 

• To understand what an effective leadership is. 

• To establish the relationship between the school’s management and 

leadership style and the individual style practiced by the English Area 

teachers. 

• To analyze the leaderships styles of the English area staff at UEE La 

Dolorosa. 

• To analyze the importance of the teachers’ management and leadership 

models in the learning processes. 

• To analyze the students response to the leadership and management 

capabilities of the teachers. 

 

1.6 Justification 

School leadership is a priority of educational policy worldwide. Greater 

school autonomy and a greater focus on educational outcomes and school itself 

have made it essential to reconsider the role of school leaders. 

In Ecuador, in recent years teacher training issues have been addressed 

from different points of view and analyzed by different groups some in favor and 

some against, but those issues related to leadership and management in 

educational institutions has been set side. 

What are the most effective management functions to improve student 

learning? How do instructional leadership styles affect the learning processes of 

students? How could we ensure that current and future leaders develop the 

appropriate skills for effective leadership? These are questions that teachers all 
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around are facing. Offering a valuable perspective, this research identifies effective 

leadership styles to help teachers improve school leadership now and build 

sustainable leadership for the future.  

 In this context, and recognizing that executive management inside many 

educational institutions has been empirical, and that teachers have poor 

knowledge about leadership issues, this paper aims to provide guidance on key 

concepts of management and leadership and to enable a greater understanding of 

teachers’ management and leadership. It means, to set up at “La Dolorosa” High 

School the necessary conditions to create a work environment which promotes a 

culture of effective participation not only of teachers but of all members of the 

school community towards the improvement of educational work and the 

achievement of the institutional goals. 

 This research has been done in the basis of a strong theoretical framework 

that allows the understanding of key concepts. The data was collected by 

surveying students about the leadership styles of their teachers, and teachers 

provided information about their own leadership styles. The principal and vice-

principal were interviewed about teachers’ leadership and the institutional 

leadership. The data was carefully analyzed and interpreted to be finally evaluated 

by the chi square statistical method. 

 We hope this research will be a working tool and a means of training for 

teachers and administrators. It was designed to help teachers and other members 

of the scholar community to analyze their current school leadership practices and 

develop a common understanding of where and when to take action based on the 

recommendations for improvement. 
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2. Theoretical Framework 

 

2.1 Management Concept 

 

When we think of education as a fundamental part of the social machinery 

whose main challenge rests on the fundamental principles of quality and equality, 

we assume the constant changes they undergo and meet the demands of new 

times knowing that education is not a lucrative activity. However, if we look at the 

school as an enterprise, it is, as a social group made up by people who are 

organized to achieve goals directed to produce an educational service and 

therefore get economic or social outcomes (Ayala, 2005), the term management, 

refers to the effective and efficient organization and administration of it, in order to 

ensure an economic development, to fully take advantage of all the technical, 

financial and human resources, and to group and lead all workers to get the 

organizational goals. 

 

In other words, management is the decision-making process performed by 

executives, so that the institution meets the proposed objectives. This process of 

decision-making requires both, the manager and workers to be aware of economic, 

legal, organizational and administrative issues inside the institution, and, at the 

same time to learn the best suited techniques and methods to transform that 

knowledge into action (Ayala, 2005). 

 

For many people, management is conceived as the administering action. 

According to this definition, management and administration are synonymous 

(Botero, 2008). However, for some scholars, management is a more inclusive 

concept from which administration is only a part; administering then, is the activity 

related to the resources usage. Therefore, a good management requires a good 

administration scheme because administering is management support. In addition, 

in management practices, especially in those related to educational management, 
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the essential feature is the transformation that each individual makes in its relation 

to others. 

 

The term educational management is relatively new, in Latin America, in the 

eighties the UNESCO was the first one giving certain guidelines regarding to this 

issue. The concept promoted by the educational management is to apply the 

general principles of management, present in business administration, to the field 

of education. In this sense, educational management guides the organization of 

work inside the educational institutions, and it becomes in the set of processes, 

decision making and implementation of actions that allow carrying out teaching 

practices, their implementation and later evaluation (Botero, 2008). 

 

If we consider the educational management as a way to create the 

necessary conditions to reach the educational future we want to materialize, in the 

first instance, there must be a project to be achieved, there must be also capable 

people to do it (managers, teachers and administrative staff), and it is necessary to 

program and implement concrete actions in order to solve the problems that 

hinder. Finally, we must generate and manage resources, to have the people who 

will perform the required and needed actions. 

 

Finally, another important element to understand the management is to 

know the areas of business management, such as: personnel management, 

financial and accounting management, marketing management, supply 

management and administrative management (Ayala, 2005). However, within 

education management marketing and supply management are not applicable and 

the pedagogical management should be added. 
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2.1.1 Management Elements 

 

According to Sabino Ayala (2005), for educational purposes, planning, 

organizing, leading, coordinating, and controlling, are recognized as elements of 

management however in practice management is a whole and it cannot be broken 

into parts. 
PLANNING: 

It is the selection of goals and strategies to deal future situations that could 

appear in the institution. It is based on prospective and it is technical and 

realistic. Planning is supported by budgets, schedules, and programs among 

others. 

ORGANIZATION: 

It is administering financial, technical and material resources to achieve the 

proposed and planned objectives and goals. 

LEAD: 

It means to guide and motivate all members in the organization to perform the 

necessary activities to achieve goals. 

COORDINATION: 

It is to articulate, align and harmonize the individual activities and efforts of all 

workers. 

CONTROL: 

It is to review and contrast the planned actions in order to determine variations 

and imbalances that could exist to propose solutions and corrections. 
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2.1.2 Management Principles 

 

When talking about management is important to mention the five principles 

on which this is based: 

• Principle of division of labor 

According to this principle, activities and tasks should be grouped into 

organizational units according to the area or specialty. 

• Principle of authority – responsibility 

It is to delegate authority to subordinates in the organization; it does not 

mean to delegate responsibilities. While authority is to command, it is the 

ability to give orders, responsibility is the obligation of accounting for our 

actions to our superiors. 

• Principle of commanding authority 

That is, do not assign more than one immediate superior to any worker. 

• Principle of efficiency 

It is to meet objectives trying always to reduce costs and eliminating the 

unforeseen events. 

• Principle of the range of control 

It is to give each executive the number of workers that he can direct, 

coordinate and monitor effectively. 

 

2.1.3 Management versus Leadership 

 
It is necessary to distinguish between management and leadership (Kotter, 

1990:18), because even though they are complementary, they are not necessarily 

the same. While management faces the inherent complexity of modern 

organizations, leadership faces the changes necessary to project the organization 

in a dynamic environment. 
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According to Kotter’s definitions, management is concerned with the 

complexity of the organization, through planning, budgeting, establishing goals and 

objectives and setting stages. The organizational plan is developed with the 

staffing, and its fulfillment is ensured by controlling and problem solving according 

to the original plan. Leadership on the other hand, deals with changes; it sets a 

direction and develops strategies for changing based on a vision of future. The 

plan is developed by coordinating people, that is, through communication that 

makes possible to understand the new direction and to fulfill it; leadership always 

goes hand in hand with motivation and inspiration. 

 

2.1.3 Leadership Styles 

 

The management and leadership styles prevalent in each organization help 

or hinder situational strategic planning so that institutions are progressing 

according to the leading management. 

There are a number of classifications of management and leadership styles, 

but in our opinion the four most representative and common management styles 

inside our institutions are: 

 

THE AUTOCRATIC LEADER 

According to Alvarado (2006), the autocratic leader is the one characterized 

by giving orders and imposing actions without consulting the group. He does not 

inform about future plans, but merely states the immediate action to be taken. 

Subordinates are under a high control; this kind of manager has a paternalistic 

attitude and he wants to do well whatever he considers to be valid. He feels it is his 

responsibility to make all decisions for the benefit of the group and does not 

delegate its authority as he believes he is better than the others; his continuous 

criticism can be considered as an affront by the group. He is inflexible but fair 
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according to his principles, and when an order is given he does not take into 

account that the time may vary, harassing employees with inappropriate 

complaints. 

 

THE LAISSEZ-FAIRE LEADER 

For Garcia (2010), the laissez faire (liberal) manager leaves all the 

responsibility on his subordinates, he does not lead them, then, the group remains 

in chaos and confusion, there is no leadership. Under these circumstances, the 

work environment is chaotic and the desperate struggle for power between 

individuals or groups is constant. Subordinates could feel left out creating thoughts 

of worthlessness and disregard for their boss. 

 

THE DEMAGOGUE 

This manager is too insecure to succeed and somewhat he is incompetent. 

Although he shows a democratic image his thoughts are autocratic. This kind of 

manager is ego-centric (Ayala, 2005), he is always thinking about himself, situation 

that makes his subordinates to distrust of his leadership, in addition, a group of 

permanent flatterers appears a cause of his insecurity and there are a lot of 

inconsistencies raised by his management. 

 

THE DEMOCRATIC 

Under this manager, orders arrive only after consulting, all the group's 

actions are decided collectively and concessive (Garcia, 2010) because he relies 

on the skills of others for making decisions. This type of leader, distributes authority 

at all levels of the organization, rather than authority chases the subordinates. In 

this kind of leadership the members of the organization work as a team promoting 
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the growth and development of everyone, sharing ideas and working towards the 

achievement of institutional goals. 

 

2.2 Educational Leadership Concept  

 

There is no agreement about what educational leadership means and what 

would be the most effective practice within educational institutions due to the term 

leadership has been largely linked to the idea of business management, and away 

from the everyday life in schools. However, nowadays, no one could question the 

need of making of educational leadership a continuous practice in all educational 

centers since its practice is a key element in improving what happens within each 

institution affecting directly the education system as a whole. 

Thus Antonio Bolivar (2000), in an article titled "Leadership, Improvement 

and Educational Centers," conceptualizes leadership as a positive form of 

influence exerted on others to make them voluntary change their preferences in 

order to accomplish tasks, projects or pre-established goals within the institution. 

Recent studies such as the article published by Hallinger and Heck (1996) in 

which they reviewed over 40 researches, has amply demonstrated the close 

relationship between the practice of good leadership and the school effectiveness. 

The new requirements that society makes to educational institutions and the 

pursuit of total quality confronts us with a change between the traditional style of 

leadership also called transactional, which maintains lines of hierarchy and control 

to a transformational approach, which distributes and delegates responsibility 

(Hopkins 1996: 386). 

This new approach to transformational leadership within education goes 

beyond motivating members of the institution; it transcends the individual actions 

and allows the teachers participation in different areas of school management 

through proper executive management. 
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Educational institutions are slowly leaving aside the old hierarchical model of 

administration and management, where managers had high control over their 

subordinates, to a leadership model that recognizes professional potential 

throughout the organization and takes into account the entire teaching community 

demanding its contribution by the practice of their own leadership. Moreover, 

beyond seeing each teacher as an institutional leader, it makes processes and 

institutional practices be developed through different courses of action led by 

different teachers. 

Under the new leadership model, it is recognized that individuals are not 

form and evolve to fulfill only pre-established corporate goals, but to expand their 

role even if it means to question the leadership, the decisions made or the 

institutional control itself. This is why the traditional style of leadership does not 

meet the needs and challenges of the modern school, and why the new model of 

educational leadership has more to do with a shared and participatory model 

where the organization generates multiple leadership among members and groups 

and where the hierarchical organization is replaced by a horizontal and inclusive 

leadership model. 

The new model of educational leadership requires not only structural change 

inside the institutions but also it is a challenge for the entire teaching community, it 

demands that each teacher develops his own intellectual leadership and to 

become active, since the problems and challenges new organizations face are not 

solved in a hierarchical manner but through a combination of solutions proposed by 

different members. 

Moreover, in the school environment it is also questionable the presence of 

a leadership model based exclusively on business management premises, with 

emphasis on technical aspects of production, since the central activity of 

educational institutions is the development and improvement of teaching and 

learning processes. Therefore, educational leadership is understood as the 

guidance and direction for the improvement of teaching and enhance of student 

achievement.  
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2.2.1 Instructional Leadership 

 

Within the educational leadership it is also recognized the instructional 

leadership model, where the basic task of managers is to encourage the work of 

classroom teachers, support it, supervise it, motivate the use of techniques and 

teaching methods proved to be effective and help teachers to improve their own 

teaching strategies. 

Murphy explains that an effective instructional leadership practice is based 

on four key actions: 

� Define the mission and set goals based on improving student achievement. 

 

�  Manage the education production, promoting quality education, 

coordinating the curriculum with the teaching materials, academic goals to 

be achieved and the school time, monitoring, assessing and evaluating 

teachers and finally checking the progress of students. 

 

� Promote a learning environment with high standards of behaviour and 

performance, providing incentives to students and promoting 

professionalization hand in hand with practice. 

 
� Develop a strong school culture characterized by a safe and orderly 

environment, collaboration and cohesion of the pupils and strong links 

between families and school. (Murphy, 1990:169) 

 

2.2.2 Transformational Leadership 

 
Although instructional leadership is consistent with the pursuit of school 

effectiveness where pedagogical supervision is a control strategy over teaching 

practice, to face the current challenges and the new ones the school will have to 

face in the near future, the instructional leadership is depleted, is insufficient and it 
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is giving space to a transformational leadership based on commitment strategies to 

deal with changes not only in classrooms but also at structural and organizational 

level. 

The transformational leadership model is more consistent with the 

development and organizational learning; it goes hand in hand with a shared vision 

of a collaborative work culture, the distribution of leadership functions and 

professionalization of all its members. In essence, transformational leadership is 

doing everything right, more efficiently and under effective control, it is to make the 

institution work under a pre-established framework; lead is to guide the institution, 

develop it, having a definite, persuasive, joining, and motivating purpose, able to 

involve all members in the action and make them to grow all together. 

The transformational leadership is synonymous of higher levels of personal 

commitment to institutional goals, as the power is distributed among all members, 

not just at the top of the organizational pyramid. Transformational management 

action, focuses on four areas according to Leithwood, aims, that are shared and 

agreed upon, people, who are given individual support and intellectual stimulation, 

the structure, that should be decentralized and should empower faculty, and 

culture, that must be specific of each organization and based on collaboration 

(Leithwood,1994:510-512). 

 

2.2.3 Situational Leadership 

 

But we must also take into account that successful and effective managers 

must accommodate their leadership style to meet the demands of the situation 

(Hersey, 1984). This is called situational leadership theory, according to which the 

leader must know what leadership style to use according to the situation. 

Situational leadership integrates three key concepts, the leadership style of 

the leader, the follower's maturity level and the bases of power; in this sense, the 

theory of situational leadership describes how people behave and analyzes the 
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effective leadership style that the leader should use in different situations, all 

depending on the level of development and maturity of the collaborators. 

To understand the situational leadership theory, it is necessary to take into 

account three aspects that are closely linked: the task factor, the relationship factor 

and the maturity factor. The task factor (directive behavior) refers to leader 

behaviors to communicate what should be done, when, how and where. The 

relationship factor (support behavior) on the other hand, includes bilateral 

communication and emotional support, and finally the maturity factor expresses the 

degree of ability and willingness of the employee, it is the ability (skill) and 

willingness (motivation) to guide the behavior therefore, it is the maturity of 

collaborator that indicates the most effectively leadership style to use and the 

power base to influence. 

As situational leadership theory is based on the idea that proper conduct of 

the leader depends on the level maturity of the subordinates (Merk2), then a low 

maturity level corresponds to a management style as order, if the level is low to 

moderate the prescribed style is to persuade, at higher levels of maturity, the 

leader should manifest a participative style and delegate if the maturity is high. 

Thus, even the leader may have a preference for a certain style of 

leadership; the leader effectiveness is given by the flexibility to adjust the behavior 

according to the task and the relationship, when changing the situational variables, 

especially the maturity of the subordinates. 

 

2.3 Differences between Manager and Leader 

 

To make a distinction between executive, manager and leader, it is 

necessary first to define what a leader is. 

A leader is able to create opportunities, he fights for the things he wants, 

and he knows that as fruit of his effort and determination will emerge 
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achievements. The leader is proactive, because the future is built by dynamic 

people. A leader develops empathy, is sociable, charismatic, and a good 

communicator; the leader relates the emotionally with others, adapting to their 

partners in the way they prefer to be treated. He values and respects the opinions 

and feelings of others, along to promoting open and honest dialogue. He knows 

how to take the place of others, understanding and motivating them, and he knows 

that comprehension is generated by understanding the interlocutor's point of view 

in addition to valuing what he says and how he says it, his experiences, his life 

style and even his prejudices. The leader does not impose; he convinces. He does 

not order; he dialogues. He does not confront, he looks for cooperation. To do this, 

a leader should listen more than talk and to act generously to get from others in the 

same way. 

 

2.4 Leadership Dimensions 

 

In short, the leader roles in order to achieve sustained human development, 

this is economic progress along with personal progress, is based on human 

creativity, in intellectual property, in the power of the mind and teamwork, and not 

in individual work. Leadership is viewed as a multidimensional phenomenon, as the 

influence that a person pursues over others occurs within interpersonal dynamics 

(Guillen, 2006:179) and human action is composed by: scientific, technical, 

psycho-emotional and ethics dimensions (Guillen, 2006:179). 

 

2.4.1 Techno-scientific 

 

The technical-scientific dimension of a leader refers to the intellectual 

characteristics and technical knowledge that the leader possesses. Collaborators 

admire and appreciate all the knowledge and intelligence that their leader is able to 

demonstrate. 
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Leaders have the knowledge and the intellectual capacity to set up and 

conduct to the achievement of the institutional objectives. They want to achieve the 

objectives; so, they communicate them clearly and motivate people to their 

achievement. They can take risks because they know technically how to avoid and 

even how to deal with crisis, sometimes, they can even touch the limits of the laws 

and the rules, in order to achieve the group goals because a strong "motivation of 

accomplishment" encourages them. Due to his intellectual capacity, leaders can 

focus individual attention with highlighting issues such as: achieving goals, 

prioritization of tasks, working methods and decision making. 

A leader must be informed, no company can survive without leaders who do 

not know or understand how to handle the information. A leader knows how to 

process information, interpret it and use it wisely in the most modern and creative 

ways. 

These qualities create the feeling of confidence among his subordinates that 

following this leader who has a lot of technical knowledge of the area where he is, 

getting welfare will be easier for them. Subordinates are sure that all the technical 

and scientific knowledge of their leader will be implemented to achieve institutional 

goals and this will mean personal success of each one. 

 

2.4.2 Psycho-emotional 

 

The emotional dimension has to do with the leader's ability to meet the 

emotional needs of their subordinates. These leaders are charismatic and they 

have powerful personalities, the distinctive quality of this type of leadership is the 

emotional relationship that leaders establish with their followers. They have a 

highly developed emotional intelligence, that is, they have the ability to manage 

their own and others feelings and emotions, to discriminate between them and use 

this information to guide thought and action. Feelings move people; without 

emotional intelligence it is not possible to be a leader. The leaders show a lot of 
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charisma and empathy. They are able to get followers because they connect 

emotionally with the rest of the group. Their personal charisma allows this 

emotional approach that becomes the main influence over the group. Charisma is 

the skill of attracting and liking, to get attention and be nice to the people eyes. To 

acquire charisma, it is necessary to be interested on people and show real interest 

on them. 

The followers of these leaders see them as loving people, close and caring 

who value them, appreciate them and know their needs, followers are attracted to 

these personal characteristics that are very easy to appreciate. 

 

2.4.3 Ethical 

 

Finally, people who are looking to satisfy their moral values, to achieve 

human excellence, will be influenced by the ethical dimension of the leader. 

Ethical leaders set examples through their behavior, indeed, the become 

models of the behaviors they expect from their followers. They know that 

individuals tend to behave according to social models and imitating behaviors. 

Therefore, leaders exemplify the behaviors they expect from members of the 

group. 

Ethical leaders have, in the center of their belief system, a high regard for 

human worth and dignity and make decisions according to these deeply held 

values and beliefs. 

Serving others and a commitment to greater welfare for more people is the 

essence of what it means to be an ethical leader. Being ethical is a choice that is 

made when the passion, authenticity and credibility, are aligned with a belief 

system based on service to the community. 

When identifying in a person deep characteristics of integrity, truthfulness, heart 

nobility and recognizing in the leader desires not only of personal or a small group 
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improvement, but also the desire to make change in the society, altruistic people, 

seeking for excellence, find a model to follow; a leader with a sense of ethics and 

common welfare, with many values and virtues worthy of being followed and 

imitated. 

 

2.5 Being a Manager or Being a Leader 

 

In contrast to who merely directs a company or organization, a leader is 

responsible for promoting change within it, therefore the leader must be innovative 

and creative, he should not be afraid of facing challenges with the controlled risks it 

entails, then, he must be updated on the latest trends and favored continuing 

education. 

Being leader is related to the use of power, while an executive position 

relates to authority. Authority is an individual endowment hold within an 

organization and it is held by a regulation or law. On the other hand, power is more 

of a force that motivates a behavior change in people and the leader uses this 

power to lead the group to positive ends. 

A manager orders, and if he notices something is wrong within the 

organization, he requires to solve the problems as soon as possible no matter the 

cost, the leader however, is prudent, his intelligence allows him discern what is 

right and what is wrong and how to fix it and he knows that the media should be 

proportional to the purposes to achieve. 

A managers or executives, lack a very important leadership virtue, the 

service. The leader is empathetic and is able to stand in someone else shoes; 

although the manager may have command skills if he does not have empathy and 

does not know how to serve he will hardly achieve the expected results. 
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A Manager A Leader 

Is nominated Emerges 

A manager does things right A leader always does the right things. 

Has subordinates Has followers 

Reacts to opportunities Create opportunities 

Instructs people Guides people 

Delegates responsibility 

 

Assumes responsibilities and delegated 

functions 

Knows who are part of his team  Meet his team, their strengths and 

weaknesses 

Assigns tasks Works with others and exemplifies work 

Know how to do things Teaches how things should be done 

Authority is imposed by fear Authority is gained by confidence 

Criticizes faults Helps to correct faults 

Prefers gradualism  Looks for sudden transformation 

Orders that principles are respected Trays that principles are enjoyed. 

Leadership is a skill that has to do with  

few 

Leadership is an art that has to do with 

many. 

Source: Paradigma Pro Business. Dirección vs Liderazgo (2007), Euskonews. Las habilidades para el 

liderazgo se aprenden: Jefe vs Líder (2009), Alto nivel. Gerente vs Líder: las seis diferencias. 

Elaborated by: Ma. Teresa Chiriboga V. 

 

An interesting article written by José Esterkin (2008), lists eight advices to 

quit being a manager and become a leader. It emphasizes on respecting 

differences and individual characteristics of each team member, but at the same 

time recognize and value everything that each individual brings to the group; 

always seek and highlight the positive aspects in both, private and public, to 

motivate people; and make all team members feel valued by contributing to the 

project according to their capabilities creates a positive working atmosphere. 

Communication is really important, and to get a good communication, the leader 
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must respect confidences. A good leader is another member of the team, so he 

should always provide support even in personal aspects to their peers and show 

empathy to maintain good relationships with everyone. Finally, the leader must 

practice what he preaches and be an example every step otherwise he will lose 

credibility and the confidence of his team. 

 

2.6 Requirements, Qualities and Skills of the Educational 

Leader 

 

In previous parts of this work we have already described what leadership is, 

what it means to be a leader and the differences between a leader and a manager; 

the area of education is not an exception, the aforementioned concept of 

leadership and the characteristics of an effective leader exposed in previous 

sections serve to describe the educational leader. However, any action on 

educational leadership, depends on the understanding of the specificities of 

schools as organizations, in this sense, the biggest mistake some educational 

leadership theories or proposals have, is to have transferred styles and modes 

from other contexts, such as political, economic, administrative and mainly 

business, ignoring the specific characteristics of the school as an organization to 

train people. 

To be an agent of innovation is the essential characteristic of any 

educational leader then, be sure of yourself, is the key to progress. In addition, the 

educational leader's challenge is to satisfy the new students’ needs and to be in a 

constant search of new methods and new ways of organization, this requires 

flexibility and creative responses; to have an open mind, attentive ears and 

watchful eyes. 

According to Dr. Bernard Bass effectiveness of a leader is measured 

according to the responses of his followers, if they express trust, admiration, 

loyalty, respect and motivation, then are talking about transformational leader. 
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Similarly Bass considers three characteristics in all transformational leader: 

charisma, intellectual stimulation and individualized consideration (Bass, 1990: 21). 

Within educational institutions, the critical challenge is to achieve institutional 

development until the point in which each one becomes a unit of change where 

each member individually can reach leadership, because as far as teachers 

become leaders the school expands its capabilities. The success of a school 

depends on how the educational administrators exercise institutional leadership. 

Managers of educational institutions therefore must possess the technical, human 

and conceptual skills required to perform their role as institutional leaders and 

agents of change as well as administrative and teacher leaders, having in mind 

that the way they perform administrative management is a determining factor in the 

quality of the learning process and in taking advantage of the students’ capabilities. 

The qualities, skills and requirements of an educational leader include: 

Educational leader qualities 

• He is willing to take risks. 

• He is bold and smart. 

• He is optimistic and knows how to overcome his 

discouragement. 

• He is patient and constant and consistent. 

• He fights for a quality improvement. 

• He provides for long-term needs. 

• He knows how to frame group objectives. 

• He is passionate about change and new. 

• He is skilled in decision making. 

• He drags people he does not push them. 

• He has moral authority. 

• His life is a constant learning. 

• He develops people and involves them. 

• He adapts easily to new situations and people. 

• He is creative. 
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Educational leader skills 

Behavioral skills: 

• Sensitive to the feelings of the group. 

• Identifies group needs. 

• Learns to listen carefully 

• Helps each group member to feel important and 

needed. 

Communication skills: 

• Ensures there is communication both 

horizontally and vertically. 

• He knows communication skills and makes 

them part of routine their work. 

Organizational skills: 

• Develops goals and objectives and clearly 

express them. 

• Divides huge problems into parts. 

• Shares responsibilities 

• Plans, takes action, assess and tracks. 

Ability to evaluate to himself. 

• Is aware of his motivations to act. 

• Is aware of different levels of tolerance among 

group members. 

• Helps the group to be aware of their strengths, 

attitudes and values. 

Necessary knowledge in the 

educational leader 

 

• Knowledge of people. 

• Knowledge of teaching practice. 

• Knowledge of educational theories and 

management. 

• Knowledge of models and research techniques. 

Requirements to be an 

educational leader 

• Knowing how to frame the group objectives. 

• Being a carrier of the new, creative incessant, 
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 passionate for change. 

• Having psychological tact to deal with particular 

characteristics of each person. 

• Being perceive and anticipating problems. 

• Skilled in making decisions. 

• Being enthusiastic and motivating. Inspire with 

your vision. 

• Design; create an environment that facilitates 

individual and grouped action. 

• Carrying yourself and others around you to 

continuous learning and improvement. 

Source: El liderazgo educacional, Un imperativo en la dirección de la escuela en la actualidad. 

www.elplan.org/liderazgo_educacional-1.html 

Elaborated by: Ma. Teresa Chiriboga V. 

 

It is not enough to be eligible to assume a managerial or to accumulate a 

long teaching and management experience to be a successful educational leader; 

to do  it is essential to strengthen the best human values  and project them to the 

future, hand in hand with science and technology. The educational leader should 

be aware that the future depends on the actions of the present. 

The educational leader is able to combine harmoniously during its 

management, the flexibility to change with the stability of the institutional 

organization, the strategic thinking and global action to the local strategies, the 

ability to self taught with collective leadership in order to establish appropriate 

policies to the specific characteristics of the institution under his charge, to the 

specific characteristic of his personnel and at the same time meet the requirements 

of their students, because it should be total correspondence between institutional 

work and the needs and interests of the community serving. 

Besides, the educational leader should encourage motivation, creativity and 

communication within his team, and in this way stimulate the sense of belonging to 
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the institution, and promote an environment of innovation and achievements 

recognition. 

The participative management deal essentially with man, developing 

intangible institutional values and involving subordinates in the search, analysis 

and solution of problems affecting the organization as well as in making decisions, 

which means eliminating the imposed decisions and give way to a collective and 

consensual search of solutions to institutional problems and to major strategic 

decisions. 

 

2.7 The Fifth Discipline by Peter Senge 

 

Peter Senge is a clear example of the evolution of systems theory applied to 

the company. With his theory of the Fifth Discipline, Senge seeks to destroy the 

idea that world is made up separate and disconnected forces, and he attempts to 

look at it as a system full of interrelationships. 

One proposal in the business area is called the learning organization, and 

according to Senge, the only competitive advantage that these companies will 

have in the future will be the capability to learn and unlearn more rapidly than the 

others. 

For Senge (1990) business and personal success in the future will be 

proportional to the willingness we have to training, to generate learning contexts 

and the pursuit of personal development of being over having. 

 

Senge’s   theory is based on five disciplines, three individual and two 

collective, the individual are systems thinking, personal mastery and mental 

models while the collective are the shared vision and team learning. Senge says 

that it is very important that these five disciplines develop as a whole in which 

systems thinking is the element that integrates the others in a coherent body of 

theory and practice (Senge, 1990:11). 
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2.7.1 Systems Thinking 

 

Systems thinking are based on system dynamics and are highly conceptual. 

It promotes understanding of business issues looking at the systems, look the 

interrelationships between the parts rather than the cause and effect linear chains 

and look the processes of change. This new conceptual framework aims to 

produce a Metanoia, it is a change of focus, a change of perspective. 

 

The Intelligent Organization is Senge’s learning organization. This new 

approach to  learning is not only in the sense of adaptive learning, but also as 

generative learning, which is based on creativity, and which allows "metanoia", a 

change of perspective or approach to other. What for Senge, corresponds to the 

deeper meaning of the term "learning". 

 

Systems’ thinking is a discipline that allows you to see wholes comprising 

fields as diverse as the physical and social sciences, engineering and business 

administration and within which there are two types of complexity: the details and 

dynamics. The dynamics implies that the connection between cause and effect 

obeys subtle causes and where the effects of an intervention over time are not 

obvious. 

 

The key to analyze reality systemically consists in seeing influence circles 

rather than straight lines, following the influence flows we can observe patterns that 

repeat over and over again, improving or deteriorating situations and these 

apparently soft changes indeed affect the whole system. 

 

Its practice begins with the concept of "feedback", a concept that shows how 

actions can both reinforce and counteract (or balance) between them,  and how 

they focused on interrelated persons, as links in a chain, overcoming barriers 

among different departments and forming interdisciplinary teams. 
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2.7.2 Personal Mastery 

 

Personal mastery is the spiritual foundation of learning organizations, and it 

is based in the undeniable role of human beings, of people in business 

administration (Senge, 1990:16). Personal mastery is the discipline of personal 

learning and growth; goes beyond the competence and skills while based on them 

and goes beyond spiritual opening but requires spiritual growth. According to this 

discipline, life is a creative work, which involves identifying what is truly important 

for us to see reality more clearly and see the difference between where we are and 

what we want. 

 

2.7.3 Mental Models 

 

Mental models are rooted assumptions, generalizations and images from 

what  we have little awareness (Senge, 1990:18) but that influence how we 

perceive the world and often collide with new mental models making our ideas fail 

because they limit us to familiar ways of thinking and acting. 

 

2.7.4 Shared Vision 

 

Shared Vision provides energy for concentration and learning. It is not even 

possible to imagine most of the important developments of any company without 

the shared vision, as it rises people over personal and modifies the relationship 

between people and the company, the company is regarded as our own and it is 

created common identity, it is the first step for people who felt mutual mistrust to 

begin working together. 
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2.7.5 Team Learning 

 

Team learning begins with dialogue to get what Senge calls the alignment. 

In the alignment there is a kind of resonance, there is less waste of energy and this 

alignment is a necessary condition to have teamwork. Team learning is the 

process of aligning and developing the capacity of a team to create the results its 

members truly want. It is built on the discipline of developing a shared vision and 

personal mastery. Individual learning, at some level is irrelevant for organizational 

learning; because individuals can learn all the time and yet there is no 

organizational learning. But if teams learn, they become microcosms to learn 

throughout the organization and obviously the team's IQ is higher than any of its 

members. 

 

2.8 Learning Organizations 

 

Senge names Intelligent Organizations to the institutions that will exploit the 

collective expertise, talents and abilities of all people who want succeed as a team. 

 

Learning and culture are two issues that go hand in hand into the Fifth 

Discipline, though them there is an attempt for a continuous self-growth, an 

acquisition of commitments and responsibilities, and to create synergies by and 

through the team. 

 

These learning organization leaders are those designers and teachers who 

have the responsibility to build an organization where people expand their capacity 

to understand the complexity of their environment, clarify their personal vision and 

improve their mental models. They will also have the job of designing better 

learning processes to confront the situations faced by the organization in the best 

way and to develop five disciplines the best possible. 
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2.8.1 Schools as Learning Organizations 

 

The times we live in, full of transformations and restructuring processes 

affect significantly the educational system forcing schools to respond to the 

demands of this unstable environment, changing and uncertain, in which they 

develop. Therefore, the urgent need to stop waiting for structural reforms, and 

encourage more autonomous change strategies in which members of the 

organization develop their technical and professional skills and managers promote 

a more personalized leadership style; that is, an environment, where each teacher 

becomes a leader. This idea of the teachers’ involvement is the key for 

understanding the school as a learning organization. 

 

However, it is necessary to think about how consistent is to aim for changing 

educational institutions into learning organizations without making the past errors 

of transferring business strategies and concepts to education. We must be clear 

about the fact that is not right to transfer, but rather to adapt learning strategies to 

the school organizations realities. 

 

Organizations learn when the process taking place in them has a formative 

character, that is, processes fulfill a training role for the members in the 

organization while responding to the demands and changes in the surroundings. 

Learning organizations should institutionalize improvement process as something 

permanent and use individual and group learning processes to generate progress. 

These processes of improvement within the learning organization become 

intentional, occur at any organizational level, affect both internal and external 

implied and generate self-organizational transformation. 

 

Peter Senge, 1992 (quoted in Bolivar 2000), referring to learning 

organizations mentioned they have institutionalized processes of reflection and 

organizational learning in the planning and evaluation of their actions, getting a 

new competence: learning how to learn, what involves transforming the previous 
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"mental models", and generating "shared vision". Inside this model of 

organizational learning, errors have a qualifier role, as we need to learn from 

mistakes, not only contributing with adapted solutions but with new solutions 

different from the ones that have already been tested, discarding the old mental 

models. Thus, the learning organization is able to learn from previous experiences, 

and use the new information it has to solve problems that appear in an innovative 

and transformative way. 

 

Working out new competences in any organization members, generates 

both the experience of a qualifier or training activity, and the fact that the whole 

organization can implement joint projects that contribute to institutional learning 

(Bolívar, 2000). The growth and usage of the learning capacity of each 

organization member creates an adequate environment for development and 

progress, which is the leading institutional asset. It is, a learning organization 

facilitates the learning of all members and this way it continuously transforms itself. 

One of the keys to achieving this level of development is the degree of involvement 

or professional collaboration of those who work in it. Within learning organizations, 

it is possible to distinguish two determining aspects: the value of learning as the 

basis of the organization itself and the development of people to implement new 

practices in the institution where they work. In the case of schools where teachers 

are under internal and external influences, in addition to be a cultural transmitter, 

the teacher must become a society transformer, though the diagnosis, control and 

criticism of aspects, as needed. 

 

People should not only be formed to satisfy pre-established purposes of the 

organization but also to transcend, even to challenge, control mechanisms, 

management and leadership. Therefore, within the learning organization it is 

necessary a shared leadership style. Besides, organizational learning cannot be 

conceived as the sum of each individual learning; organizational learning 

necessarily occurs within collaboration networks among members, if there is no 

exchange of experiences and ideas between members, it does not occurs. 
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Organizations do not learn by simply accumulating knowledge, but to 

generate a positive internal and external impact, moreover referring to schools that, 

the idea is to generate a positive impact at classroom level, at institutional level 

and especially in each of the students’ educational experiences. Organizational 

restructuring is useless if there is no increment in the commitment of student to 

learning, since this is the ultimate proof of whether the organization is learning or 

not. 

 

The application of the learning organizations model is attractive in the 

current circumstances because it promotes new guidelines for the educational 

institutions progress and development, but it must be properly instituted in order to 

be a reference that guides the changes in which education is immersed in actual 

knowledge society context. 

 

Unfortunately, in the daily life of educational institutions, institutional learning 

does not generate, proof of this is that each school year everything begins all over 

again without having involve a continuous learning. It is ironic that while 

educational institutions are where learning is encouraged they are not able of 

learning, this is due to structural and organizational conditions are not functional for 

this purpose. Getting the school to become into a learning community claims more 

than the described internal processes the restructuring of the teaching 

organizational context. As mentioned by M.A. Santos (quoted in Bolivar, 2000), 

there is a number of obstacles that block the school learning: routine professional 

practices, lack of coordination of the professionals, bureaucracy of the changes, 

fearful supervision, managerial direction, centralization, students overcrowding, 

teachers demotivation, union action only to establish demands, among others. 
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2.9 Classroom Management 

Classroom management is a term commonly used by teachers to describe 

the process of ensuring that each lesson runs smoothly despite any student 

disruptive behavior. For some faculty however, teaching comes quite naturally that 

the notion of management in the classroom is irrelevant. But some situations within 

the classroom may occasionally lead us to seek out advice in order to maintain not 

only the learning environment for students but also our personal sanity and then to 

use some classroom management techniques. Because once teachers lose control 

of their classroom, it becomes more difficult for them to regain that control and also 

because the time that a teacher has to take to correct misbehavior caused by poor 

classroom management skills results in a lower rate of academic engagement in 

the classroom and inefficient teaching processes. 

Research shows that a high incidence of classroom disciplinary problems 

has a significant impact on the effectiveness of teaching and learning. In this 

respect, it has been found that teachers facing such issues fail to plan and design 

appropriate instructional tasks. They also tend to neglect variety in lesson plans 

and rarely prompt students to discuss or evaluate the materials that they are 

learning. In addition, student comprehension or seat work is not monitored on a 

regular basis.  

In contrast, strong and consistent management and organizational skills 

have been identified as leading to fewer classroom discipline problems and 

therefore more effective teaching-learning processes. 

Approaches to classroom management vary depending on the beliefs a 

teacher holds regarding educational psychology. A large part of traditional 

classroom management involves behavior modification, although many teachers 

see using behavioral approaches alone as simplistic. Nowadays, there are newer 

perspectives on classroom management that attempt to be holistic. These ones 

attempt to guide students toward success by helping them see how their effort 



36 

 

pays off in the classroom. They rely upon creating an environment where students 

are successful as a result of their own efforts. Then, in this type of environment, 

students are much more likely to want to do well; transforming a classroom into a 

community of well-behaved and self-directed learners. 

Effective classroom management, goes farther than discipline strategies, it 

involves clear communication of behavioral and academic expectations as well as 

a cooperative learning environment among others. Classroom management is 

closely related to issues as motivation, discipline, respect, supervision, refereeing, 

facilitating, and even academic discipline.  

According to specialists in the field of education, school and classroom 

management aims at encouraging and establishing student self-control through a 

process of promoting positive student achievement and behavior. Thus academic 

achievement, teacher efficacy, and teacher and student behavior are directly linked 

with the concept of school and classroom management. 

Classroom management involves supporting the larger school-wide policies 

and procedures and controlling the academic performance and social behavior of 

students within instructional environments and arrangements (Walker, cited in 

Miller, 2009). To get this objective, the program must be coherent, consistent, 

positive, and proactive and lesson-planning strategies for whole-class instruction 

and cooperative learning must be promoted. The teacher's primary role must be 

telling students what to do, academically and socially and modeling the key 

element for communicating clear goals. 

Classroom management focuses on three major components: content 

management, conduct management, and covenant management.   
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2.9.1 Content Management 

Content management does not refer to skills peculiar to teaching a particular 

subject but rather to those skills that cut across subjects and activities (Froyen & 

Iverson, 1999). Doyle stressed that the core of instructional management is gaining 

and maintaining student cooperation in learning activities (mentioned in Froyen & 

Iverson, 1999).  

"Content management occurs when teachers manage space, materials, 

equipment, the movement of people, and lessons that are part of a curriculum or 

program of studies" (Froyen & Iverson, 1999). 

Related to content management, Kounin  (cited in Froyen & Iverson, 1999) 

places a special emphasis on instructional management skills, sequencing and 

integrating additional instructional activities, and dealing with instruction-related 

discipline problems. 

 

2.9.2 Conduct Management  

 
Conduct management is centered on one’s beliefs about the nature of 

people. By integrating knowledge about human diversity and individuality, at the 

same time into a particular instructional philosophy, teachers could manage their 

classrooms in a better, more effective way.  

 

"Conduct management refers to the set of procedural skills that teachers 

employ in their attempt to address and resolve discipline problems in the 

classroom" (Froyen & Iverson, 1999).  

 

Researchers have pointed out the importance of assisting students in 

positive behaviors. In planning classroom management, teachers should consider 

using an assertive communication style and behavior. In addition, they should 

always know what they want their students to do and involve them in the respective 
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learning activities, under the general conditions of clearly and explicitly stated 

school wide and classroom rules.  

 

According to Iverson and Froyen (1999), conduct management is essential 

to the creation of a foundation for an orderly, task-oriented approach to teaching 

and learning, thus leading to granting students’ greater independence and 

autonomy through socialization.  

 

An effective conduct management plan should also refer to teacher control 

and administration of consequences. Examples of techniques of this kind are: 

acknowledging responsible behaviors, correcting irresponsible and inappropriate 

behavior, ignoring, proximity control, gentle verbal reprimands, time-out, 

notification of parents/guardians, written behavioral contract, setting limits outside 

the classroom, and reinforcement systems.  

 

2.9.3 Covenant Management 

 

"Covenant management focuses on the classroom group as a social system 

that has its own features that teachers have to take into account when managing 

interpersonal relationships in the classroom" (Froyen & Iverson, 1999).  

 

Covenant management emphasize in the classroom group as a social 

system. Teacher and student roles and expectations shape the classroom into an 

environment conducive to learning. In other words, the culture of any school is 

unique to that school. However, it is directly influenced by the culture of the larger 

community whose educational goals are to be met. A strong connection between 

school and community must be constantly revised and modified according to the 

requirements of societal dynamism. As schools become very diverse, teachers and 

students should become aware of how to use diversity to strengthen the 

school/classroom social group.  
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Quality schools are defined by teacher effectiveness and student 

achievement under the auspices of building strong interpersonal skills. In this light, 

teacher and student relationships are essential to ensuring a positive 

school/classroom atmosphere.  Classroom management discipline problems can 

be dealt with either on an individual basis (between teacher and student) or by 

group problem solving (class meetings). As mutual trust builds up between teacher 

and students, the latter are gradually released from teacher supervision by 

becoming individually responsible. This is how both “educators and students 

become co-participants in the teaching-learning process, striving to make the most 

of themselves and their collective experience" (Froyen & Iverson, 1999). 

 

2.9.4 Values Education 

 

Whenever we talk about values education, a number questions raise, from 

the simplest: What are values? Are values taught within the family or at school? To 

some more complicated such as: What is the relationship between values 

education and the educational project? or What values should be taught at school? 

In the society we live in, according to Dr. Arana and Msc. Batista (2006) in their 

article "Values Education" we are facing a crisis of identity, faith and values. Identity 

a cause of the lack of a clear sense of belonging, faith a cause of the inability to 

believe in something and the lack of confidence in the future; and values, because 

in the new knowledge and information society the supremacy of knowledge has set 

aside the emotional and affective  part of the human being. 

Hence the education in values should help people to build their own values 

code and the school is responsible for training their students in the cognitive and 

affective mechanisms that allow us to live harmoniously in society while we 

individualize as unique and unrepeatable. In this sense, the school as an essential 

part of the individuals’ formation so it must develop the moral dimensions of the 

person promoting their self-development, rationality, fairness, allowing empathy 
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and dialogue usage as a tool in the construction of principles and rules and to face 

conflicts solving. 

But many of the efforts and experiences to achieve a pedagogy that teaches 

values may fail if it is not clear that beyond the positive meaning that society gives 

to values, they must be experienced. Values are not acquired by analyzing 

historical events or through isolated incidents, values do not develop following the 

same rules to learn knowledge or skills, and they don’t develop automatically 

through the proper relationship between students and teachers. 

Values are not the result of the comprehension or passive acquirement of 

information, nor attitudes without meaning to the individual. Values are built in the 

relationship between reality and individual's personality which is expressed through 

behaviors; so, you can only teach values through knowledge, skills assessment, 

and reflection in the daily life conditions that are meaningful for each one. Acquire 

values is the result of learning conscious and significant behaviors in both, the 

rational and emotional. 

The process of values developing is a cultural formation that should start 

with the youngest, in early childhood education, it is life lasting, and it is affected by 

social change and human interaction. 

Because of the past social transformation, UNESCO, mentioned the integral 

educational as one of the most effective trends of twenty-first century to deal with 

the crisis of moral and ethical values in which we are involved. This new vision 

conceives integral education as "the one that helps to enrich student's socialization 

process, increases their sensitivity by developing their intellectual and artistic 

powers, promotes their moral development, opens its spirit to critical thinking and 

grows in students the values of justice and solidarity, without which it is life in 

society is not possible "(translated from Botero, 2008) 

Holistic education in its trainer mission, must teach students to respect and 

value their own cultural heritage, the nature, the human condition and mostly their 

social ethical heritage. But for attaining its mission, and knowing that one of the 
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main difficulties that holistic  education is facing the integral is the teachers 

themselves, because  having  solid technical formation but lacking psycho-

pedagogical training they are unable to provide values formation;  then it is 

necessary teacher training in ethics and axiological. 

Following the previous educational trend established in Latin America 

seeking for efficiency, educators still pay more attention to the training of skills and 

cognitive processes ignoring the teaching of values. Going further the issue, the 

lack of a management system able to develop and set policies and actions to get 

an integral formation contributes to the collective transfer of anti-values, that is, 

values are imposed on people creating standardized codes of conduct and 

homogeneous collective identities necessary to fit into a group. 

Although it is true that values education begins in the family, it must 

accompany all educational processes of the person, school, college and university 

should continue in the same line and in this way to deliver to the society a 

professional with deep expertise and practice-oriented by values and goals which 

give meaning to his profession. 

Values education for the new century society, demands for educational 

management strategies that involve all community members, from principals and 

teachers to parents and students to restructure and organize institutional practices 

and procedures and place them in service to the integral training. 

The integral formation of individuals favors the positive criticism and self-

learning, along with the assimilation of values consistent with democracy and 

solidarity, to ensure respect of human rights, any discrimination and protection the 

environment. 
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2.10 The Teaching and Learning Process 

 

To get into the educational phenomenon, the starting point must be to 

conceptualize its three major dimensions: education, teaching and learning. 

 

The concept of education is broader than teaching and learning, and it has 

essentially a spiritual and moral sense, being its main goal the formation of the 

individual. Only if this preparation results in a high intellectual, moral and spiritual 

training, we are facing real education, which will reach as greater perfection as the 

individual master, self-control and guides its potential: desires, trends, judgments, 

and reasoning. 

 

Education is the set of knowledge, orders and methods that help the 

individual in the development and improvement of his intellectual, moral and 

physical skills. Education does not create skills in the student, but cooperate in its 

development and precision (Ausubel, 1990). 

 

Education is the process by which the man is shaped and defined as a 

person. The word education comes from educere, which means getting out. 

Besides its universal concept, education may have special characteristics 

depending on the particular features of the individual and society. From the actual 

situation of man’s greater freedom and loneliness and of opportunities and risks 

accumulation in society, it is understood that education should be demanding in 

order to make students do their best to learn and develop their full potential. 

 

Teaching is the process by which special or general knowledge about a 

subject is communicated or transmitted. This concept is more restricted than 

education, since it aims at the integral formation of the human person, while 

teaching is limited to transmitting certain knowledge by various means. In this 

sense, education includes teaching. 
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The concept of learning is part of the structure of education; therefore, 

education includes learning system. It is the instructional act and the time it takes. 

It is also, the process by which a person is trained to solve situations, ranging from 

data acquisition to the most complex way to collect and organize information. 

 

Locating the role of foreign language within the teaching learning processes, 

Lomas states that designing linguistic education as a communication learning 

requires an understanding of the language classroom as a communicative scenario 

(as a speaking community) where teachers and students cooperate in the 

construction of meaning and where they create and recreate texts of diverse nature 

and intent. Designing linguistic education learning as a means of communication is 

to contribute from the classroom to the domain of language communicative skills 

(speaking and listening, reading and writing) and encourage the acquisition and 

development of discourse skills that make possible communicative competence of 

speakers. This competition is understood as cultural competence (acquired in 

school and other domains) of the speakers and listeners to produce and 

understand utterances appropriate to diverse communication attempts in specific 

speech communities. (Lomas, 1994). 

 

The main purpose of foreign language teaching is to provide students with 

the resources of expression, understanding and reflection on communicative 

language usage to enable them to properly use diverse codes available in a variety 

of situations and contexts, with different levels of formality, planning and adaptation 

of such codes in their oral and written productions. 

 

There is a decisive factor when an individual learns; it is the fact that there 

are some students who learn certain subjects more easily than others, to 

understand this, it is necessary to analyze to the factors which influence it,  these 

factors can be divided into two groups: those that depend on the learner 

(intelligence, motivation, active participation, age and previous experience) and 

those inherent in the methods of stimuli presentation, it is, there are positive 
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learning modalities when the response to the stimulus is followed by a reward or 

punishment, or when the individual knows the results of its activity and he feels 

guided and controlled by an expert. 

 

 

2.10.1 Psychological and Educational Theories 
Contributions to the Understanding of the 
Processes of Foreign Languages Learning  

 
Learning theories from the psychological point of view have been associated 

with pedagogical models. The setting in which the educational process is carried 

out determines the methods and stimuli with which learning takes place. In the 

process of foreign languages teaching and learning two main approaches can be 

distinguished: the behavioral approach and cognitive approach. 

For behaviorism, knowledge is perceived through behavior, as external 

manifestation of internal mental processes. The greatest exponent of the 

application of these theories in the foreign languages teaching was Skinner, in 

seeking measures of effectiveness in teaching, and then Tyler. 

Learning based in this paradigm suggests measuring the effectiveness in 

terms of results, it is, the final behavior, where the effectiveness is conditioned by 

the immediate stimulus to a student's results to provide feedback or reinforcement 

for each of his actions. Behaviorists explain the learning process as follows: 

stimulus + response + reinforcing = habit. This conception supported the theory of 

habit formation, applicable to language learning, and in which imitation and 

reinforcement were the means by which students identified the association 

stimulus - response. As the answer was repeated, the foreign language habit was 

created. But this theory reduces students to passive entities within the teaching-

learning process of foreign language. 

The cognitivism as psychological theory is opposed to understanding 

behavioral learning since it recognizes an individual dimension in learning and 

locates knowledge in the psyche of individuals, who need to pass by its own 
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internal construction process called learning. This theory incorporates the social 

dimension of cognition, justified by the ideas of Vygotsky (1978) and Bruner (1990) 

that lead to the advent of new educational paradigms in education. 

The cultural-historical approach, derived from cognitivism theory, gives 

importance to the interactions with the world while learning as key aspects, due to 

these interactions give meaning to what is learned. Cognition is seen as an 

internalization of Knowledge, as the result of social interaction, where the individual 

is subjected and immersed (Vygotsky, 1978) this fact places great emphasis on 

social interaction to achieve cognitive development and therefore suggests 

methods based on cooperation and social situations. 

Cognitivism has contributed largely to answer many questions in the field of 

languages and, above all, addresses a number of factors involved in learning them. 

In this sense, it is important to analyze Vygotsky ideas as the theoretical 

perspectives approaches that provide insight into the teaching-learning process by 

encouraging personal development, enhanced by the interaction between group 

members, through the links and exchanges with others. 

All of this is a significant aspect to the foreign languages teaching by the 

links from this psychological theory with communicative and cooperative 

approaches to teaching foreign languages. 

Vygotsky's recognition of the relationship between the subject and the object 

of knowledge explains the way in which each individual constructs his psyche and 

personality though the active and personal assimilation of the socio-cultural by 

mastering objects, ways of acting, thinking, feeling and skills development, while 

establishing relationships with others. These relationships enable the exchanges 

that take place during communication, cooperation and joint activity. 

Leontiev (1981) takes up, from Vygotsky's theory, the fundamental role of 

activity in psychic development and produces a general activity theory that explains 

the links between external and internal activity, assuming that external activity 
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becomes internal when it undergoes a process of internalization. Furthermore, it 

states as functional components of the activity: orientation, execution and control. 

For Leontiev, a key feature of any activity is that it is displayed on an object 

and oriented by a reason; in the same way that the actions as part of the activity 

are related to the purpose of the activity. 

The Leontiev views on the activity theory allow us to define the structure of 

the activity in the teaching-learning process to design actions and operations that 

will contribute to the development of students’ language skills in a classroom that 

promotes a cooperative learning environment. 

According to Leontiev (1981), external activity becomes internalized and 

displays actions such as words memorization, grammatical phenomena 

assimilation and the relationship between mother tongue and foreign language 

learning. 

All this becomes clear through the explanation of verbal communication 

activity. Verbal activity theory considers speaking as an activity. In foreign 

languages learning the verbal actions and operations formation goes through the 

following stages: 

• Activity awareness (attention to form and meaning of the language 

material) 

• Conscious control (self-test that a form has been used properly and that  it 

was well understood) 

• Automated Activity (exercise) 

• Mastery of spontaneous expression 

For each of these stages, specific actions and operations should be 

developed and they must be established in a context that requires interaction with 

others. Similarly, activities are worked by actions and operations to support the 
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improvement of language, cultural and behavioral skills and allow the development 

of sociolinguistic competence as part of communicative competence. 

Cognitive activity is a multi factor and interactive process involving 

harmonically all our mental functions: perception, memory, thought, language, 

creativity, imagination, intuition, interest, attention, motivation, awareness, beliefs, 

values, emotions, and so on. Each individual provides of meaning the parts of 

reality that mean more and interests him. For foreign language teaching a cognitive 

activity is recognized as verbal communication activity. (Antich, Gandarias Lopez, 

1986) 

 

2.10.2 Factors Related to Psychological Processes 

Involved in the Teaching - Learning Foreign 

Languages 

 

Within any teaching-learning process, a group of factors are involved, some 

are considered subjective and some others objective. Other authors divide these 

factors into internal and external (subjective and objective), which form part of the 

characteristics of the learner and the environment. The subject factors acquire 

great significance in the foreign languages learning process and are conditioned by 

objective factors.  

We must recognize the role of individuality as a not equal factor for all 

students. This factor is influenced, according to some authors such as Vygotsky, 

Luria, and Wertch, for cognitive, social interaction and affective factors.  

External factors appear as the environmental conditions that influence 

learning, regardless the willingness of the people who are learning the language, 

they are also called environmental features, which include: 
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Social and cultural factors. 

The linguistic differences between groups with different social backgrounds, 

socioeconomic and cultural characteristics may end in divergent attitudes towards 

languages, or towards a specific second language. In this sense, understanding 

the culture and customs of the target language people to develop feelings of 

respect to them is a goal present in most of the programs of foreign language 

teaching. 

 

Educational and institutional factors. 

Foreign language teaching is influenced by a variety of circumstances 

including educational policies, educational systems, institutional characteristics, 

methodologies, levels of language instruction, the number of hours devoted to 

language lessons in different places and countries, programs, materials and media, 

the teacher, the number of students in the group and others such the community 

framework where the process takes place. 

Regarding internal factors, they are those that rely exclusively on personal 

characteristics of the learner. Among these factors we can include age, ability, 

cognitive styles, attitudes, motivation and personality. This paper addresses, in 

general to attitudes, cognitive styles, motivation and personality, as those that can 

influence the process of foreign language learning, and which become very 

vulnerable in the specific context of teacher management and leadership style. 

In this regard, we agree with the authors mentioned above when they argue 

that you cannot separate the variables related to the cognitive styles of those 

related to personality, motivation, social interaction and affective factors or even 

the age. Similarly attitudes toward learning in general and specifically to language 

learning are relevantly involved in acquisition and therefore production levels of the 

target language. 
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2.11 Constructivist Teaching and Learning. 

Constructivism is a concept of learning based on the belief that knowledge 

isn't a thing that can be simply given by the teacher to students. Knowledge is 

constructed by learners themselves through an active, mental process of 

development; learners become the builders and creators of meaning and 

knowledge. Constructivism is based on the work of Piaget (1977) and Kelly (1991).  

Constructivist teaching promotes critical thinking and creates active and 

motivated learners. Zemelman, Daniels, and Hyde (1993) tell us that learning in all 

subject areas involves inventing and constructing new ideas. A productive, 

constructivist classroom, then, consists of learner-centered, active instruction. In 

such a classroom, the teacher provides students with experiences that allow them 

to hypothesize, predict, manipulate objects, pose questions, research, investigate, 

imagine, and invent. The teacher's role is to facilitate this process. This new 

constructivist approach can be used to create learners who are autonomous, 

inquisitive thinkers who question, investigate, and reason 

A constructivist environment exhibits a number of discernable qualities 

markedly different from a traditional or direct instruction classroom. Constructivist 

classrooms are structured so that learners are immersed in experiences within 

which they may engage in meaning-making inquiry, action, imagination, invention, 

interaction, hypothesizing and personal reflection. Teachers need to recognize how 

people use their own experiences, prior knowledge and perceptions, as well as 

their physical and interpersonal environments to construct knowledge and meaning 

then a constructivist teacher is able to flexibly and creatively incorporate ongoing 

experiences in the classroom into the negotiation and construction of lessons with 

small groups and individuals. The environment is democratic, the activities are 

interactive and student centered, and the students are empowered by a teacher 

who operates as a consultant.  
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In a constructivist classroom, the teacher and the student share 

responsibility and decision making and demonstrate mutual respect. The 

democratic and interactive process of a constructivist classroom allows students to 

be active and autonomous learners. Using constructivist strategies, teachers are 

more effective. They are able to promote communication and create flexibility so 

that the needs of all students can be met. The learning relationship in a 

constructivist classroom is mutually beneficial to both students and teachers. This 

perspective of learning presents an alternative view of what is regarded as 

knowledge, suggesting that there may be many ways of interpreting or 

understanding the world. No longer the teacher is seen as an expert, who knows 

the answers to the questions, in a constructivist classroom, students are 

encouraged to use prior experiences to help them form and reform interpretations 

and new knowledge.  

 

2.12 Teaching Techniques in English as a Second 

Language. 

 

Achieving communication in the foreign language is the fundamental 

objective in the process of teaching and learning languages, therefore it is 

appropriate to meet different types of needs from the curriculum. The needs of 

foreign language learning, according to Dean Brown (1995), are divided into 

objective and subjective, the first ones related to linguistic content, grammatical 

knowledge, lexical, pronunciation, intonation and the others related to affective and 

emotional contents among including developing self-esteem and motivation to 

enhance performance in the foreign language communication. 

Sharing necessary intentions of teachers, and students’ desires enables the 

process contents to acquire personal meaning in the learners’ daily activities, and 

promotes motivation towards the learning activity. 
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Carlos Álvarez de Zayas (1997) provides a shared character to the 

educational process conduction between the teacher, as representative of social 

aspirations, and students, as objects and subjects of transformation, who are 

called to participate actively in their own training. 

From the above it is concluded that an educational process, where everyone 

has the opportunity to participate in the formulation of objectives, content selection, 

determining which learning activities are more effective and which kind of 

assessment is more appropriate, will provide more favorable starting conditions for  

a better assimilation of what is taught and learned. This is a metacognitive transfer 

space where the student participates in the construction and modification of their 

own learning. 

 

2.12.1 The Direct Method 

Direct method came as a reaction against the traditional translation method 

to teach English; it is also called the natural method or reformed method. The term 

“Direct method” apparently was originated in France although the principles of the 

method came from Germany and was popularized by the International Phonetic 

Association, a French teachers association formed in 1986. 

The direct method aims to teach English directly. Then a direct or immediate 

association between experience and expression must be established. It is 

necessary to stop using the learners' native language and just uses the target 

language. Just English is allowed in class. (Larsen, 2000) 

The direct method operates on the idea that second language learning must 

be an imitation of first language learning, as this is the natural way humans learn 

any language the same as a child never relies on another language to learn its first 

language, the mother tongue is not necessary to learn a foreign language.  

Direct method places great stress on correct pronunciation and the target 

language from outset. According to this method, printed language and text must be 
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kept away from second language learner for as long as possible, just as a first 

language learner does not use printed word until he has good grasp of speech. 

Learning of writing and spelling should be delayed until after the printed word has 

been introduced, and grammar and translation should also be avoided because 

this would involve the application of the learner's first language. All above items 

must be avoided because they hinder the acquisition of a good oral proficiency. 

Essential Features or Principles of Direct Method: 

• Classroom instructions are conducted exclusively in the target language. 

• Only EVERYDAY VOCABULARY and sentences are taught. (The language 

is made real) 

• Oral communication skills are built up in a carefully graded progression 

organized around question-and-answer exchanges between teachers and 

students in small, intensive classes.  

• Grammar is taught INDUCTIVELY, it is having learners find out rules 

through the presentation of adequate linguistic forms in the target language.  

• New teaching points are introduced orally.  

• Concrete vocabulary is taught through pantomiming, realia and other visuals 

such as demonstration, objects, and pictures; abstract vocabulary is taught 

by association of ideas.  

• Both SPEECH and LISTENING comprehensions are taught.  

• Correct pronunciation and grammar are emphasized. 

 

2.12.2 The Communicative Approach  

 

One approach that has had more validity after the grammar translation 

method is the communicative approach, which emerged between the 1960 and 

1970, from considerations of Noam Chomsky. 
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Structural theories of language and the contributions of applied linguistics, 

stressed the need to focus language teaching to communicative production. Two 

examples of communicative teaching are Christopher Candlin and Henry 

Widdowson.  

Among the key features of this approach we have: 

• Language is a system for expressing meanings. 

• The primary role of language is interaction and communication. 

• The structure of language reflects its functional and communicative uses. 

• Primary units of language are not merely structural and grammatical 

features, but categories of functional and communicative meaning as 

exemplified in discourse. 

 

The communicative approach is ruled by a set of principles, whose number 

varies from one author to another. Among those it is possible to mention: 

• Be aware of what you are doing. 

• The whole is more than the sum of its parts. 

• The processes are as important as form. 

• To learn something, do it. 

• Errors are not always mistakes. 

 

The communicative teaching has evolved to gain theoretical knowledge and 

has deepened in the elements that influence the foreign languages teaching-

learning process, to recognize the importance of taking into account in addition to 

the linguistic elements, others related to the learning process itself. This is why the 

communicative teaching recognizes, the process approach, the tasks teaching, the 

pragmatic approach, the holistic approach, projects teaching and cooperative 

learning, among others. 
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In communicative approach the development of communicative competence 

represents the goal to achieve during the language teaching-learning process. 

The concept "communicative competence" appeared from Noam 

Chomsky (1959) studies, who mentioned the existence of a linguistic competence 

and that was later enlarged by Hymes (1966) studies, related to sociology and 

anthropology. 

The idea of a communicative competence introduced by Hymes (1966) 

involves what the speaker needs to communicate proficiently within a specific 

speaking community and how he acquires new knowledge and skills to interact 

with speakers of the target language. 

Saville-Troike (1994) agrees with Hymes (1966) in that communicative 

competence involves not only knowing language code but also the topic, the 

communication object, people, mode and time. It is communicative competence 

has to do with the social and cultural knowledge that allows speakers to interpret 

linguistic forms. 

Reacting to these considerations, Canale and Swain (1980) propose a 

theoretical framework that describes four components of communicative 

competence: grammatical competence, sociolinguistic competence, discourse 

competence and strategic competence; a fifth component can be added, the 

cultural competence mentioned by  Ek, (1976). 

For Gumperz (1982), quoted by Mohammed (2001), the term 

communicative competence recognizes and emphasizes the interactive and 

cooperative nature of communication and its contextualization. 

In this regard, Cancio (1998), finds the communicative act as eminently a 

social event, where the language, in addition to contributing to linguistic exchange, 

leads to the development of values and motivations culturally conditioned. 

However, due to reduced interpretations given to the concept 

"communicative competence" those sub-skills have precisely been forgotten in 
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teaching practices. Elements such as register and domain, the cultural meanings of 

linguistic utterances and the context of culture are not seen during foreign 

language classes. 

The context of language teaching, because of its dialogic and interactive 

feature, promotes the development of an intercultural competence more complex 

and of greater educational value, encouraging both the plurality of content and 

methods of transmission, and promoting cultural awareness and critical analysis. 

Intercultural competence is intended to reduce ethnocentrism to develop general 

understandings of culture and a learner´s change of attitude towards more positive 

and open options. 

Therefore, we should take advantage of language teaching-learning 

situations to develop what is known in the communicative approach to teach 

foreign languages as sociolinguistic sub-competence. 

 

2.12.3 Suggestopedia 

 

In the course of ELT history 1970s marked contrast to the previous periods 

in the ways learners were treated. Earlier teaching approaches such as 

audiolingualism had failed to take the learners’ psychological aspects into account 

in selection of content, materials and learning activities since learners were 

regarded as beings that received and processed the knowledge loaded on them. 

During the 1970s, a learner-centred view of language learning, a humanistic 

approach, entered the ELT agenda. Since then, the language teaching approaches 

have focused more and more on the human side of the learner.    

 

The humanistic approach is based on the philosophy that learners as human 

beings had cognitive and affective dimensions so teachers should be sensitive 

about their thoughts, feelings and experiences and use several methods to trigger 
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them off so that they will be able to use their full potential and thus learn both 

affectively and effectively (Oller&Amato, 1991).   

 

The above-mentioned triggering process could be achieved eliminating the 

psychological barriers to learning. Lozanov, in the late 1970s, proposed a new 

language teaching method named Suggestopedia.  

 

The ideas behind suggestopedia reflect a perspective where the 

psychological aspects of the learner are highly emphasized. According to this 

method human beings continuously perceive and store the stimuli in their 

environment at both conscious and subconscious levels. The conscious represents 

the verbal, rational, cognitive whereas the sub-conscious the non-verbal, emotional 

and intuitive aspects of the self.  

 

The learners who start the learning process bring a great deal of content 

stored in their own subconscious and during the process of learning the stimuli 

coming from the classroom environment exert both conscious and subconscious 

influences on mind.  

 

Suggestopedia holds that the starting point in the language teaching 

process should be getting control of both conscious and subconscious influences 

and using them to optimize learning. This can be achieved by “suggestion”.  

 

The subliminal influences such as the fears of the learners make them 

unable to perform and limit in terms of their ability, learners’ minds cannot process 

and retain information at the maximum efficiency.  This also leads to a lack of 

confidence and creativity. Thus it is significant to send all kinds of negative effects 

off the students’ internal environment (the self) and external environment (the 

classroom) through “desuggestion” by creating a learning atmosphere where all 

messages have a positive emotional content. In addition to this the memory banks 

of the learners should be filled with pleasant memories through “suggestion”. It is 
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believed that if this was done, the learners would be able to overcome the barriers 

to learning and use their maximum potential capacity, which means retention and 

recall of what has been learnt in the long term.  

 

Suggestopedia makes use of instructional techniques such as:  

• Learning is facilitated in an environment which is as comfortable as 

possible.  

• Not only the classroom design but also the teacher’s authoritative role leads 

to effective learning by stimulating the sub-conscious. The teacher assumes 

the role of complete authority and control in the classroom.   

• The learners engage in role-plays, songs and breathing exercises that are 

believed to have the potential of making them feel self-confident, 

spontaneous and receptive like children.  

• The linguistic material presented to the students is in the forms of lengthy 

(but not necessarily difficult) dialogues or stories in the target language. In 

addition to being lengthy, an effective Suggestopedic text should not include 

logical, affective and ethical barriers.       

• Presentation of the material in harmony with classical music.  

• Errors are tolerated since the emphasis is on content not structure. They are 

not corrected immediately.  

• The assessment of the students’ performance is made on the basis of 

students’ in class involvement. Formal tests are avoided for the fear that 

they might deteriorate the relaxing aura of the classroom atmosphere and 

act as a threatening force against learner’s self-esteem.      

 

Another claim is that the suggestopedic courses direct the students to acts 

of communication (Lozanov&Gatewa :1988). This is true as several communicative 

activities rather than mechanical ones take place following the presentation of the 

linguistic material.  
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 In addition to creating motivation about starting language learning, 

Suggestopedia seems to produce more effective learning compared to mechanical 

approaches due to the fact that its emphasis is on the affective side of the human. 

The humanistic philosophy behind it is that “if students are relaxed and confident, 

they will not need to try hard to learn the language as learning the language will 

just come easily and naturally” (Larsen and Freeman, 1985). However due to a 

lack of a coherent language theory the views on language and those on language 

learning seem not to have been knitted in an organized way.  Also Suggestopedia 

totally ignores mechanical activities in internalizing the grammar rules or the 

vocabulary items and these activities are as important as the communicative 

activities and should not be totally neglected as students will learn more if they 

have various tasks to work on the structures (Nunan: 1987).   

 

Suggestopedia helps us with the brilliant idea that there should be pleasing 

memories in the learning environment for effective language acquisition. In order to 

create those memories the techniques that Suggestopedia has brought into the 

field of ELT can be harmonized with the current ones we apply so as to create a 

humanistic learning environment.  

 

2.12.4 Community Language Learning. 

 

Community Language Learning (also called Counseling Language Learning) 

seeks to encourage teachers to see their learners as whole persons, where their 

feelings, intellect, interpersonal relationships, protective reactions, and desire to 

learn are addressed and balanced and aims to remove the anxiety from learning by 

changing the relationship between the teacher and student. The value of CLL has 

been its emphasis on whole-person learning; the role of a supportive, 

nonjudgmental teacher; the passing of responsibility for learning to the learners. 

CLL was created by Charles A Curran, a Jesuit priest and professor of psychology, 

and Paul La Forge inspired by the humanistic psychology of Carl Rogers.  Then, 

the CLL view of learning is a holistic one, since human learning is both cognitive 
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and affective. This humanistic approach views learners and teachers as a 

community, and thus the teacher as more facilitator than teacher, fits in nicely with 

current trends in education. 

 

This technique is used over a considerable period of time, until learners are 

able to apply words in the new language without translation, gradually moving from 

a situation of dependence on the teacher-counselor to a state of independence.  

 

CLL combines innovative learning tasks and activities. They include: 

• Translation:  A learner asks the teacher to translate or interpret it in the 

target language a message or he or she wants to express and the learner 

repeats the teacher’s translation. 

• Group Work: Learners engage in various group tasks, such as small-group 

discussion, preparing a conversation, summarizing a topic for presentation, 

preparing a story that will be presented. 

• Analysis: Learners analyze and study transcriptions of target language 

sentences in order to focus on particular lexical usage or on the application 

of particular grammar rules. 

• Reflection and observation: Learners reflect and report on their 

experience of the class, expressing their feelings and experiences. 

• Listening: Learners listen to a monologue by the teacher involving 

elements they might have elicited in class interactions. 

• Free conversation: Learners engage in free conversation with the teacher 

or other learners. 

 

The basic principle of the methodology is to establish interpersonal 

relationships between the teacher and learners to facilitate learning (Larsen, 2000). 

Community Language Learning was designed to ease the anxiety of Foreign 

Language Learners in educational contexts and promote group dynamics. The 

teacher has to understand the fears of the learner and vulnerabilities as they 

struggle to master another language. By being sensitive to the learner’s fear, the 
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teacher can turn the negative energy of those fears into positive energy and 

enthusiasm for learning.  

 

In the beginning of the course, the learners are totally dependent on the 

teacher’s translation, but over time they are able to engage in more direct 

communication as they move towards independence. In addition, learners are not 

limited in their topics of conversation, regardless of their language proficiency. 

Learners are free to talk about the affairs of daily life. This approach to language 

learning encourages the meaningful use of language which the learner can store, 

synthesize and use in new situations. Moreover, it is believed that from the 

teacher’s translation, learners will be able to induce a grammar far more complex 

than they are able to use on their own. 

 

2.12.5 Whole Class Instruction 

 

Whole-class instruction includes strategies that encourage student 

engagement. These strategies usually implement direct instruction, a teaching 

progression that begins with the teacher modeling a skill that students then 

practice through guided and independent practice.  

 

Some studies reveal that student engagement varies during direct 

instruction, this is important if we relate engagement with learning. Stright (2002) 

pointed that students were significantly less engage during teacher-directed 

instruction such as demonstration, guided, and independent practice than during 

small group or seatwork to attend to instructions, monitor their own progress or to 

seek help. Probably these behaviors respond to students perceiving teacher-

directed instruction as an inactive time during the class.  

 

However, direct instruction should not be regarded as completely ineffective; 

in various general classroom settings students are more on task and less 

disruptive during teacher directed instruction. Thus, these students performed best 
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when instruction was well structured and followed a sequence of teacher 

demonstration, guided practice, and independent practice. 

 

2.12.6 Cooperative Learning 

 

Cooperative learning typically involves a small group of students, no more 

than four, who are positively dependent upon each other when completing an 

assigned task. Researchers have demonstrated (McManus, 1996; Mulryan, 1994; 

and Mulryan, 1995 mentioned in Miller 2009) that cooperative learning can 

successfully be applied across subject areas such as mathematics, social studies, 

science and language arts. Overall, the studies indicate that students generally 

stayed on task when working in cooperative small-group setting than in the whole-

class settings and that students' engagement and activity is greater in those.  

 

Constructivists’ perspectives on learning have fueled interest in collaboration 

and cooperative learning a cause of the two main characteristics of constructivist 

teaching, real-life learning environments and social interaction. 

 

Constructivist approaches favor cooperative learning for different reasons. 

Information-processing theorists point to the value of group discussion in helping 

participants rehearse, elaborate, and expand their knowledge. As group members 

question and explain, they have to organize their knowledge, make connections, 

and review all processes that support information processing and memory.  

 

According to Piaget perspective the interactions in groups can create the 

cognitive conflict and disequilibrium that lead an individual to question his or her 

understanding and try out new ideas.  Vygotsky’s theory on the other hand suggest 

that social interaction is important for learning because higher mental functions 

such as reasoning, comprehension, and critical thinking originate in social 

interactions and are then internalized by individuals. Children can accomplish 

mental tasks with social support before they can do them alone. Thus cooperative 
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learning provides the social support and scaffolding that students need to move 

learning forward (Woolfolk, 2001).  

  

Cooperative learning may be contrasted with competitive learning, in which 

students work against each other to achieve a good grade and only some of them 

succeed; individuals seek outcomes that are beneficial to themselves and 

detrimental to others. The student effort is on performing faster and better than 

classmates. Individualistic learning means "working by oneself to ensure that one’s 

own learning meets a present criterion independently from the efforts of the other 

students"  (Johnson & Johnson, 1999) then, in individualistic learning, students 

work independently to achieve learning goals unrelated to those of other students.  

 

According to Johnson, Johnson and Holubec (1998), cooperative efforts 

have three major positive results:    

• Greater efforts to achieve, including higher achievement by all students, 

long-term retention, intrinsic motivation, more time spent on task, 

development of higher-order reasoning and critical thinking.  

• More positive relationships among students, including esprit-de-corps, 

caring and committed relationships, personal and academic social support, 

valuing of diversity, and cohesion.  

• Greater psychological health, it promotes psychological adjustment, ego-

strength, social development, social competencies, self-esteem, self-

identity, and ability to cope with adversity and stress.  

 

One option for teachers to consider when forming cooperative groups is to 

arrange students based on ability. For instance, heterogeneous groups would 

consist of low, middle and high achievers. For high-achieving and ability students, 

there are advantages and disadvantages to this clustering. It is possible that high-

achieving students are those who do a bulk of the work in heterogeneous groups 

however it is also possible that higher-ability students benefited from 

heterogeneous grouping because it allows them the opportunity to adopt teacher 
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roles. Any of the positions taken by the students when implementing cooperative 

learning groups may be the result of instruction and implementation of the structure 

therefore students need to be taught how to take roles and interact in the 

groupings. Additionally, teachers must monitor and support students when in 

cooperative learning groups. 

 

Successful cooperative learning in classrooms requires students who are 

trained in these skills, thus, the first step is to prepare students for this learning 

strategy. Therefore, it is crucial that teachers model and help students develop 

cooperative learning skills, including listening, questioning, challenging, supporting, 

giving explanations and evidence, summarizing and checking for consensus. The 

second key ingredient for successful cooperative learning environments is the 

inclusion of engaging activities that require higher-order thinking, and expectations 

that are explicit and clear to the students. In other words, cooperative-learning 

activities should not be applied for in the classroom until students are taught to 

accomplish their role and have a clear understanding of expectations. It is also 

necessary that students know exactly what is expected of them during cooperative 

learning.  

 

Indeed, cooperative learning has proven to be an engaging teaching and 

learning strategy, but, it is a skill for students and teachers. In cooperative learning, 

teachers teach students collaborative or social skills so that they can work together 

more effectively and it is not the group configuration that makes cooperative 

learning distinctive; is the way that students and teachers work together that is 

important. 

 
2.12.7 Multiple Intelligences 

 

Howard Gardner’s multiple intelligences theory (MIT) (1983, 1999) is an 

important contribution to cognitive science and constitutes a learner-based 

philosophy which is a popular approach to characterizing the ways in which 
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learners are unique and to developing instruction to respond to this uniqueness 

(Richards & Rodgers, 2001). It provides a better understanding of how cognitive 

individual differences can be addressed and developed in the classroom.  

 

Gardner (1999) and his research associates identified the mathematical-

logical, the verbal-linguistic, the musical-rhythmic, the bodily-kinaesthetic, the 

interpersonal, the intrapersonal, the visual-spatial, the naturalist and the existential 

intelligences.  

 

These different intelligences reflect a pluralistic panorama of learners’ 

individual differences; they are understood as personal tools each individual 

possesses to make sense of new information and to store it in such a way that it 

can be easily retrieved when needed for use. The different intelligences are of 

neutral value; none of them is considered superior to the others.  

 

Language learning tasks can be developed around different types of 

intelligences. Verbal linguistic intelligence involved in second language learning 

can be supported by the other intelligence frameworks developed by Gardner. For 

instance, an activity such as that of writing the lyrics of a song implies the use of 

linguistic and musical intelligences. In a role-play where learners may need to 

express their feelings while being considerate of the feelings of others, linguistic, 

intrapersonal and interpersonal talents are needed. In a task where learners need 

to mime the title of a film for others to guess, the bodilykinaesthetic and 

interpersonal abilities are brought into play.  

 

Our visual-spatial intelligence is the ability we have to perceive all the 

elements (form, shape, line, space, colour) necessary to create a mental image of 

something. Mental images are present in thought and have a strong influence on 

reasoning (Arnold, 1999). Visual elements are especially useful for providing 

comprehensible and meaningful input for second language learners because 

words are, in a sense, glued to images. Many students also find that visual 
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teaching aids such as charts, pictures, drawings, slides, posters, and videos 

enhance their coping ability in the second language because they facilitate 

information retrieval.  

 

In the classroom reasoning strategies, an important aspect of the logical 

mathematical intelligence, can be taught; in the language classroom problem-

solving tasks are useful as learners focus mainly on meaning, but through constant 

rereading of the text to solve the problem, they acquire a familiarity with the 

vocabulary and structures used.  

 

The ability to understand other people, to work cooperatively and to 

communicate effectively is part of the interpersonal intelligence and strongly 

connected to learning a second language due to language learning is a social 

process which has as a main goal the development of communicative competence 

(Hymes 1971, Canale and Swain 1980).  

 

The intrapersonal intelligence gives us the capacity to understand the 

internal aspects of the self and to practice self-discipline. It can be related to 

studies about metacognitive knowledge and language learning, where 

metacognition refers to knowledge about oneself, about the language and about 

the procedures or strategies to be used for certain types of tasks (Wenden 1987). 

Language learning tasks such as asking learners to think of the colour, size, 

texture which best expresses their feelings, or the use of a questionnaire that helps 

them to be aware of their “self-talk” or reading activities where students develop 

their attitudes towards a problem (Robles, 2002) are examples of how to work on 

the intrapersonal intelligence in the language classroom.  

 

MIT is an excellent tool to enable teachers to plan attractive ways to provide 

learners with language learning practice. The MIT instructional perspective 

proposes that language learning, that is to say, developing learners’ verbal 

linguistic intelligence in a second language, can be favored by using a variety of 
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learning tasks which call upon diverse intelligences. The teacher offers a choice of 

tasks, not to teach to specific intelligences but to give learners the opportunity of 

apprehending information in their preferred way, as well as to promote the 

development of their other intelligences.  

 

Ideally learning in any classroom will involve personal development and 

growth in all human dimensions. For this reason, in today’s language classroom it 

is not enough solely to promote linguistic competence or even communicative 

competence using MIT it is possible to motivate learners by activating multiple 

ways of meaning-making through the use of tasks relating to the different 

intelligences. It is not a question of addressing all the individual MI profiles of each 

learner in every language class but of offering a balanced approach where different 

“windows on the same concept” (Gardner, 1993:204) are incorporated.  

 

 

2.13 Hypothesis Formulation 

We have established the following hypothesis for this research are: 

 

2.13.1 Working Hypothesis 

The practice of an effective management and leadership in the English Area staff 

will improve the ESL teaching and learning process of the high school students at 

UEE La Dolorosa, Quito, during the first term of the school year 2011-2012”.  

 

2.13.2 Null Hypothesis 

The practice of an effective management and leadership in the English Area staff 

will not  improve the ESL teaching and learning process of the high school students 

at UEE La Dolorosa, Quito, during the first term of the school year 2011-2012”. 
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3 Methodological Design 

 

3.1 Research Type and Design  
 
The study was conducted as an exploratory, descriptive, documentary and 

field research; the descriptive, analytic-synthetic, deductive, inductive and 

statistical methods were applied, in order to explain and analyze the results. 

 

The objective of the descriptive research was to know the situations, habits 

and attitudes prevalent in the institution; through the field research and the use 

of descriptive method it was possible for us to identify the problem as it happens 

in a real context. 

 

Through the analytic-synthetic method it was possible to analyze all parts of 

the object of study, to obtain clear understanding and knowledge of the problem 

as a whole. 

 

It was also a survey type study, method used to find a solution to the 

problems that arise in educational organizations, governmental, industrial or 

political, as in this case.  

 

3.2 Population and Sample 

 

The population comprises the high school of UEE "La Dolorosa" of Quito 

during the first term of the school year 2011-2012. That is: 

 

• All the students between 8th basic course to 3rd year, 373 in total, 

• The English Area Staff, 4 teachers,  

• The authorities of the section: the principal and vice-principal. 
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 Chart 1: English Area teachers classified by age. 

Age No. % 

25 a 30 2 50% 

31  a 35 1 25% 

36 a 40 1 25% 

Total 4 100,0% 

Source: UEE “La Dolorosa” Secretary 
Done by: Chiriboga Ma. Teresa and Morales Juan C. 

 

Chart 2: English Area teachers classified by sex. 

Sexo No. % 

varones  0 0% 

mujeres 4 100% 

Total 4 100% 

Source: UEE “La Dolorosa” Secretary 
Done by: Chiriboga Ma. Teresa and Morales Juan C 

 

Chart 3: English Area teachers classified by academic degree. 

Level 2: Other fields 
Level 3: English teacher degree 
Level 4: English teacher degree + master 
 

Título 
académico No. % 

nivel 2 1 25% 

nivel 3 3 75% 

nivel 4 0 0% 

Total 4 100% 

 

Source: UEE “La Dolorosa” Secretary 
Done by: Chiriboga Ma. Teresa and Morales Juan C 
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Chart 4: Students classified by school year. 

Year  No % 

8vo 66 20% 

9no 71 19% 

10mo 71 18% 

1ero Bachi 66 15% 

2do Bachi 53 12% 

3ero Bachi 46 16% 

Total 373 100% 
Source: UEE “La Dolorosa” Secretary 
Done by: Chiriboga Ma. Teresa and Morales Juan C 

 

 

3.2.1 Size of the Sample 

 

In general, the larger the sample size, the more closely the sample data will 

match that from the overall population. However in practice, we need to work out 

how many responses will give us sufficient precision at an affordable cost. 

 

It is only when population size decreases to a few thousand or less that the 

number of completed questionnaires needed for a given level of precision declines 

significantly. There are four factors that must be taken into consideration in 

determining how large a sample size is needed in order to make population 

estimates: 

• How much sampling error can be tolerated (i.e. how precise the estimates 

need to be). 

• The population size from which the sample is to be drawn. 

• How varied the population is with respect to the characteristic.  

• The amount of confidence we wanted to have in the estimates was the 95%.  
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To determine the size of the sample we used the formula: 

 

n �
���z�

	� 
 1�� � ����
 

Where: 

N= population 

z= Confidence 95%= 1,96 

o= 0,5 standard deviation 

e= 0,05 sample error 

  

 

n �
�����,����,���

	�����,������,���,���
=189,5 

 

The size sample determined is 190 students. 

 

3.2.2 Sampling Methodology  

 

A variety of sampling methods are available, and it is important to choose 

the most appropriate method for the type of survey proposed (and equally the most 

appropriate survey method for the population to be studied), to help reduce 

possible survey error. The used sampling method for this research was: 

 

• Simple random sampling, which is the basic sampling technique where each 

individual is chosen entirely by chance and each member of the population 

has an equal chance of being included in the sample. Every possible 

sample of a given size has the same chance of selection; that is, each 

member of the population is equally likely to be chosen at any stage in the 

sampling process. 

 



71 

 

 

3.3 Instruments for Data Collection 

 

The word “survey” is used most often to describe a method of gathering 

information from a sample of individuals. This “sample” is usually just a fraction 

of the population being studied.  

 

Two different surveys were designed and applied to the sample strata for 

the data collection; we also interviewed the authorities in order to gather 

information. 

 

The surveys were applied to all the members of the English area staff and to 

a random sample of 190 high school students; the interview was applied to the 

principal and vice-principal of the institution.  

 

The surveys and the interviews focused on the English teachers classroom 

management and leadership style.  

 

3.3.1 Survey Error 

 

When designing a survey, there are four basic types of survey error that 

need to be taken into consideration. The overall aim of reducing these errors will 

help to determine the size of the sample to be used, the type of survey to be 

carried out (e.g. telephone, postal, face-to-face), and the design of the questions to 

be asked. 

1. Random sampling allows characteristics in a population to be estimated 

with precision, with larger sample sizes achieving larger degrees of accuracy. The 

extent to which the precision of sample survey estimates is limited by the number 

of people surveyed is described by the term sampling error. 

2. Coverage error occurs when the list from which a sample is drawn does 

not include all elements of the population, making it impossible to give all elements 
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of the population an equal or known chance of being included in the sample 

survey. 

3. Measurement error occurs when a respondent’s answer to a survey 

question is inaccurate, imprecise, or cannot be compared in any useful way to 

other respondents’ answers. This type of error results from poor question wording 

and questionnaire construction. 

4. Non-response error occurs when a significant number of people in the 

survey sample do not respond to the questionnaire and have different 

characteristics from those who do respond. 

 

Efforts were made to reduce all four sources of survey error to acceptable 

levels. Sampling and coverage errors were reduced by carefully choosing the 

appropriate methodology for the population to be questioned (in terms of both 

sampling technique, and survey size), whilst measurement and non-response 

issues were addressed through careful design of questions, questionnaires and 

implementation method. 

  



 

4 Analysis and Interpretation of R

 

4.1 Students S

 

Question 1 

My English teacher has the attitude and skills to motivate students to their own 

improvement. 

OPTIONS FREQUENCY PERCENTAGE

always 98 52%

usually 77 41%

sometimes 15 8% 

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 
52% of the students considers that their teacher always 

improvement while the 41%, say that the teachers usually motivate them. Clearly 

the tendency shows that the students are motivated by their teachers to their own 

improvement. Motivating students to their own improvement and progr

characteristic of a good leadership style.
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My English teacher has the attitude and skills to motivate students to their own 

motivate them to their own 

improvement while the 41%, say that the teachers usually motivate them. Clearly 

the tendency shows that the students are motivated by their teachers to their own 

Motivating students to their own improvement and progress is a 



 

Question 2 

My English teacher maintains a high control over students, she has clear goals and 

knows that they must be fully fulfilled; she is inflexible but fair according to her 

principles. 

OPTIONS FREQUENCY PERCENTAGE

always 74 39%

usually 84 44%

sometimes 27 14%

seldom  5 3% 

never 0 0% 

TOTAL 190 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

44% of the sample considers their teachers usually maintain a high control over 

them, they have clear goals and are inflexible; the 39% think this happens always.

According to the answers most of the time the teacher show high control over the 

students, they have goals that

are inflexible. Maintaining high control over the students is a signal of a vertical 

leadership, having goals that must be fulfilled and being inflexible demonstrate that 

during classes the instructiona
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considers their teachers usually maintain a high control over 

them, they have clear goals and are inflexible; the 39% think this happens always.

According to the answers most of the time the teacher show high control over the 

students, they have goals that must be fulfill and even the teachers are fair, they 

are inflexible. Maintaining high control over the students is a signal of a vertical 

leadership, having goals that must be fulfilled and being inflexible demonstrate that 

during classes the instructional leadership dominates. 
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Question 3 

My English teacher leaves on students the responsibility of their learning 

processes and allows us to develop at our own pace and style.

OPTIONS FREQUENCY PERCENTAGE

always 31 16%

usually 33 17%

sometimes 49 26%

seldom  53 28%

never 24 13%

TOTAL 190 100%
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According to the 54% of the students, their English teacher leaves on them, the 

responsibility of their own learning process and allows them to develop at their own 

pace and style occasionally; 33% of the students considers this happens always or 

usually, and for 13% this never happens.

The tendency shows us that most of the time the 

process leaving just occasionally the responsibility of the learning process on 

students’ hands. This is good because an educational leader must control the 

learning process and should not leave his responsibility in his pupils
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According to the 54% of the students, their English teacher leaves on them, the 

responsibility of their own learning process and allows them to develop at their own 

pace and style occasionally; 33% of the students considers this happens always or 

usually, and for 13% this never happens. 

The tendency shows us that most of the time the teachers control the leaning 

process leaving just occasionally the responsibility of the learning process on 

students’ hands. This is good because an educational leader must control the 

learning process and should not leave his responsibility in his pupils’ hands.

75 

My English teacher leaves on students the responsibility of their learning 

According to the 54% of the students, their English teacher leaves on them, the 

responsibility of their own learning process and allows them to develop at their own 

pace and style occasionally; 33% of the students considers this happens always or 

teachers control the leaning 

process leaving just occasionally the responsibility of the learning process on 

students’ hands. This is good because an educational leader must control the 

’ hands. 



 

Question 4 

My English teacher makes decisions by consensus with students seeking a 

collaborative work environment and her leadership style varies according to the 

maturity of each of student.

OPTIONS FREQUENCY PERCENTAGE

always 109 57%

usually 71 37%

sometimes 10 5% 

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 

Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

94% of the students consider

consensus with students seeking a collaborative work environment and their 

leadership style varies according to the maturity of each of student. 

The students’ opinion is that most of the time their teach

work environment based on consensus in decision making and under an adequate 

leadership style. Here we can see another characteristic of a good leader, to make 

decisions by consensus, to seek for a good work environment, and to

situational leadership.  

My English teacher makes decisions by consensus with students seeking a 

collaborative work environment and her leadership style varies according to the 

maturity of each of student. 
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Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

consider their teachers always or usually make decisions by 

consensus with students seeking a collaborative work environment and their 

leadership style varies according to the maturity of each of student.  

The students’ opinion is that most of the time their teachers seek for a collaborative 

work environment based on consensus in decision making and under an adequate 

leadership style. Here we can see another characteristic of a good leader, to make 

decisions by consensus, to seek for a good work environment, and to
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My English teacher makes decisions by consensus with students seeking a 

collaborative work environment and her leadership style varies according to the 

their teachers always or usually make decisions by 

consensus with students seeking a collaborative work environment and their 

ers seek for a collaborative 

work environment based on consensus in decision making and under an adequate 

leadership style. Here we can see another characteristic of a good leader, to make 

decisions by consensus, to seek for a good work environment, and to practice 



 

Question 5 

The leadership style of my English teacher directly affects how I learn.

OPTIONS FREQUENCY PERCENTAGE

always 60 32%

usually 67 35%

sometimes 41 22%

seldom  11 6% 

never 11 6% 

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

67% of the sample thinks the leadership style of their teachers always or usually 

affects their learning process; 28% considers the leadership sty

affects the way they learn just occasionally, while 6% thinks that the teacher 

leadership style does not affect their learning processes.

According to the answers we can clearly observe students feel that the leadership 

style of their teachers affects their learning processes and their academic 

development. 

 

The leadership style of my English teacher directly affects how I learn. 

PERCENTAGE 

% 

% 

% 

 

 

% 
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Done by: Chiriboga Ma. Teresa and Morales Juan 

67% of the sample thinks the leadership style of their teachers always or usually 

affects their learning process; 28% considers the leadership style of the teacher 

affects the way they learn just occasionally, while 6% thinks that the teacher 

leadership style does not affect their learning processes. 

According to the answers we can clearly observe students feel that the leadership 

chers affects their learning processes and their academic 

77 

 

67% of the sample thinks the leadership style of their teachers always or usually 

le of the teacher 

affects the way they learn just occasionally, while 6% thinks that the teacher 

According to the answers we can clearly observe students feel that the leadership 

chers affects their learning processes and their academic 



 

 

Question 6 

I like the subject, but the relationship with my teacher makes my learning difficult.

OPTIONS FREQUENCY PERCENTAGE

always 0 0% 

usually 0 0% 

sometimes 0 0% 

seldom  61 32%

never 129 68%

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

68% of the students answers the relationship with their teacher has never made 

difficult their learning; 32% of the students considers their relationship with their 

teacher, eventually has made their learning difficult.

Through the answers we can observe that teachers have a good relationship with 

their students and that makes easier for the student

 

 

I like the subject, but the relationship with my teacher makes my learning difficult.
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Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

68% of the students answers the relationship with their teacher has never made 

learning; 32% of the students considers their relationship with their 

teacher, eventually has made their learning difficult. 

Through the answers we can observe that teachers have a good relationship with 

their students and that makes easier for the students to lean the subject.
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I like the subject, but the relationship with my teacher makes my learning difficult. 

68% of the students answers the relationship with their teacher has never made 

learning; 32% of the students considers their relationship with their 

Through the answers we can observe that teachers have a good relationship with 

s to lean the subject. 



 

 

Question 7 

I like the subject but my teacher does not demand enough.

OPTIONS FREQUENCY PERCENTAGE

always 0 0% 

usually 0 0% 

sometimes 15 8% 

seldom  64 34%

never 111 58%

TOTAL 190 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

58% of the students think their teacher always demands in the right level; the 34% 

fell the teachers do not demand enough, but only occasionally.

According to the students’ answers, teachers are demanding from the students 

according to their levels, this helps to keep students active in class and doing their 

best all the time. 

 

 

I like the subject but my teacher does not demand enough. 
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experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

their teacher always demands in the right level; the 34% 

fell the teachers do not demand enough, but only occasionally. 

students’ answers, teachers are demanding from the students 

according to their levels, this helps to keep students active in class and doing their 
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their teacher always demands in the right level; the 34% 

students’ answers, teachers are demanding from the students 

according to their levels, this helps to keep students active in class and doing their 



 

Question 8 

I did not like or do not really like the subject, but I'm learning because my

motivates me to do so. 

OPTIONS FREQUENCY PERCENTAGE

always 69 36%

usually 59 31%

sometimes 35 18%

seldom  13 7% 

never 14 7% 

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

67% of the students thinks that even if they do not like the subject they are always 

or usually motivated by their teachers to learn; 25% fell motivated occasionally, 

and only 7% say they are not motivate by their teachers.

The tendency clearly shows that it does no matter if the students like the subject or 

not, the teachers are motivating them to learn it; motivation is really important for 

the learning process. 

 

I did not like or do not really like the subject, but I'm learning because my

PERCENTAGE 

% 

% 

% 

 

 

% 

 

Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Teresa and Morales Juan 

67% of the students thinks that even if they do not like the subject they are always 

or usually motivated by their teachers to learn; 25% fell motivated occasionally, 

and only 7% say they are not motivate by their teachers. 

ndency clearly shows that it does no matter if the students like the subject or 

not, the teachers are motivating them to learn it; motivation is really important for 
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I did not like or do not really like the subject, but I'm learning because my teacher 

67% of the students thinks that even if they do not like the subject they are always 

or usually motivated by their teachers to learn; 25% fell motivated occasionally, 

ndency clearly shows that it does no matter if the students like the subject or 

not, the teachers are motivating them to learn it; motivation is really important for 



 

Question 9 

During the English classes the learning environment is p

and stimulating. 

OPTIONS FREQUENCY PERCENTAGE

always 96 51%

usually 65 34%

sometimes 29 15%

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

85% of the students answered that during the English classes the learning 

environment is pleasant, harmonious, safe and stimulating always or usually; just 

15% fell that just sometimes the environment is pleasant, harmonious, 

stimulating. 

The tendency shows that most of the time the learning environment is pleasant, 

harmonious, safe and stimulating, situation that certainly influences in a good way 

the teaching and learning processes.
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85% of the students answered that during the English classes the learning 

environment is pleasant, harmonious, safe and stimulating always or usually; just 

15% fell that just sometimes the environment is pleasant, harmonious, 

The tendency shows that most of the time the learning environment is pleasant, 

harmonious, safe and stimulating, situation that certainly influences in a good way 

the teaching and learning processes. 
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leasant, harmonious, safe 

85% of the students answered that during the English classes the learning 

environment is pleasant, harmonious, safe and stimulating always or usually; just 

15% fell that just sometimes the environment is pleasant, harmonious, safe and 

The tendency shows that most of the time the learning environment is pleasant, 

harmonious, safe and stimulating, situation that certainly influences in a good way 



 

Question 10 

Does your English teacher prepare events involving students which are relevant to 

your learning process? 

 

OPTIONS FREQUENCY PERCENTAGE

always 58 31%

usually 81 43%

sometimes 51 27%

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La 
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

74%; answered that their English teacher always or usually prepare events 

involving students which are relevant to their learning process, 27% of the students 

said this happens usually. 

According to the answers the English staff prepares events involving students 

which are relevant to the students’ learning process.

 

acher prepare events involving students which are relevant to 
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Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

74%; answered that their English teacher always or usually prepare events 

involving students which are relevant to their learning process, 27% of the students 

 

According to the answers the English staff prepares events involving students 

which are relevant to the students’ learning process. 
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acher prepare events involving students which are relevant to 

74%; answered that their English teacher always or usually prepare events 

involving students which are relevant to their learning process, 27% of the students 

According to the answers the English staff prepares events involving students 



 

Question 11 

My English teacher is able to make all the students actively participate in class.

OPTIONS FREQUENCY PERCENTAGE

always 136 72%

usually 39 21%

sometimes 15 8% 

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

93% of the students said that

make all the students actively participate in class, the other 8%, said this happens 

sometimes. 

According to the students’ answers we can conclude that the English teachers are 

able to make all the studen

teachers have good classroom management skills.

 

 

My English teacher is able to make all the students actively participate in class.
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Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

93% of the students said that always or usually their English teacher is able to 

make all the students actively participate in class, the other 8%, said this happens 

According to the students’ answers we can conclude that the English teachers are 

able to make all the students actively participate in class. The results show that 

teachers have good classroom management skills. 
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My English teacher is able to make all the students actively participate in class. 

always or usually their English teacher is able to 

make all the students actively participate in class, the other 8%, said this happens 

According to the students’ answers we can conclude that the English teachers are 

ts actively participate in class. The results show that 



 

Question 12 

My English teacher not only teaches us a subject but also help us to be better 

human beings. 

OPTIONS FREQUENCY PERCENTAGE

always 107 56%

usually 67 35%

sometimes 16 8% 

seldom  0 0% 

never 0 0% 

TOTAL 190 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

91% of the students consider

to be better human beings in addition to the subject, for the 8% this happens 

sometimes. 

The answers show that the English staff in addition to teaching the subject helps 

the students to be better human 

leadership style which is necessary to lead under the nowadays social situation.
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Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

consider their English teachers always or usually teach them 

to be better human beings in addition to the subject, for the 8% this happens 

The answers show that the English staff in addition to teaching the subject helps 

the students to be better human beings; this is a characteristic of a transformative 

leadership style which is necessary to lead under the nowadays social situation.
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My English teacher not only teaches us a subject but also help us to be better 

their English teachers always or usually teach them 

to be better human beings in addition to the subject, for the 8% this happens 

The answers show that the English staff in addition to teaching the subject helps 

beings; this is a characteristic of a transformative 

leadership style which is necessary to lead under the nowadays social situation. 



 

4.2 Teachers Survey

Question 1 

Is the English teacher's role as leader defined as the attitude and skills to challenge 

the existing orders? 

OPTIONS FREQUENCY PERCENTAGE

always  0 0% 

usually 2 50%

sometimes 2 50%

seldom   0 0% 

never  0 0% 

TOTAL 4 100 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales 
 
50% of the teachers say their teacher’s role as leader is always defined as the 

attitude and skills to challenge existing orders, the other 50% say usually the 

teachers’ role can be defined as the attitude and skills to challenge orders.

 

Teachers recognize that being able to challenge existing orders when you have 

enough reasons to do that, is one of the leader’s skills.
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50% of the teachers say their teacher’s role as leader is always defined as the 

attitude and skills to challenge existing orders, the other 50% say usually the 

teachers’ role can be defined as the attitude and skills to challenge orders.

recognize that being able to challenge existing orders when you have 

enough reasons to do that, is one of the leader’s skills. 
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Is the English teacher's role as leader defined as the attitude and skills to challenge 

50% of the teachers say their teacher’s role as leader is always defined as the 

attitude and skills to challenge existing orders, the other 50% say usually the 

teachers’ role can be defined as the attitude and skills to challenge orders. 

recognize that being able to challenge existing orders when you have 



 

Question 2 

Is the English teacher's role as leader

students to their own improvement

 

OPTIONS FREQUENCY PERCENTAGE

always 3 75%

usually  0 0% 

sometimes 1 25%

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 

 
Source: Unidad Educativa experimental “La 
Done by: Chiriboga Ma. Teresa and Morales Juan
 
75% of the teachers consider that motivating always the students to their own 

improvement is a characteristic of the teacher’s role as leader; 25% this is 

sometimes true. 

 

According to the answer we can see that teachers recognize the importance of 

motivating students to their own progress as part of their role as teachers and as 

leaders. 

 

 

he English teacher's role as leader, defined as the attitude and skills to motivate 
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75% of the teachers consider that motivating always the students to their own 

improvement is a characteristic of the teacher’s role as leader; 25% this is 

to the answer we can see that teachers recognize the importance of 

motivating students to their own progress as part of their role as teachers and as 
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defined as the attitude and skills to motivate 

75% of the teachers consider that motivating always the students to their own 

improvement is a characteristic of the teacher’s role as leader; 25% this is 

to the answer we can see that teachers recognize the importance of 

motivating students to their own progress as part of their role as teachers and as 



 

Question 3 

Does the educational leader exert high control over students, have clear goals and 

know that they must be fulfill, is inflexible but fair according to his principles?

OPTIONS FREQUENCY PERCENTAGE

always 3 75%

usually  0 0% 

sometimes  0 0% 

seldom   0 0% 

never 1 25%

TOTAL 4 100%

 

 
Source: Unidad Educativa experimental “La 
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

75% of the teachers think 

students, met the established goals and be inflexible but fair; on the other hand 

25% say that the educational leader has never exert high control or be inflexible.

 

From the answers we can conclude t

the classroom, however this leadership style is not adequate for the nowadays 

school requirements. 
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 as leaders, they should always exert high control over 

students, met the established goals and be inflexible but fair; on the other hand 

25% say that the educational leader has never exert high control or be inflexible.

From the answers we can conclude that the instructional leadership is present in 

the classroom, however this leadership style is not adequate for the nowadays 
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Does the educational leader exert high control over students, have clear goals and 

know that they must be fulfill, is inflexible but fair according to his principles? 

as leaders, they should always exert high control over 

students, met the established goals and be inflexible but fair; on the other hand 

25% say that the educational leader has never exert high control or be inflexible. 

hat the instructional leadership is present in 

the classroom, however this leadership style is not adequate for the nowadays 



 

Question 4 

The educational leader knows that is better to give the students the responsibility 

for their own learning processes and let them develop at their own pace and style.

 

OPTIONS FREQUENCY PERCENTAGE

always  0 0% 

usually  0 0% 

sometimes 2 50%

seldom  2 50%

never  0 0% 

TOTAL 4 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” 
Done by: Chiriboga Ma. Teresa and Morales Juan
 
50 % of the teachers said sometimes is better give to the students the 

responsibility for their own learning processes and let them develop at their own 

pace and style, the other 50% is 

 

According to the answers we can see that the teacher know they have the 

responsibility to control the teaching

responsibility is to promote the development of the students challenging them.
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50 % of the teachers said sometimes is better give to the students the 

for their own learning processes and let them develop at their own 

, the other 50% is seldom better to do this. 

According to the answers we can see that the teacher know they have the 

responsibility to control the teaching-learning processes, and part of this 

responsibility is to promote the development of the students challenging them.
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The educational leader knows that is better to give the students the responsibility 

n learning processes and let them develop at their own pace and style. 

50 % of the teachers said sometimes is better give to the students the 

for their own learning processes and let them develop at their own 

According to the answers we can see that the teacher know they have the 

learning processes, and part of this 

responsibility is to promote the development of the students challenging them. 



 

Question 5 

 

Does the educational leader makes decisions by consensus with students, seeking 

a collaborative work and his leadership style varies according to the maturity of 

each of his students? 

OPTIONS FREQUENCY PERCENTAGE

always 2 50%

usually  0 0% 

sometimes 1 25%

seldom  1 25%

never  0 0% 

TOTAL 4 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
50% of the teachers consider

consensus with students, seeking a collaborative work and 

should vary according to the maturity of each of his students

only sometimes and the other 25% say this is true just seldom.

 

Taking into account the answers for always and sometimes we can observe that 

there is a tendency of consensus, collaborative work, and situational leadership, 

characteristics of a work environment that promotes learning processes.

Does the educational leader makes decisions by consensus with students, seeking 

a collaborative work and his leadership style varies according to the maturity of 
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consider the educational leader should make decisions by 

consensus with students, seeking a collaborative work and that his leadership style 

vary according to the maturity of each of his students; 25% say this is true 

only sometimes and the other 25% say this is true just seldom. 

into account the answers for always and sometimes we can observe that 

there is a tendency of consensus, collaborative work, and situational leadership, 

characteristics of a work environment that promotes learning processes.
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Does the educational leader makes decisions by consensus with students, seeking 

a collaborative work and his leadership style varies according to the maturity of 

make decisions by 

his leadership style 

; 25% say this is true 

into account the answers for always and sometimes we can observe that 

there is a tendency of consensus, collaborative work, and situational leadership, 

characteristics of a work environment that promotes learning processes. 



 

 

Question 6   

 

Is the leadership inside the English Area seeking for school effectiveness through 

monitoring and controlling pedagogical strategy on teaching practice?

OPTIONS FREQUENCY PERCENTAGE

always 2 50%

usually 2 50%

sometimes  0 0% 

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
The opinion of the 50% of the teachers is that 

Area is always seeking for school effectiveness 

pedagogical strategy on teaching practice

happens usually. 

 

Clearly there is a tendency to control and monitor characteristics of a predominant 

instructional leadership and quiet vertical.
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The opinion of the 50% of the teachers is that the leadership inside the English 

seeking for school effectiveness through monitoring and controlling 

pedagogical strategy on teaching practice, according to the other 50% this 

Clearly there is a tendency to control and monitor characteristics of a predominant 

instructional leadership and quiet vertical. 
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p inside the English Area seeking for school effectiveness through 

 

the leadership inside the English 

through monitoring and controlling 

, according to the other 50% this 

Clearly there is a tendency to control and monitor characteristics of a predominant 



 

Question 7 

 

Does the leadership style used in the classroom directly affect the teaching and 

learning processes of students?

OPTIONS FREQUENCY PERCENTAGE

always 4 100%

usually  0 0% 

sometimes  0 0% 

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
100% of the teachers affirm

affects the teaching and learning processes of students
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affirm that the leadership style used in the classroom directly 

the teaching and learning processes of students. 
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Does the leadership style used in the classroom directly affect the teaching and 

the leadership style used in the classroom directly 



 

Question 8 

 

Does educational leadership promote the importance of providing students a 

learning environment pleasant, harmonious, safe and stimulating?

OPTIONS FREQUENCY PERCENTAGE

always 3 75%

usually 1 25%

sometimes  0 0% 

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
75% of the teachers consider

importance of providing students a learning environment pleasant, harmonious, 

safe and stimulating, the other 25% of them say this happens usually.

 

The tendency demonstrate that providing a healthy learning environment y a 

fundamental part of being and educational leader.
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consider that educational leadership always promote

importance of providing students a learning environment pleasant, harmonious, 

, the other 25% of them say this happens usually. 

The tendency demonstrate that providing a healthy learning environment y a 

part of being and educational leader. 
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Does educational leadership promote the importance of providing students a 

promotes the 

importance of providing students a learning environment pleasant, harmonious, 

 

The tendency demonstrate that providing a healthy learning environment y a 



 

Question 9 

 

Is there teamwork in the English staff for decision

and learning methodologies?

OPTIONS FREQUENCY PERCENTAGE

always  0 0% 

usually  0 0% 

sometimes 1 25%

seldom  2 50%

never 1 25%

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
25% of the teachers consider

decision-making when changing teaching and learning methodologies

there is seldom teamwork for decision making, while 25%, consider there is 

sometimes teamwork. 

 

The tendency is that there is not enough team work inside the 

referring to decision making, this is a result of the instructional, vertical leadership 

style practiced by the authorities in the institution.
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consider there is not teamwork inside the English staff for 

making when changing teaching and learning methodologies

there is seldom teamwork for decision making, while 25%, consider there is 

The tendency is that there is not enough team work inside the English area 

referring to decision making, this is a result of the instructional, vertical leadership 

style practiced by the authorities in the institution. 
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making when changing teaching 

the English staff for 

making when changing teaching and learning methodologies, 50% say 

there is seldom teamwork for decision making, while 25%, consider there is 

English area 

referring to decision making, this is a result of the instructional, vertical leadership 



 

Question 10 

 

In the teaching and learning process, is values education the cross
students? 

OPTIONS FREQUENCY PERCENTAGE

always 1 25%

usually 2 50%

sometimes 1 25%

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

50% of the English staff said that

the students learning processes, 25% said it is always, the other 25% said it is 

sometimes. 

 

The tendency is that most of the time 

teaching and learning processes, characteristic of a transformational leadership.

 

 

 

In the teaching and learning process, is values education the cross-training of the 

PERCENTAGE 

% 

% 

% 

 

 

% 

 

Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

the English staff said that values education is usually the cross

learning processes, 25% said it is always, the other 25% said it is 

The tendency is that most of the time values education is the cross-training of the 

teaching and learning processes, characteristic of a transformational leadership.
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training of the 

the cross-training of 

learning processes, 25% said it is always, the other 25% said it is 

training of the 

teaching and learning processes, characteristic of a transformational leadership. 



 

Question 11  

 

Do you as English teacher prepare events involving students which are relevant to 
the learning process?  

 

OPTIONS FREQUENCY PERCENTAGE

always  0 0% 

usually 2 50%

sometimes 2 50%

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

50% of the English area said that they usually 

which are relevant to the learning process

sometimes. 

 

Analyzing the answers we can conclude that teachers prepare events according to 

their time realities. 

 

 

Do you as English teacher prepare events involving students which are relevant to 

PERCENTAGE 

 

% 

% 

 

 

% 

 

Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Done by: Chiriboga Ma. Teresa and Morales Juan 

50% of the English area said that they usually prepare events involving students 

which are relevant to the learning process, the other 50% said this happens 

Analyzing the answers we can conclude that teachers prepare events according to 
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Do you as English teacher prepare events involving students which are relevant to 

involving students 

, the other 50% said this happens 

Analyzing the answers we can conclude that teachers prepare events according to 



 

Question 12 

 

Does the leadership style vary a

class? 

OPTIONS FREQUENCY PERCENTAGE

always 1 25%

usually 3 75%

sometimes  0 0% 

seldom   0 0% 

never  0 0% 

TOTAL 4 100%

 

 

 
Source: Unidad Educativa experimental “La Dolorosa” students’ survey
Done by: Chiriboga Ma. Teresa and Morales Juan
 
 

75% of the English staff opines the l

methodological approach used in class

happens always. 

 

The tendency is to change the leadersh

approach that is being used in class. 

 

 

Does the leadership style vary according to the methodological approach used in 

PERCENTAGE 

% 

% 

 

 

 

% 

 

Source: Unidad Educativa experimental “La Dolorosa” students’ survey 
Chiriboga Ma. Teresa and Morales Juan 

75% of the English staff opines the leadership style usually varies according to the 

methodological approach used in class; according to the other 25% it should 

The tendency is to change the leadership style according to the metrological 

approach that is being used in class.  
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ccording to the methodological approach used in 

according to the 

; according to the other 25% it should 

ip style according to the metrological 
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4.3  Authorities Interview 

• For the authorities’ classroom management, students’ management, control 

and supervision are important aspects of educational leadership. It is also 

important that the teacher becomes a model for students in the values 

practice, and that he or she is charismatic and able to gain students respect.  

• The institutional leadership style is vertical. 

•  The teachers’ leadership style is instructional but teachers are closer to the 

students and they have gotten their respect and consideration.  

• The authorities’ opinion is that the leadership style practiced in class directly 

affects the teaching and learning processes. 

• The authorities consider that the English staff has the skills necessary to be 

good leaders and that their leadership style is adequate. 

• According to the authorities, the leadership style varies depending on the 

methodological approach used. The school is changing its methodological 

approach from constructivism to complex thought and they know a share 

style of leadership that involves and motivate students is most adequate to 

fit into any of both approaches. 

• For the authorities to get students self improvement, self motivation towards 

learning, and an active work in class are necessary conditions to improve 

the leadership style of the English Area. 

 

4.4 Testing the Hypothesis 

 

In order to test our hypothesis we used the chi square. The chi square test is 

designed to test the statistical significance of an experimental outcome. It allowed 

us to determine whether or not we can say there was anything other than chance 

acting on our scenario. At the end of the chi square, we rejected the null 

hypothesis. Rejecting the null hypothesis means that it is unlikely chance could 

have resulted in these numbers and, in our scenario. 
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The steps in using the chi-square test may be summarized as follows: 

 

1. Write the observed frequencies in column O 

2. Figure the expected frequencies and write them in column E. 

3. Use the formula to find the chi-square value: 

4. Find the df. (N-1) 

5. Find the table value (consult the Chi Square Table.) 

6. If the chi-square value is equal to or greater than the table value, reject the 

null hypothesis. 

 

 

 

 

X²  = (O - E)²  where O is the Observed Frequency in each category 

            E E is the Expected Frequency in the corresponding category 

is the sum of 

df is the "degree of freedom" (n-1) 

 X²  is Chi Square 

 

 

O E O - E (O – E)2 (O – E)2/E 

98 38 60 3600 94,74 
77 38 39 1521 40,03 
15 38 -23 529 13,92 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

74 38 36 1296 34,11 
84 38 46 2116 55,68 
27 38 -11 121 3,18 

5 38 -33 1089 28,66 
0 38 -38 1444 38,00 

31 38 -7 49 1,29 
33 38 -5 25 0,66 
49 38 11 121 3,18 
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53 38 15 225 5,92 
24 38 -14 196 5,16 

109 38 71 5041 132,66 
71 38 33 1089 28,66 
10 38 -28 784 20,63 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

60 38 22 484 12,74 
67 38 29 841 22,13 
41 38 3 9 0,24 
11 38 -27 729 19,18 
11 38 -27 729 19,18 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

61 38 23 529 13,92 
129 38 91 8281 217,92 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

15 38 -23 529 13,92 
64 38 26 676 17,79 

111 38 73 5329 140,24 
69 38 31 961 25,29 
59 38 21 441 11,61 
35 38 -3 9 0,24 
13 38 -25 625 16,45 
14 38 -24 576 15,16 
96 38 58 3364 88,53 
65 38 27 729 19,18 
29 38 -9 81 2,13 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

58 38 20 400 10,53 
81 38 43 1849 48,66 
51 38 13 169 4,45 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

136 38 98 9604 252,74 
39 38 1 1 0,03 
15 38 -23 529 13,92 
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0 38 -38 1444 38,00 
0 38 -38 1444 38,00 

107 38 69 4761 125,29 
67 38 29 841 22,13 
16 38 -22 484 12,74 

0 38 -38 1444 38,00 
0 38 -38 1444 38,00 
0 0,8 -0,8 0,64 0,80 
2 0,8 1,2 1,44 1,80 
2 0,8 1,2 1,44 1,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
3 0,8 2,2 4,84 6,05 
0 0,8 -0,8 0,64 0,80 
1 0,8 0,2 0,04 0,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
3 0,8 2,2 4,84 6,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
1 0,8 0,2 0,04 0,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
2 0,8 1,2 1,44 1,80 
2 0,8 1,2 1,44 1,80 
0 0,8 -0,8 0,64 0,80 
2 0,8 1,2 1,44 1,80 
0 0,8 -0,8 0,64 0,80 
1 0,8 0,2 0,04 0,05 
1 0,8 0,2 0,04 0,05 
0 0,8 -0,8 0,64 0,80 
2 0,8 1,2 1,44 1,80 
2 0,8 1,2 1,44 1,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
4 0,8 3,2 10,24 12,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
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0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
3 0,8 2,2 4,84 6,05 
1 0,8 0,2 0,04 0,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
1 0,8 0,2 0,04 0,05 
2 0,8 1,2 1,44 1,80 
1 0,8 0,2 0,04 0,05 
1 0,8 0,2 0,04 0,05 
2 0,8 1,2 1,44 1,80 
1 0,8 0,2 0,04 0,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
2 0,8 1,2 1,44 1,80 
2 0,8 1,2 1,44 1,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
1 0,8 0,2 0,04 0,05 
3 0,8 2,2 4,84 6,05 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 
0 0,8 -0,8 0,64 0,80 

      TOTAL=  2383,29 
 

Chi square= 2383, 29 

 

Then, we looked to a chi-square distribution table which gave us the final 

answer. In the left column of the table, we have the degrees of freedom listed. The 

degrees of freedom are the number of possible outcomes minus one. In our 

research, we had a sample of 194 individuals which gives us a degree of freedom 

of 193 (n-1).  
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The chi-square table lists on the top row the P-value. We used the 0.05 P-

value because we are requiring that the data give evidence against the null 

hypothesis so strong that it would happen no more than 5% of the time when the 

null hypothesis is true.  

 

The critical value is 226,413. 

 

When applying the chi-square, you reject the null if the chi-squared value is 

greater than the critical value (what is also called the upper critical value). So in our 

case, we rejected the null hypothesis. The chi square is: 2383,29, the critical value 

at p=.05 is 226,243. Since the chi-square is larger than the critical value, what we 

observed differed from our expectations largely enough to reject the null.  
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5 Conclusions and Recommendations 
 
 

5.1 General conclusions 
 

 
• According to the chi-square hypothesis test the null hypothesis: “there is no 

incidence of the English teachers’ leadership in the teaching and learning 
processes at UUE La Dolorosa” was rejected. 

• The leadership style used in class affects the teaching and learning 
processes that is way is necessary to find a style that not only met the 
academic needs, but also personal and social needs. 

• At the school teacher are seeking for a harmonious and enjoyable learning 
environment through consensus in decision making, active participation of 
students in class, empathy and good relationships with students and 
through challenging them and promoting self improvement. 

• At the school the leadership is vertical and hierarchical, this affects the 
teachers’ leadership style, who practice a traditional instructional leadership 
but with features of a situational and transformative leadership style. 

• The leadership style should vary according to the methodological approach 
used in class or at school. At UEE “La Dolorosa” the constructivist approach 
is being used, however, actually the school is changing the pedagogical 
model to Morin’s complex though; even the authorities know this models 
need a participative style of leadership the school leadership style is vertical, 
mainly instructional. The instructional leadership was very useful in the past 
years but to met the nowadays knowledge society needs it is not good 
enough. 

 

5.2 Recommendations 
 
 

• The English area teachers should modify their instructional leadership style, 
to a situational and transformative leadership which meets the requirements 
of the pedagogical approach they are using and the one they are going to 
use.   
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• Develop strategies to maintain and encourage English area staff strengths 
such as the existence of an adequate classroom management, the 
environment of respect and consensus in decision-making, the promotion of 
students self improvement and the values education. 

• With regard to leadership at school, the institution should opt for a change in 
the leadership style that is held, to a participatory, educational and 
democratic leadership model, which is more adequate to contemporary 
requirements and integral training needs of learners. 

• Work in a kind of leadership style that promotes personal improvement and 
revaluation of human talent; a situational leadership style, as the proposed 
by Peter Senge.  

• To present the research results to the authorities and the English teachers 
in order to strengthen institutional and classroom management and 
leadership, to revalue their role as leaders and enhance from this 
perspective the work they do. 

• Train teachers continuously and intensively on educational leadership and 
organizational leadership and management in order that using their 
knowledge about the new leadership styles they will chooses an actual  
model, which allows the institution to become into an intelligent organization 
with less control and more commitment. 
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6 Proposal 
 

6.1 Proposal Theme  
 

Workshop at Unidad Eduactiva Experimental "La Dolorosa" for teachers and 
authorities about the new models of executive management and leadership. 

 

6.2 Proposal Justification  
 

Contemporary approaches to management exceed centralization, 
uprightness, exclusion, decontextualization, and stiffness of traditional systems, 
they privilege organizational culture and, therefore, they constitute ways of action, 
characterized by developing participatory, prospective, humanizing, motivating, 
holistic, educational and creative processes. 

As a result,  it becomes necessary to analyze the management and 
leadership models  implemented in educational institutions taking into account the 
current guidelines of institutional climate, executive management, educational 
management, administration and community management, from a theoretical, 
conceptual and methodological framework which provides elements for both 
managers and teachers to redirect the processes inside educational organizations 
with the participatory construction of a new model of management and leadership. 

Educational institutions in one way or another have developed their own 
particular nuances of leadership and management, what has been called 
"leadership style". It is well known, that the application of certain leadership style, 
exerts some influence not only on faculty or administrative staff but also and mainly 
on students, affecting them positive or negative depending on the appropriateness 
of leadership style practiced. 

In the case of the UEE "La Dolorosa" its leadership style is behavioral, 
oriented to tasks fulfillment, a instructional model, which having been very valuable 
previous decades, to the current reality, is losing functionality a cause of the 
dizzying changes and the necessary flexibility that organizations must have in 
order to survive them. In the research “Incidence of the English Area teachers’ 
management and leadership in the teaching and learning process in the high 
school students at UEE La Dolorosa, Quito, during the first term of the school year 
2011-2012”, we identified two main problems: 
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• The type of leadership practiced in the institution is a behavioral 
leadership oriented to tasks fulfillment, which we will call best 
instructional leadership according to Murphy, and it directly influences 
the leadership style that English teachers use in the classrooms, 

• There is a lack of training of English teachers and managers in 
educational leadership and management issues.  

Issues that should be addressed entirely order to overcome them and 
change them from opposition forces, weaknesses and barriers to improvement and 
innovation, to dynamic forces and purposeful actions that facilitate the progress 
and institutional readiness for the new demands; therefore, the improvement 
proposal “Training to optimize the English Staff management and leadership at 
Unidad Educativa Experimental "La Dolorosa" is valid. 

The idea of this proposal is to seek for an innovative leadership style within 
the English Area teachers of Unidad Educativa Experimental "La Dolorosa" that will 
result in meeting the institutional goals of academic excellence and values 
education by setting aside the leadership style that is being used and identify the 
style that be best fits the institutional pedagogical model and improves the teaching 
and learning processes inside the classrooms. 

 

6.3 Proposal Objectives 
 
 

6.3.1 General Objective 
 

Train authorities and the English teaching staff of Unidad Educativa 
Experimental Unit "La Dolorosa" on educational leadership and 
management models more consistent with the today's society demands. 

 

       6.3.2 Specific Objectives 

• Share research results to promote analysis, criticism and decision making 
regarding to the need for change. 

• Plan workshops for English teachers and principals on core thematic related 
to educational leadership, new trends in management and the need to 
change the leadership style practiced in the institution. 

• Present current theoretical framework to interpret and understand the 
complex dynamics of educational management and leadership. 
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• Provide methodological strategies and resources to carry out an effective 
educational leadership and develop an adequate counseling and tutoring 
job. 

• Value leadership as a means to promote educational quality. 

• Involve principals and English teachers in implementing continuous 
improvement processes that lead to transform the existing mental models 
and generate shared vision and organizational learning. 

• Carry out follow up and evaluation. 

 

6.4 Location and Spatial Coverage 

The project will take place at the Unidad Educativa Experimental "La 
Dolorosa" in Quito city, during the school year 2012-2013. 

 

6.5 Target Population 

In order to modify the current leadership style practiced in the institution, the 
target population of the proposal is: 

• 2 directors: principal and vice-principal 

• The English staff, 4 teachers 

• The Director nun from the Religious Community  
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6.6 Budget 

 

Items  Subtotal 

Trainer $12,50 hour 40 hours $500,00 

Module Cost  $75,00 c/u 3 modules $225,00 

Trainees’ lunch $2,50 c/u 7 people, 7 days $140,00 

Copies and prints $5,00 c/u  7 participants $35,00 

Unforeseen  $30,00  $30,00 

Total  $930,00 

 

 

6.7 Program 
 

Objectives Strategies Responsible  Resources  Assessment 

Share research 
results to promote 
the analysis, 
criticism and 
awareness of the 
need for change. 

 

To convoke the 
target population to a 
work session. 
Share the results of 
the research carried 
out through a power 
point presentation. 
Pair works 
discussion about 
most outstanding 
research results. 
Plenary session. 

 

Project 
proponent  

 

 

 

 

 

Trainees  

Institutional 
diagnosis,  
Computer, 
Projector 
Results charts 
prints, 
Paper and 
pencils 
Classroom, 
Lunch. 

 

Conclusions and 
recommendations 
reached by the 
participants 
group. 

 

Planning 
workshops for 
English teachers 

Prepare work 
modules. 
Present the modules 

Project 
proponent 

Modules 
prints. 

Authorities’ 
opinions about 
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and principals on 
core thematic 
related to 
leadership, new 
trends in 
management and 
the need to change 
the model practiced 
in the institution. 

to executives for 
approval. 
Deliver the modules 
to participants for 
individual reading 
and analysis. 

 

Computer, 
Projector 
Results charts 
prints, 
Paper and 
pencils 
Classroom, 
Lunch. 

the modules. 

Provide current 
theoretical 
framework to 
interpret and 
understand the 
complex dynamics 
of educational 
management and 
leadership. 

To convoke a work 
session. 
Perform roles 
dynamic. 
Analyze the 
characteristics of the 
roles played in the 
dynamics. 
Convey theoretical 
information through 
the demonstration 
method. 

Project 
proponent  

Overview of 
trends and 
theories of 
management 
and 
leadership. 
Computer, 
projector, 
whiteboard 
and markers 
classroom, 
lunch. 

Issues agreed 

 
 

Provide 
methodological 
strategies and 
resources to carry 
out an effective 
leadership and 
develop an 
adequate 
counseling and 
tutoring job. 

 

Convey the 
information through 
the survey method. 
Cases Analysis in 
pairs. 
Share the analysis to 
the group. 
Setting proposals 
and consensus to 
solve problems. 

Project 
proponent  

Pairs   

 

 

Computer, 
projector, 
whiteboard 
and markers 
classroom, 
lunch. 

Analysis the 
problems solution 
of the proposed 
cases. 
Written 
evaluation of 
proposals and 
consensus 

 

Valuing leadership 
as a means to 
promote 
educational quality. 

 

Participation in 
leadership group 
dynamics. 
Convey of 
knowledge by the 

Project 
proponent  

 

Outside space 
for carrying 
out the 
dynamics, 
Variety of 
materials for 

Plenary on 
individual and 
group 
experiences. 
Conclusions. 
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discovery method. group games. 

Engage principals 
and English 
teachers in 
achieving 
continuous 
improvement 
processes that lead 
them to transform 
the existing mental 
models and 
generate shared 
vision and 
organizational 
learning. 

Discussion about 
topics studied during 
the training. 
Analysis of the 
management and 
leadership model 
practiced. 
Pair work about the 
importance of the 
leadership model 
change. 

Project 
proponent  

 

Computer, 
projector, 
whiteboard 
and markers 
classroom, 
lunch. 

Group 
Consensus and 
proposals for 
improvement 

 

Project follow up 
and evaluation. 

 

Development of a 
monitoring form, 
Diffusion of the form 
Implementation of 
the form. 
Workshops to 
assess 

Project 
proponent  

 

Forms, 

Schedule 

 

Report, 

Forms to 
compare. 

 

 

6.8 Methodology 

The proposed training in Educational Management and Leadership has a 
flexible design that integrates participants’ interests with those of the institution in 
which they teach and accommodates to working conditions of teachers in our 
country. 

The methodological strategies for the workshop are in tune with expected 
learning achievements. 

We will emphasize on active participation while the exploration of diverse 
experiences and ideas. The workshops will combine interactive presentations with 
participants’ activities, discussion and conclusions formal presentation. Individual 
and small group activities about the principles and practices developed in the 
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workshop are proposed. Trainer’s formal oral presentation will be limited. We will 
work with case analysis keeping permanent reference between theory and reality. 

The previous sections describe aspects that will be adapted to the workshop 
objectives and available time. 

 

6.9 Curricula  

Educational Management  

In this module, we will identify and analyze essential aspects for 
understanding the nature of educational institutions, and recognizing its importance 
as axis of society change. Te module will give strategies that facilitate the 
processes of transformation and development. It will provide tools and strategies 
for educational design, implementation and evaluation. It will address the dynamics 
of management within the situational approach. 

Leadership styles 

In the workshops we will conceptualize effective leadership, the 
characteristics of a good leader and we will analyze the differences between a 
manager and leader. This module identifies and analyzes the behavioral or 
instructional leadership style that practiced at the institution and will contrast it with 
transformational, situational and participatory leadership. It provides tools for 
organizational development and strategies for personal characteristics and 
leadership styles diagnosis, encouraging self-knowledge. 

The Fifth Discipline by Peter Senge 

This module provides new concepts about leadership and management, the 
use of tools and selection techniques, control, motivation and teamwork and 
human talent evaluation. Furthermore, it will help with the implementation of 
assertive strategies in the management and conflict resolution. 

Schools as learning organizations 

Keeping coherence with the core objective of the program to generate 
change agents this module will strengthen the skills for planning and organizing 
institutional and classroom management and leadership taking into consideration 
theoretical framework and strategies for situational analysis of teacher role as 
leader. 
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6.10 Schedule 

July 2012 Week 1 Week 2 Week 3 Week 4 

Training Preparation X    

Report and approval by the institution 
authorities  

 X   

Call, work session.   X  

Organizing the work team    X 

August 2012     

Meeting, and workshops to reach 
consensus about aspects which need to 
be changed. 

X    

Elaboration of workshop modules X    

Delivery of the modules for at a 
distance work 

 X   

Individual review of the modules by 
participants 

  X X 

September 2012     

Workshops X    

Development of the assessment form X    

Diffusion of the evaluation form X    

School year 2012-2013     

Project follow     

July 2013     

Project Evaluation     
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