
DEPARTMENT OF LANGUAGES

APPLIED LINGUISTICS CAREER

RESEARCH PROJECT PRIOR TO OBTAINING THE APPLIED LINGUISTICS

IN ENGLISH DEGREE

AUTHOR: NELSON FABIAN TACO SANGUCHO

TITLE: “THE INCIDENCE OF USING EDUCATIONAL VIDEOS ON THE
DEVELOPMENT OF THE LISTENING SKILL IN MILITARY STUDENTS OF
FIRST YEAR, PRE-INTERMEDIATE LEVEL, AT ESCUELA DE FORMACION
DE SOLDADOS DEL EJERCITO “VENCEDORES DEL CENEPA” IN
AMBATO CITY, DURING THE ACADEMIC TERM JUNE - OCTOBER 2013".

ADVISORS:

DIRECTOR :    MA. PATRICIO SERRANO E.

CO-DIRECTOR :   MSc. OLGA CARDENAS G.

AMBATO –ECUADOR

OCTOBER 2013



i

APPROVAL SHEET

We M.A. Patricio Serrano, Director and MSc, Olga Cardenas, Co-Director, truly certify

that the Thesis under the title: THE INCIDENCE OF USING EDUCATIONAL

VIDEOS ON THE DEVELOPMENT OF THE LISTENING SKILL IN

MILITARY STUDENTS OF FIRST YEAR, PRE-INTERMEDIATE LEVEL, AT

ESCUELA DE FORMACION DE SOLDADOS DEL EJERCITO

“VENCEDORES DEL CENEPA” IN AMBATO CITY, DURING THE

ACADEMIC TERM JUNE - OCTOBER 2013, has been totally done by Mr. Nelson

Fabian Taco Sangucho, who has finished his studies in the Applied Linguistics Career at

distance modality at Universidad de las Fuerzas Armadas “ESPE”. The dissertation is

authorized in front of the correspondent University authorities.

Sangolqui, July 2014

____________________________
MA. Patrico Serrano

DIRECTOR

______________________________
MSc. Olga Cárdenas
CO - DIRECTOR



ii

UNIVERSIDAD DE LAS FUERZAS ARMADAS-ESPE

CARRERA DE LINGÜÍSTICA

AUTORÍA DE RESPONSABILIDAD

Yo, NELSON FABIÁN TACO SANGUCHO

Declaro Que:

El proyecto de grado denominado “THE INCIDENCE OF USING EDUCATIONAL

VIDEOS ON THE DEVELOPMENT OF THE LISTENING SKILL IN

MILITARY STUDENTS OF FIRST YEAR, PRE-INTERMEDIATE LEVEL, AT

ESCUELA DE FORMACION DE SOLDADOS DEL EJERCITO

“VENCEDORES DEL CENEPA” IN AMBATO CITY, DURING THE

ACADEMIC TERM JUNE - OCTOBER 2013", ha sido desarrollado en base a una

investigación exhaustive, respetando derechos intelectuales de terceros, conforme las

citas que constan al final de la tesis, cuyas fuentes se incorporan a la bibliografía.

Consecuentemente este trabajo es de mi autoría.

En virtud de esta declaración, me responsabilizo del contenido, veracidad y alcance

científico del proyecto de grado en mención.

Sangolquí, Julio 2014

______________________________

Nelson F. Taco S.



iii

UNIVERSIDAD DE LAS FUERZAS ARMADAS-ESPE

DEPARTMENT OF LANGUAGES

APPLIED LINGUISTICS CAREER

AUTHORIZATION

I, Nelson Fabian Taco Sangucho, authorize to Universidad de las Fuerzas Armadas

“ESPE” the publishing of my research project under the tittle “The Incidence of using

educational videos on the development of the listening skill in Military students of

first year, Pre-Intermediate Level, at the Escuela de Formación de Soldados del

Ejército “Vencedores del Cenepa” in Ambato City, during the Academic term June

- October 2013” on the virtual library.

Sangolqui, July, 2014

______________________________

Nelson F. Taco S.



iv

DEDICATION

To God because all time I have felt his love and blessing; also, He has provided me with

health and strength to go ahead next to my wonderful family.

To my wife Cecilia and my son Fernando Sebastian who are my pillars and who have

given me their love, affection, understanding and unconditional support throughout my

life. They are my inspiration and strength to achieve all my goals.

To my parents, for being the seed planted in me, inculcating on me values and principles

for being a good man.

Nelson Fabian Taco Sangucho



v

ACKNOWLEDGEMENT

I would like to present my thankfulness to Universidad de las Fuerzas Armadas “ESPE”,

especially to Applied Linguistics in English on Distance Learning Program which has

given me the opportunity to study in this prestigious institution. My greatest thanks are

for all the teachers who taught me in my process of learning.

My eternal gratitude is also to my advisors who worked very hard, my Director MA.

Patricio Serrano and Co-Director MSc. Olga Cárdenas; thank you so much for their

guidance, advice, assistance, and support for the culmination of this inquiry, without

their time and cooperation, it would not have been possible to do so.

Finally, my recognition is for Escuela de Formación de Soldados del Ejército

“Vencedores del Cenepa” staff (Officers, Military Instructors, and trainees promotion

2012-2014) who provided me all the facilities to carry out this entire project.

“Education is the most powerful weapon which you can use to change the world.”
Nelson Mandela

Nelson Fabian Taco Sangucho



vi

GENERAL INDEX OF CONTENTS

APPROVAL SHEET ......................................................................................................... i

AUTORÍA DE RESPONSABILIDAD ............................................................................ ii

AUTHORIZATION.........................................................................................................iii

DEDICATION ................................................................................................................. iv

ACKNOWLEDGEMENT ................................................................................................ v

GENERAL INDEX OF CONTENTS..............................................................................vi

SUMMARY ..................................................................................................................... ix

INTRODUCTION ............................................................................................................ x

PART ONE ....................................................................................................................... 1

1 RESEARCH PROBLEM.................................................................................... 1

1.1 RESEARCH THEME......................................................................................... 1

1.2 PROBLEM IDENTIFICATION......................................................................... 1

1.3 PROBLEM SETTING........................................................................................ 3

1.3.1 Main Problem...................................................................................................... 3

1.3.2 Secondary Problems............................................................................................ 3

1.4 VARIABLES MATRIX ..................................................................................... 3

1.5 OBJECTIVES..................................................................................................... 5

1.5.1 General ................................................................................................................ 5

1.5.2 Specific ............................................................................................................... 5

1.6 JUSTIFICATION ............................................................................................... 5

PART TWO ...................................................................................................................... 7

2 THEORETICAL FRAME .................................................................................. 7

2.1 VIDEO ................................................................................................................ 9

2.1.1 Benefits of Using Video in the Classroom ....................................................... 10

2.1.2 Extra Video Material aspects: ........................................................................... 12

2.1.2.1 Image: ............................................................................................................... 12

2.1.2.2 Sound: ............................................................................................................... 13

2.1.2.3 Transmission: .................................................................................................... 13

2.1.2.4 Eye contact........................................................................................................ 14

2.1.2.5 Facial expression............................................................................................... 14

2.1.3 Methodological Strategies for Teaching Videos............................................... 15

2.1.3.1 The Methodology of using videos .................................................................... 17

2.1.3.2 Effective use of video in the classroom ............................................................ 18



vii

2.2 THE LISTENING SKILL................................................................................. 20

2.2.1 Definition: ......................................................................................................... 20

2.2.2 Benefits of Listening......................................................................................... 21

2.2.3 Extra listening aspects: ..................................................................................... 22

2.2.3.1 Ability ............................................................................................................... 22

2.2.3.2 Comprehension ................................................................................................. 23

2.2.3.3 Person................................................................................................................ 24

2.2.3.4 Make sense........................................................................................................ 25

2.2.3.5 Respect .............................................................................................................. 26

2.2.3.6 Understand ........................................................................................................ 27

2.2.4 Teaching listening............................................................................................. 28

2.2.4.1 Top-down Listening Strategies: ........................................................................ 29

2.2.4.2 Bottom-Up Listening strategies: ....................................................................... 31

2.2.5 Techniques for Teaching Listening .................................................................. 34

2.2.5.1 Before/Pre-listening .......................................................................................... 35

2.2.5.1.1Before Listening Technique.............................................................................. 35

2.2.5.1.2During/While-Listening.................................................................................... 36

2.2.5.1.3During Listening Technique ............................................................................. 37

2.2.5.2 After/Post- listening .......................................................................................... 37

2.2.5.2.1After Listening Technique. ............................................................................... 38

2.2.6 Listening strategies ........................................................................................... 38

2.2.6.1 Cognitive Strategies: ......................................................................................... 39

2.2.6.2 Metacognitive strategies: .................................................................................. 40

2.2.7 How to improve the Listening Skill.................................................................. 41

2.2.8 Hypothesis Formulation.................................................................................... 45

2.2.8.1 Working Hypothesis: ........................................................................................ 45

2.2.8.2 Null Hypothesis ................................................................................................ 45

PART THREE................................................................................................................. 46

3 METHODOLOGICAL DESIGN ..................................................................... 46

3.1 RESEARCH TYPE AND DESIGN ................................................................. 46

3.2 POPULATION SIZE AND SAMPLE.............................................................. 47

3.3 FIELDING WORK........................................................................................... 47

3.4 INSTRUMENTS FOR DATA COLLECTION................................................ 48

3.5 DATA PROCESSING AND ANALYSIS........................................................ 48



viii

PART FOUR................................................................................................................... 49

4 ANALYSIS AND INTERPRETATION OF RESULTS.................................. 49

4.1 Students’ Questionnaire .................................................................................... 49

4.2 Pre-test results of the experimental group “Z” ................................................. 49

4.3 Pre-test control group “A1” results................................................................... 61

4.4 Post-test Experimental group “Z” results ......................................................... 73

4.5 Post-Test Control group “A1” results ............................................................... 85

4.6 Graphical results of Students’ Pre-test.............................................................. 97

4.7 Graphical results of Students’ Post-test ............................................................ 99

4.8 Graphical of Final Results .............................................................................. 101

4.9 CONCLUSIONS AND RECOMMENDATIONS ......................................... 102

4.9.1 Conclusions..................................................................................................... 102

4.9.2 Recommendations........................................................................................... 102

PART FIVE................................................................................................................... 104

5 PROPOSAL .................................................................................................... 104

5.1 TITLE OF THE PROPOSAL: ........................................................................ 104

5.2 INTRODUCTION .......................................................................................... 104

5.3 DESCRIPTION............................................................................................... 106

5.4 FEASIBLITY.................................................................................................. 107

5.5 IMPACT ......................................................................................................... 108

5.6 EVALUATION............................................................................................... 108

5.7 PARTICIPANTS AND BENEFICIARIES .................................................... 110

BIBLIOGRAPHY......................................................................................................... 111



ix

SUMMARY

By means of this study, it is shown the results obtained with the use of educational

videos as a technique to improve the development of the listening skill during the

English learning process which was applied at Escuela de Formación de Soldados del

Ejército “Vencedores del Cenepa” (ESFORSE), during the academic term June -

October 2013. So the research topic is THE INCIDENCE OF USING

EDUCATIONAL VIDEOS ON THE DEVELOPMENT OF THE LISTENING

SKILL IN MILITARY STUDENTS OF FIRST YEAR, PRE-INTERMEDIATE

LEVEL, AT ESCUELA DE FORMACION DE SOLDADOS DEL EJERCITO

“VENCEDORES DEL CENEPA” IN AMBATO CITY, DURING THE

ACADEMIC TERM JUNE - OCTOBER 2013. Through this research we would like

the teachers and students see the importance of using educational video on the

development of the students’ listening skill for allowing them to enhance their aural and

visual ability. On the other hand, we would like to say that this research is a quasi-

experimental investigation because I worked with two groups; the Experimental

(classroom Z) and the Control one (Classroom A1) in which we applied the Pre-test, and

Post-test. We used Basic descriptive measurements as well as the analysis and

interpretation of results in which we can notice the results in a graphical way. Finally,

we want to say that we include the conclusions and recommendations, as well as the

proposal for a better development of the listening skill in those students.

KEY WORDS: LISTENING SKILL, VIDEOS, EDUCATIONAL VIDEOS, AND

MOTIVATION.
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INTRODUCTION

The development of the listening skill is one of the most significant parts in the

foreign language acquisition. The listening skill allows people to understand each other

using verbal communication. It is not an easy task to achieve; therefore, the

improvement of the foreign language students’ pronunciation through the practice of

listening exercises becomes a serious matter.

The use of technology is a good methodological tool when it comes to motivating

students. In order to enhance their innate listening skill; instructors should use most of

the material assigned to this matter.  It is also important to implement listening exercises

that lead to practical and interactive learning.

In the pursue of identifying the best means to teach students, instructors have tried to

use a variety of methods and techniques. In today’s teaching and learning process, the

importance of technological devices plays an essential role promoting a positive

influence on different kinds of students.

Within a wide range of technological resources available today, instructors do not

have difficulty getting video material for students. The problem arises when teachers

have to select the right resources. Choosing the correct type of materials can make the

difference between having an excellent class with good outcomes and creating an

unpleasant atmosphere in the different stages of the exercise.

Among the numerous types of materials, there are educational videos which students

find interesting. Videos provide teachers and students with a series of applications which

can be applied during a lesson depending on the students’ needs. One of these needs can

be activating interaction as they develop communicative and listening skill. As a result,

students and teachers enjoy the teaching and learning process encouraging not only

willingness to learn, but also satisfaction for working along with other students.
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As it has been demonstrated in other subjects, the use of educational videos for

teaching English in other fields such as the military one can cause a positive impact. As

most people think that Military Education is pragmatic, the insertion of this thinking can

be somehow transmitted to the teaching of academic subjects including English. Here is

when the use of educational videos can be used as a mechanism to generate a good

rapport. Video exercises are flexible and promote interaction and communication as well

as confidence. Seeing that all students participate, those who are a little shy can become

more open when it comes to express themselves and give their opinions.

It is important for the students at Escuela de Formación de Soldados del Ejército

“Vencedores del Cenepa” to develop their listening skill through the use of

technological means. This, in turn, will result in the improvement of their

communication skills. Acquiring a good listening skill, it will allow us to accurately

understand what native speakers of English are saying in a conversation. The incidence

of video usage helps maintain the military students motivated during English classes and

it increases the listening comprehension in an interactive form.



PART ONE
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PART ONE

1 RESEARCH PROBLEM

1.1 RESEARCH THEME

“The incidence of using educational videos on the development of the listening skill

in military students of first year, pre-intermediate level, at Escuela de Formación de

Soldados del Ejército “Vencedores del Cenepa” in Ambato city, during the academic

term June-October 2013".

1.2 PROBLEM IDENTIFICATION

Currently, competency-based training requires that the teacher and the student

interact in the classroom. This interaction has to involve the use of technological devices

such as videos. The poor or no engagement in the use of these devices inhibit students

from acquiring new knowledge and then applying it to their work.

Most of the students have difficulty in organizing ideas and making a sentence. If

they improve their skills through videos, they can eventually feel confident expressing

themselves even though they make mistakes at first. Teachers have failed to provide

students with tools to improve listening skill; therefore, the lack of practice of this skill

has affected understanding which in turn, affects students’ scores in the exams.

It is important to maintain active classes with military students at Escuela de

Formación de Soldados del Ejército “Vencedores del Cenepa” because they are usually

tired, due to their everyday physical training, therefore, it is the teacher’s job to

encourage conversation through exercises that promote interactive forms of learning.
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Matrix of the Identification Problem

“STUDENTS DO NOT UNDERSTAND WELL WHAT OTHER PEOPLE ARE SAYING IN ENGLISH”

EFFECT 1
Students lose interest for
learning English language.

EFFECT 2
Students do not practice the
listening ability every day.

EFFECT 3
Students do not understand what
other people say in English.

Cause 2
Lack of laboratories and
interesting listening
activities.

Cause 3
The listening skill through
videos, is one of the least
practiced.

Cause 1
Teachers apply traditional
methods in the English
learning process.

Cause 4
Teachers do not include
video activities in the
lesson plan.

Cause 5
Class timetables are not
well distributed.

Cause 6
Too little time to focus on video
activities, labs, or listening
activities.

EFFECT 4
Students get bored in
English classes.

EFFECT 5
Lack of practice using
audiovisual materials.

EFFECT 6
Students have a minimum of
exposure to the target language.

EFFEC
T

CAUSE
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1.3 PROBLEM SETTING

1.3.1 Main Problem

How do educational videos influence on the development of the listening skill in

military students of first year, pre-intermediate level, at ESFORSE?

1.3.2 Secondary Problems

How effective are educational videos on the development of the listening skill in

military students of first year; pre-intermediate level, at ESFORSE?

What alternative methodology can be developed with military students to improve

the listening skill?

1.4 VARIABLES MATRIX

VARIABLES DEFINITION DIMENSIONS SUBDIMENSIONS
I.V

Video
Video refers to the set
of images
accompanied by
sounds, recorded by a
camera, which
receives the
transmission of
moving images
through eye contact
and facial
expressions.

Images

Sound

Transmission

Eye contact

Facial expression

 Students
 Teachers

 Aural Output
 Aural Input
 Sound produce
 Vibrations

moving
 Talk hands free

 Sounds
 Moving images
 Facial expressions

and gestures

 Communication
 Face to face
 Teachers
 Students

 Teachers
 Students
 Authentic accents.

D.V CONTINUE
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Listening skill It is the ability to
understand or
comprehend listening
messages.
In other words it
allows one to make
sense of and
understand what
another person is
saying.

Ability

Comprehend

Person

Make sense

Respect

Understand

 Capacity
 Talent
 Aptitude

 To perceive
 To comprise or

embrace

 Teachers
 Students

 To be coherent
 Reasonable
 Teachers and

students

 Student to teacher
 Attitude
 To be attentive
 Eye contact
 To be fair with

other person
 Be sensitive to

their thoughts and
feelings

 Students
 Teachers
 Comprehension
 To be most

effective
 Feedback
 Pay attention
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1.5 OBJECTIVES

1.5.1 General

- To determine the incidence of using educational videos on the development of the

listening skill in military students of first year, pre-intermediate level, at Escuela

de Formación de Soldados del Ejército “Vencedores del Cenepa” in Ambato city,

during the academic term June-October 2013".

1.5.2 Specific

- To use educational videos in order to on-site military students improve their

listening skill.

- To develop lessons supported by the use of educational videos on development of

the listening skill

1.6 JUSTIFICATION

It is important to acquire good listening skills because they provide a better

understanding of what other people are saying. It stimulates   good relations with others

in social and educational environments. To develop good listening skill, it is imperative

to do many audio practices. For instance, face to face practice helps educate the hearing

sense for a better understanding of the person with whom one is talking to. For this

reason come teaching tools such as captioned educational videos should be exploited as

a good way to improve the ability of listening with on-site military students who have

these deficiencies in English. Moreover, students will feel comfortable speaking because

the listeners try to find out what the speaker wants to say. In other words, the use of

educational videos could help students pronounce well with authentic accents, for

example; using different people’s accents.

Therefore, subtitled educational videos create a favorable environment for learning

in which students can read and hear the words of a certain conversations, speeches or

dialogues, while learning the meaning of those words through the image looking into the

screen.
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On the other hand, it is necessary that students be motivated in the development of

the listening comprehension, which incidents of using educational videos, can improve

their listening comprehension and could help students feel interested in having a

conversation with the teacher and students. Educational videos have many uses, and its

versatility can support different activities from simple to those that achieve high degrees

of complexity.

Videos are important for the following reasons:

- It provides a great opportunity to hear the correct pronunciation of words with

native speakers

- A sense of confidence produced by a face to face conversation. This is in other

words first hand material that students can feel sure about.

Consequently, the videos are one of the best visual methods to stimulate interest and

motivate the learning of a second language, facilitating the improvement of skills.



PART TWO
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PART TWO

2 THEORETICAL FRAME

Students at Escuela de Formación de Soldados del Ejército “Vencedores del

Cenepa” want to have the opportunity to practice and develop the listening skill.

Fortunately, in the classrooms, those opportunities are available. Military students can

have access to video facilities which help them workout, talk and produce a good

communicative skills, It also contributes to create a nice atmosphere through

conversations and create a high-quality rapport with the teachers.

Likewise, the use of videos helps a lot on the development of the listening skill

because the teacher and the student mutually interact through different listening

activities. These activities are supposed to get students involved in the practice of active

listening through dialogues; role plays, and helps students feel more self-confident while

learning English. Even more, through videos, the students have the opportunity to

listening to authentic accents, imitating them or even correcting any mispronunciations.

Thus, the objective of this research is to promote the use of videos through which

the students will be able to improve their listening skill. The listening skill is in fact, one

of the most difficult skills to domain and a powerful tool to use in education affairs, as

well.

The use of videos can be alternatively used by teachers and students from Escuela

de Formación de Soldados del Ejército “Vencedores del Cenepa” for better teaching and

learning. Nowadays videos are didactical ideal techniques that generate pleased students

in the process for learning a target language. It makes them feel stimulated as they learn.

In addition, this tool is interesting because it provides enjoyable learning.

Moreover, educational videos support educational learning since they are a

technique to enhance their communication and be involved in their teaching and learning

process. They also benefit especially those students who are visual learners.
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Finally, it is important that the teacher choose the most appropriate videos to use in

class because they are a very handful resource to boost the listening skill.
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2.1 VIDEO

For Bravo, J.L. (2000), the video is a collection system and instant playback of

moving images and sounds electronically.

Ana García-Valcarcel (2009) says that video can be defined as the manipulation

and/or recording of sound and images by electromagnetic or digital processes

synchronously and simultaneously.

Also, Oscar López Regalado (2006) points out that videos are a medium based on

the storage of image and sound by magnetic or digital print of immediate use. He

suggests two types of features:

Video Techniques Features

- Give permanence to messages.

- Allow immediate playback of the recording.

- It is a very flexible and versatile technological tool.

- Upper approximation of reality

- Movement speed alterable

Video Technological Features

- High concentration of attention.

- Preferentially learning enables identification and visual recognition.

- Synthesis process.

- Rhythms and execution sequences (psychomotor skills).

- Induces a change in attitudes and values.

- It stimulates the imagination.

- High level of information and motivation.

- Bring closer students to learn difficult realities
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To sum up, a video, as a teaching device, permits the approximation of reality to

students as it provides the appropriate source of attention. In essence, the video allows a

vivid display of activities for the students to develop their communication skills.

2.1.1 Benefits of Using Video in the Classroom

Based on Miriam Burt (1999) says that “there are a number of good reasons to use

video in adult classrooms. Video combines visual and audio stimuli, is accessible to

those who have not yet learned to read and write well, and provides context for learning

(Fazey, 1999; Johnston, 1999). For English language learners, video has the added

benefit of providing real language and cultural information (Bello, 1999; Stempleski,

1992). Video can be controlled (stopped, paused, repeated), and it can be presented to a

group of students, to individuals, or for self study. It allows learners to see facial

expressions and body language at the same time as they hear the stress, intonation, and

rhythm of the language (Bello, 1999).

Videos can be stimulating to adult learners. Many videos are based on stories, which

are enjoyed by almost everyone and particularly favored in some cultures (Johnston,

1999). Videos that use the conventions of entertainment television (plot, character,

development, and resolution) may catch the attention of learners who do not yet read”.

As Cristina Oddone (2011) in her paper argues that, videos have a compelling power

in the language classroom, especially when the classroom activities are concentrated on

short sequences. Sherman (2003) says that video is today’s medium and, as a matter of

fact, people spend more time with audio-visual than with printed material. Watching

videos involves two different senses seeing and hearing at the same time and promotes

interest in the meaning of words. Moreover, authentic material usually proves to be

particularly motivating as people find it interesting to understand “real things”.

Niki Nistikaki (2012) mentions the following aspects:

Cognitive level

- Relay experience within a language environment and a cultural context
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- Affects vocabulary use/expands and enriches vocabulary acquisition experience.

- Empowers memory.

- Provides content variety

- Increases content transfer

- Fosters problem-solving, inference drawing skills

- Develops characterization and understanding of the plot/scenario/situation

- Expands creativity

- Boosts communication (discussion skills, negotiation skills)

- Fosters literacy skills (e.g. writing skills, school readiness skills, better test scores)

Emotional level

- Activates emotional states and arouses emotions, addressing a different part of the

brain (limbic system)

- Initiates interest in a topic

- Increases self-esteem

- Triggers instinct, impulse

- Sparks imagination

- Creates a shared learning experience

- Sharing and learning within a group context transforms the individuals endings up

in changes within the community.

- Fosters the sense of belonging and connectedness with others

- Gradually transforms value systems and long-established ideas, ending up in more

tolerant, more democratic communities.

To summarize, the use of video for learners of the English language is good because

it involves two senses such as watching and hearing at the same time which allows

learners to see facial expressions, and hear the native pronunciation. As a result, it

promotes understanding of the meaning of words, and vocabulary acquisition. It

increases students’ self-esteem, interests, and stimulation of the imagination; finally

those authors suggest working in pairs and discussing about the topic.
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It is important to work in harmony among people working within the same

institution, as in the case of students and teachers at Escuela de Formación de Soldados

del Ejército “Vencedores del Cenepa”, to achieve the proposed objective, and help them

to become competitive learners.

2.1.2 Extra Video Material aspects:

2.1.2.1 Image:

According to Margaret Rouse (2005), an image is a visual representation of

something. Regarding, information technology, the term has several usages:

- An image is a picture that has been created or copied and stored in electronic form.

An image can be described in terms of vector graphics or raster graphics. An

image stored in raster form is sometimes called a bitmap. An image map is a file

containing information that associates different locations on a specified image with

hypertext links.

- An image is a section of random access memory (RAM) that has been copied to

another memory or storage location.

Based on the same author (2005), she mentions; imaging is the capture, storage,

manipulation, and display of image (s). In document imaging, the emphasis is on

capturing, storing, and retrieving information from the images (which are often mainly

images of text). In graphical imaging, the emphasis is on the manipulation of created

images in order to achieve special effects through rotating, stretching, blurring, resizing,

twirling, and other changes to the original image.

According to the definition of Image published by BrainyQuote®;

http://www.brainyquote.com/words/im/image176032.html (2001-2013), image [is] an

imitation, representation, or similitude of any person, thing, or act, sculptured, drawn,

painted, or otherwise made perceptible to the sight; a visible presentation; a copy; a

likeness; an effigy; a picture; a semblance

http://www.brainyquote.com/words/im/image176032.html
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As the text indicates, an image is really important because it represents things,

thoughts, ideas, feelings and emotions which can be seen in real-time through languages

and pictures based on gestures, words that trigger interest in learners.

2.1.2.2 Sound:

It is produced by vibration of movement, where the receiver receives messages from

the sender. To have a good audio during a video it is necessary to use an appropriate

classroom, where the student and teacher are able to have a good sound transmission.

To Julio Napoles (2008), sound is a physical phenomenon generated by oscillations

or vibrations of the particles composing means and is generally produced by the sound

pressure exerted by a sound source; this phenomenon can be given in different media,

such as gases, solids and liquids.

Sobre Conceptos: http://sobreconceptos.com/sonido (2009) describes the following

aspect: sound is a vibration produced by a material object, which is transmitted as waves

through the air. This has the property of being captured by the sense of hearing, although

not always the case, for example there are sounds that are beyond human perception and

not to other animals.

Then, sound produces a stimulus on the human ear, causing hearing sensation,

propagated through an elastic medium, in other words, it is produced by a rapidly

vibrating body and transmitted through material means.

2.1.2.3 Transmission:

Transmission can produce images, and information from a sender to a receiver

through a medium to convey a message to a person.

To Diana Ospina (2008), transmission of information is creating correspondences

between visual symbols and other aspects of human experience involving transfers

between one direction and another, this is known as synesthesia.

http://sobreconceptos.com/sonido
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Thompson, Ivan (2008) explains that transmitting a communication involves sharing

a message; therefore, it can be a dynamic process back and forth between the sender and

the receiver. This means that the transmission is a way to broadcast a specific message.

2.1.2.4 Eye contact

Eye contact is important because the lack of it can be seen as sign of disrespect

towards the person we are talking to. For this reason, teachers must keep eye contact

with the students in order to transmit confidence and sincerity to them. Also, keeping

eye contact serves us as a technique to maintain the order and the students’ attention

Arlin Cuncic (2012) says that, eye contact is an important aspect of social

interaction, and it is something that many shy and socially anxious people have

difficulty with. Often people with social anxiety describe looking someone in the eyes as

anxiety-provoking and uncomfortable.

Steven Aitchison (2008) holds that eye contact is a very tricky art to master but vital

to effective communication. Eye contact provides social information to the person you

are listening to and talking to. Too much eye contact and you could be seen as

aggressive, too little eye contact and you can be seen as having no interest in the person

speaking. It is an often overlooked skill to have and an underutilized skill when

communicating with people.

2.1.2.5 Facial expression

According to Wikipedia free encyclopedia:

http://en.wikipedia.org/wiki/Facial_expression (2013), a facial expression is one or more

motions or positions of the muscles beneath the skin of the face. These movements

convey the emotional state of an individual to observers. Facial expressions are a form

of nonverbal communication. They are a primary means of conveying social information

between humans, but they also occur in most other mammals and some other animal

species.

http://en.wikipedia.org/wiki/Facial_expression
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Mike Murr (2012) says that, facial expressions are a vital part of communication.

What’s funny is that most people talk about facial expressions, but they don’t really

know what they are. This post examines what facial expressions are in the context of

nonverbal communication.

So, facial expressions are the resulting changes in facial appearance due to one or

more facial movements. The key to this definition is that a facial expression relates to

what you can observe.

As the text says, a speaker's facial expression can adequately convey emotions

through nonverbal communication in a context or social behavior.

2.1.3 Methodological Strategies for Teaching Videos

According to Jody Hanson (2011); English is the universal language. No matter

where you live in the world, if you want to work in business, finance or IT you need to

speak English. You can find a multitude of English videos available, some for free,

others for a nominal fee. Bookstores and other outlets also stock English videos. The

best programs include activities to reinforce the video. Patricia Gorman, an English

teacher in Morocco says, "Videos are an effective way to teach English. They also give

students an insight into American culture. Avoid anything with subtitles." for example:

- Watch the video clip. If you don't understand what the people on screen say,

replay it until you do. Children learn to speak a language through repetition, and

the same process holds true for adults.

- Focus on the video presenter's mouth to help your English pronunciation.

Remember that deaf people learn to speak by mimicking others. While you watch

the video you can monitor the way you move your lips by looking in a hand-held

mirror.

Furthermore, Janos Gal (2011) claims that, learning English can be exciting if you

do it by watching free videos. During the learning process you will be able to discover

what you are capable of. Because most people find it easier to learn with the help of
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visual aids, learning English with videos for free will definitely help you brush up on

your English knowledge. Most libraries provide free language learning tools, and you

can also find free videos about English on the Internet, for instance:

- Rent a short English language video that has subtitles in your mother tongue from

your local library.

- Watch the DVD all the way through only in English with no subtitles if you are at

an intermediate or advanced level with your English studies. If you are only

beginning to learn English it is enough to watch a five-minute sequence of the

video.

- Watch the video again or the sequence you have chosen in English but this time

with subtitles in your own language. Repeat the scenes if necessary until you

understand everything clearly.

- Watch the video or the sequence you have chosen again in English but this time

with English subtitles. Repeat if necessary until you understand all the scenes and

sentences.

- Watch the video or the sequence you have chosen again but this time dubbed in

your own language with English subtitles. Take notes of words you did not

understand when you played the video in English, and learn those words.

- Repeat some of the sentences yourself and record some of the dialogue from the

video using a microphone. Compare the original dialogue against your recording

to improve your pronunciation.

Nurhayati (2012) indicates that; “according to Howatt and Dakin (1974), listening is

the ability to identify and understand what others are saying. This process involves

understanding a speaker’s accent or pronunciation, the speaker’s grammar and

vocabulary, and comprehension of meaning. An able listener is capable of doing these

four things simultaneously. Improving listening skill through watching English movies

is supported by theories of Schwartz. Movies are one of the new media used by the

teacher to teach listening for the students which learn English as foreign language.

Movies or videos can enhance listening comprehension by providing learners with
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contextually rich, high interest, authentic and culturally appropriate communicative

situations (Schwartz, 1998:46)”.

To conclude, learning English with videos is a necessary tool in the learning

process. Students can receive a lot of information with the help of visual aids, while

enhancing listening comprehension. Watching videos without subtitles challenges

students to understand what it is said, motivating them to figure out the dialogues.

2.1.3.1 The Methodology of using videos

Susan Stempleski (2010) describes that; “the teacher plays a key role in the success

or failure of any video used in the language classroom. It is the teacher who selects the

video, relates the video to students' needs, promotes active viewing, and integrates the

video with other areas of the language curriculum. Any video's chances of achieving the

important goals of motivating students' interest, providing realistic listening practice,

stimulating language use, and heightening students' awareness of particular language

points or other aspects of communication can be improved or destroyed by the way in

which the teacher introduces the video and the activities which the students carry out in

conjunction with viewing. Video is an extremely dense medium, one which incorporates

a wide variety of visual elements and a great range of audio experiences in addition to

spoken language. This can be baffling for many students”.

Also, Bahasaku Menarik (2011) points out even listening is a subject that is related

to hearing, but in this case video can help teachers to improve students’ skills in

listening. Generally, students listen to the music in order to develop their ability, of

course it helps them. Now, not only listening to the music, but also we can use video to

improve listening skill. Based on Longman on Teaching Tips “while watching television

is often seen as a passive viewing experience, there are ways to turn it into a springboard

for student interaction”. Following this, there are some teaching strategies that can be

used in videos for listening class such as, predicting, viewing comprehension, listening

practice, and discussion.

- Prediction
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It means that if we use video, students can watch directly who the speaker is. That

makes students predict what they say. And students can predict what will happen

next.

- Viewing Comprehension

Teacher can check students’ understanding of the situation and characters by

giving students specific things to look and listen for before teacher begins the

lesson by watching video.

- Listening Practice

Students have to focus on the dialogue that is contained in videos that they watch

by listening carefully for particular vocabulary words, structures, or expressions.

- Discussion

By this step, teacher can make students discuss what they have watched. Students

can discuss about character, characterization or plot of the video. And they can

give their opinion about the video that they have seen.

Besides listening to the music, using video is another way that teachers can use to

improve and develop students’ skills in listening class.

Briefly, videos are a technique that allows the participants to hear, see and interact in

real time so that the quality of communication increases significantly. To teach students,

it is necessary to apply a good methodology. Thus, a teacher should prepare videos with

appropriate content and according to the planned lesson.

2.1.3.2 Effective use of video in the classroom

Tammy Andrew (2013) states that; using video and multimedia in the classroom is

one way to engage students, but there are some methods that are more educationally

effective than others. Video is a familiar media to students. Students are surrounded by



19

video images from TV, movies, and computers. They are comfortable both viewing

videos and manipulating interactive video formats, such as found in navigating a web

site or a multimedia presentation. This comfort may influence the increase in positive

attitudes towards learning as reported by Kerka.

Video is an engaging educational medium, allowing for the accommodation of a

variety of learning styles and proven to improve students' attitudes towards learning. It

should not be used because of this, but as an enhancement to a lesson so that instruction

is more effective.

According to John Orlando (2010), social media has allowed anyone to become a

video producer. The result is an explosion of high-quality teaching videos. Thirty years

ago a teacher might show a PBS [Public Broadcasting Service] video in class every

once in a while, mostly just as a break from the usual routine. But today there are

thousands of videos from which to choose.

All in all, the use of videos reinforces students’ learning. They feel visually

stimulated with engagement and satisfaction.  However, if videos are used

inappropriately, they can build wrong concepts when doing critical thinking on the

videos.



20

2.2 THE LISTENING SKILL

According to Peter Cook (2009) improving the listening skill, includes paying

attention to body language focusing on word choice and listening to the tone of words. A

person’s speaking can be improved by using the listening skill with advice from a tutor.

For that reason, it is noticeable that learners with a good listening skill may increase

and improve their social relationships when meeting English speaking foreigners.

Hence, it is mandatory the use of good strategies and methodologies that influence on

the progress of their skill.

2.2.1 Definition:

Lesley Barker (2011) says that, to keep a relationship healthy, there has to be good

communication. It doesn't matter if the relationship is with an intimate, casual or

business partner. The best way to be a great communicator is to be a really good listener.

This makes people feel respected as well as understood.

Alusine Melvin (2012) explains the following; listening is the process of making

sense out of what we hear. Listening is an active process of receiving, processing, and

interpreting aural stimuli. Firstly, listening involves taking in meaningful sounds and

noises and in some way, retaining and using them. Just as we speak for different

purposes, we also listen for different purposes. We listen for enjoyment, information,

and evaluation.

Taffy Wagner (2011) holds that the listening skill is important for success in any

relationship. Listening attentively opens the door for understanding information and

finding insight for specific situations, and it involves much more than just your sense of

hearing.

So in brief, becoming a good listener means receiving a message during the

communication process effortlessly. If she/he does not have the ability to listen

effectively, messages are easily misunderstood and the communication breaks.
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2.2.2 Benefits of Listening

Based on Sekouri Chloe, (2013) when you listen with full attention, you are

communicating respect, also careful listening helps anyone avoid some of the confusion,

misunderstandings, and conflicts that are common in conversations. Listening creates a

feeling of goodwill in intimate and professional relationships besides, listening carefully

offers an opportunity to circumvent the usual arguments and conversation traps. It

improves his/her relationships by listening non-judgmentally to the concerns and

problems of others.

According to Sherber Cameron (2010), a good listening skill can effectively bring

somebody closer to important friends. The advantages of possessing a good listening

skill are far from limited. It also produces academic success, efficient time usage

(display highly efficient time management skill), sense of confidence (good listeners

tend to possess above-average self-respect and very positive self-images), and a

successful relationship; in other words, active listening skill also carry benefits outside

of the academic world.

Taffy Wagner (2011) considers the following benefits about the listening skill;

- Understand tasks on the job and increase promotion opportunities

- Build rapport with co-workers and colleagues

- Enhance understanding of concepts and applications in educational settings

- Increase chances of answering questions appropriately

- Ascertain the underlying meaning of what others are saying

Build trust within your relationships because the people you listen to will feel

respected and understood.

According to Sekouri Chloe (2013), most people want to be heard, but paradoxically

very few people are good at listening. Learning to listen offers benefits both on and off

the job. The benefits of listening are interdependent and synergistic – the more you reap

one benefit of good listening, the more listening you will do, and the more the other



22

benefits will start to pile up. As with most other social skills, to master listening, practice

is required. Luckily, the world is full of people who feel unheard and like no one is

paying attention.

Acquiring a good listening skill allows people to avoid misunderstandings and

confusions when talking to someone. Moreover, it creates a nice environment among

people.

2.2.3 Extra listening aspects:

2.2.3.1 Ability

According to the article published by Julita (2011), ability is the generic make-up of

the person either perceptual or motor in nature that can be inherited from one’s parents.

In many instances, abilities can also be a combination of both perceptual and motor

attributes (psychomotor). It is also important to note that abilities are the underlying

attributes that bring out the skills or make up the skills of an individual.

Abilities are more than qualities that enable you to do or to perform a particular task.

Compared to skills; abilities are much stable and enduring. Common examples of

abilities that can be observed or assessed are: muscular endurance, strength, flexibility,

coordination and balance.

Although both skills and abilities can be perceptual, motor and psychomotor, they

still differ because:

- A skill is learned while an ability is more or less inherited or it has a genetic

background.

- A skill is more goal-directed because having such can allow a person to attain a

higher level of performance whereas possessing abilities does not necessarily

equate to exceptional performance.

- Abilities are more stable than skills.

Ginger Voight (2011) said that “the literal definition of ability is being able to do or

perform specific tasks. This is a state of being that is generally inborn. You are either
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able to do something or you are not. It includes those natural talents where you may be

able to learn music by ear, throw a baseball at a high speed or run fast. You may have

certain intellectual abilities that give you a special affinity for math or science, or a

creative ability to write or draw or act.”

Ability or talent is the internal quality to perform a task. This enables people to do

something with ease; for instance, if a student has a talent to study and train any special

sport as running or swimming, he or she does it effortlessly.

2.2.3.2 Comprehension

It is the ability to understand the part of hearing in the oral modality when students

hear during a conversation in the second language. During a conversation it is necessary

to interact with other people with whom we can talk and listen. This is the moment

where the student has the opportunity to seek for clarification of any word, when it is

listened in order to improve the listening skill.

According to Lesley Barker (2011), good listening skill depends on good

comprehension. Demonstrate what you understand by restating what you think you have

heard. Then ask if you, in fact, did hear correctly. Ask questions that request specific

clarification on points that you are unsure about. Be cognizant of the length of time that

you speak, making sure not to dominate or usurp the conversation.

J. Michael O'Malley, Anna Uhl Chamot and Lisa Küpper (1988) hold that, listening

comprehension is viewed theoretically as an active process in which individuals focus

on selected aspects of aural input, construct meaning from passages, and relate what they

hear to existing knowledge.

Carol J. Orwig (1988) explains that listening comprehension is the receptive skill in

the oral mode. When we speak of listening, what we really mean is listening and

understanding what we hear.  In our first language, we have all the skills and

background knowledge we need to understand what we hear, so we probably aren't even

aware of how complex a process it is.
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Briefly, comprehension capability permits to describe a person’s ability to listen and

understand what he/she is hearing and to develop the linguistics competences like

phonology, grammar, and vocabulary. This enables people to comprehend spoken

messages among students and teachers. For instance, the use of passages, audio Cds and

video facilitates listening comprehension, but with some training, students may easily

understand and interpret any message.

Something to take into account is that, to understand audios very well, it is

important to know the vocabulary, and phonological aspects to express and construct a

clear message so the receiver understands with ease.

2.2.3.3 Person

According to Sekouri Chloe (2013); listening creates a feeling of goodwill in

intimate and professional relationships. Improve your relationships by listening non-

judgmentally to the concerns and problems of others. The more you listen without

judgment, the more freedom speakers have to find their own solutions to problems.

Based on Laurel Handfield (2011), she considers that “successful relationships

between friends and couples include having good listening skill. When you listen, it

creates good feelings and shows interest in what another person is saying. Proper

listening techniques also enable you to respond accordingly to a situation. For instance,

in an emotional circumstance, you could deescalate the anger your friend has toward her

boyfriend. By listening, you provide a calm sounding board during an otherwise heated

situation. You can calmly advise her on how to handle the situation because you have

listened.”

Kassandra Page (2011) points out; when you are listening to someone, it is

important to give them your full attention. Multitasking or thinking of your counterpoint

while the other person is still speaking will prevent you from truly listening to the ideas

they are trying to convey. Instead, focus on the speaker: turn your body and face to him,

and maintain casual eye contact.
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Briefly, during a conversation, it is important to listen to the sender properly in

order to respond correctly as a feeling of goodwill is created. Also, maintaining a good

relationship among classmates is essential because it helps to raise interest in what the

other person is saying.

2.2.3.4 Make sense

It takes places during a coherent and reasonable conversation, so it is necessary to

understand what the teacher is saying, for instance, if the student does not understand

what the teacher is saying, he/she does not look like a fool become they will answer

what s/he believes he/she has understood.

Sekouri Chloe (2013) explains that “careful listening helps you avoid some of the

confusion, misunderstandings and conflicts that are common in conversations. Careful

listening offers an opportunity to circumvent the usual arguments and conversation

traps.”

Elizabeth Scott, (2012) points out that “Good listening skill is vital to healthy

relationships. Whether you're strengthening a relationship, resolving a conflict, or

offering support in a facing a crisis, good listening skill can be a lifeline to peace. Learn

how to be a truly supportive listener, and you may find yourself surrounded by others

who are able to do the same.”

In summary, it is important that a teacher makes students get engaged in listening

activities in order to boost his/her class participation in a dynamic way such as; performs

short stories. First of all, students must listen carefully the material to avoid confusion

and conflict in common conversations. Then, it generates a nice environment during the

learning process.

If students are good listeners, they can understand all listening activities, this means

that when someone asks a question during a dialogue, the person understands and

responds correctly and with true information. This will make the other person feel

pleased to keep on a conversation.
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Sustaining a proper communication between teachers and students it help students

build their self-esteem and grow emotionally; well especially; because listening is a skill

that it can be developed to respond appropriately, to show what a person understands,

and avoid doubts and misconceptions. Finally, good listening helps a person to make

better decisions and avoid embarrassing situations and boredom. We believe that when

people listen, they must do it with senses, and imagination to understand.

2.2.3.5 Respect

Students must demonstrate good attitude with teachers and classmates. During a

conversation they must keep eye contact and be attentive to be fair with other people

who perhaps are very friendly. It is important that students be sensitive to teacher’s

thoughts and feelings.

Importantly, Lesley Barker (2011) stands that people who have good listening skill

show respect to the speaker by not interrupting him while s/he is talking. Even if the

speaker stutters or he/she is slow to speak we must be patient and let them finish his/her

speech.

Just like that Chloe Sekouri (2013) describes, when you listen with full attention,

you are communicating respect. By offering speakers respect, you gain theirs.

In short, one of the secrets to achieve success is to become an excellent listener, by

demonstrating respect to what others they are saying. Therefore, we must avoid looking

for faults or weaknesses in what the other person is saying in respect to other person's

opinions, feelings, attitudes, or points of views. It is important respect to prevent not to

feel bad listeners in a conversation. A person has got to pay full attention to what others

are saying, keeping his/her mind open to discover the value what another person says or

sends. A person does not show respect to other speakers when the attention is mostly on

himself / herself. Also, it is important to train students with “listening activities” to

become a good listener during a conversation. It is necessary to be very optimistic to

listen to others with respect and validation. To listen to people positively and with full
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attention, concentrating on the speaker what is beginning to say and avoid interrupting;

in other words, let the speaker speak in his/her own words.

2.2.3.6 Understand

A student must pay attention to what the teacher is saying for better understanding,

and so during a conversation they are effective to answers questions that they make. It is

necessary that a teacher gives some kind of feedback for the student to understand better.

Mike Sweeney (2011) explains, if you are not completely sure what the other person

means by his comments or questions, ask him to explain further. If you still need more

details, ask him to keep providing them. It is important to be completely clear in your

understanding before moving on in the conversation. You want to remove any possible

misunderstandings. Always allow the person to complete his thoughts or responses

before providing yours. Paraphrase what you hear, and if necessary, summarize what

was said. Check to see if you are correct before moving on in the conversation.

Tasos Vossos, (2011) explained that “the listening skill refers to a person's ability to

listen to a speech and understand its meaning. They also incorporate the ability to get the

main idea of a speech, summarize its content, and recognize speakers' feelings by their

tone of voice and recognizing weak points. All of these skills are important for personal

interactions, especially for certain professionals, including journalists, politicians, judges

and customer service employees. To understand the importance of listening skill and to

see whether yours are adequate, you must test them in real-life situations.”

Summing up, to understand some activities, the student must pay attention to what

the teacher is saying in a common conversation or dialogue. To understand they must

concentrate his mind on the development of the activity that is being listened, but is

necessary to improve practicing with a partner keeping a conversation, or listening to

different dialogues in some website which you can do task about listen and to better

understand you do with script, it means the person should read and listen, in order to

understand and educate their hearings.
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Also, knowledge of vocabulary is important to understand. For this it is necessary to

study some words or phrases and the pronunciation of words with phonetic sounds. This

will help students recognize easily the pronunciation of words in a common

conversation, but they must pronounce well the words correctly so another person can

understand it.

2.2.4 Teaching listening

According to Katie Tonarely, (2011) In order for students to learn, they must first be

able to effectively listen as others communicate new material. Effective listeners are able

to adjust their listening skill to fit different situations. Teaching students how actively

listening can improve their comprehension of new material and help them communicate

better with their peers;

In the same way the (National Capital Language Resource Center-NCLRC, (2007)

considers that teaching listening is the language modality that is used most frequently. It

has been estimated that adults spend almost half their communication time listening, and

students may receive as much as 90% of their in-school information through listening to

instructors and to one another. Often, however, language learners do not recognize the

level of effort that goes into developing listening ability.

Far from passively receiving and recording aural input, listeners actively involve

themselves in the interpretation of what they hear, bringing their own background

knowledge and linguistic knowledge to bear on the information contained in the aural

text. Not all listening is the same; casual greetings, for example, require a different sort

of listening capability than do academic lectures. Language learning requires intentional

listening that employs strategies for identifying sounds and making meaning from them.

Listening involves a sender (a person, radio, and television), a message, and a

receiver (the listener). Listeners often must process messages as they come, even if they

are still processing what they have just heard, without backtracking or looking ahead. In

addition, listeners must cope with the sender's choice of vocabulary, structure, and rate
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of delivery. The complexity of the listening process is magnified in second language

contexts, where the receiver also has incomplete control of the language.

Given the importance of listening in language learning and teaching, it is essential

for language teachers help their students become effective listeners. In the

communicative approach to language teaching, this means modeling listening strategies

and providing listening practice in authentic situations: those that learners are likely to

encounter when they use the language outside the classroom.

2.2.4.1 Top-down Listening Strategies:

Just as Katie Tonarely (2011) stated, students can improve listening skill by using

what the National Capital Language Resource Center calls top-down listening skill. This

type of listening is listener-based. The listener must use what he already knows about to

connect with the speaker and understand what she says. The NCLRC says that with top-

down listening, the listener taps into previous knowledge of events or language. This

type of listening encourages students to listen for the main idea, predict what will

happen next, draw inferences or summarize the material.

Teachers can help students use top-down listening strategies by making sure they

have prior knowledge of a topic before starting a new class discussion. Ask students to

write down what they already know about a topic and what questions they have about

the topic. During lecture or discussion, encourage students to see if their questions are

answered.

In the same way Jack C. Richards, (2008) holds that Top-down processing, refers to

the use of background knowledge in understanding the meaning of a message. Whereas

bottom-up processing goes from language to meaning, top-down processing goes from

meaning to language. The background knowledge required for top-down processing may

be previous knowledge about the topic of discourse, situational or contextual knowledge,

or knowledge in the form of “schemata” or “scripts” – plans about the overall structure

of events and the relationships between them.
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For example, consider how we might respond to the following utterance:

“I heard on the news there was a big earthquake in China last night.”

On recognizing the word earthquake, we generate a set of questions for which we want

answers:

- Where exactly was the earthquake?

- How big was it?

- Did it cause a lot of damage?

- Were many people killed or injured?

- What rescue efforts are under way?

These questions guide us through the understanding of any subsequent discourse

that we hear, and they focus our listening on what is said in response to the questions.

PROCESS TEACHING TOP-DOWN STRATEGIES:

Exercises that require top-down processing develop the learner’s ability to do the

following:

- Use key words to construct the schema of a discourse

- Infer the setting for a text

- Infer the role of the participants and their goals

- Infer causes or effects

- Infer unstated details of a situation

- Anticipate questions related to the topic or situation

THE FOLLOWING ACTIVITIES DEVELOP TOP-DOWN LISTENING SKILL:

- Students generate a set of questions they expect to hear about a topic, and then

listen to see if they are answered.

- Students generate a list of things they already know about a topic and things they

would like to learn more about, then listen and compare.

- Students read one speaker’s part in a conversation, predict the other speaker’s part,

then listen and compare.

- Students read a list of key points to be covered in a talk, then listen to see which

ones are mentioned.
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- Students listen to part of a story, complete the story ending, then listen and

compare endings.

- Students read news headlines, guess what happened, then listen to the full news

items and compare.

2.2.4.2 Bottom-Up Listening strategies:

Katie Tonarely (2011) says that; “Bottom-up listening encourages students to use

the text or language to determine the meaning of a message. In the classroom, students

can use supported reading to improve their ability to draw meaning from text while

listening. Supported reading is reading with recorded materials.”

According to her method learning through listening, Tonarely supported that reading

helps students with visual impairments, learning disabilities or those who are auditory

learners. In addition, supported reading helps all students' the listening skill, as they

must draw meaning form a text that is being spoken. In addition to improve listening

skill, learning through listening says that students will have improved reading

comprehension and word recognition skills when they practice supported reading.

When students are using bottom-up listening strategies and connecting a spoken

text, ask them to try to see the story by creating an image in their mind of the story's

setting based on the author's context clues. Students can also discuss how the language

contributed to their enjoyment of a story. For instance, did the author have an interesting

accent, or did he pronounce words differently?

On the other hand, Jack C. Richards (2008) considers Bottom-up processing refers

to using the incoming input as the basis for understanding the message. Comprehension

begins with the received data that is analyzed as successive levels of organization –

sounds, words, clauses, sentences, texts – until meaning is derived. Comprehension is

viewed as a process of decoding.
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PROCESS FOR TEACHING BOTTOM-UP STRATEGIES:

Learners need a large vocabulary and a good working knowledge of sentence structure

to process texts bottom-up. Exercises that develop bottom-up processing help the learner

to do such things as the following:

- Retain input while it is being processed

- Recognize word and clause divisions

- Recognize key words

- Recognize key transitions in a discourse

- Recognize grammatical relationships between key elements in sentences

- Use stress and intonation to identify word and sentence functions

In the classroom, examples of the kinds of tasks that develop bottom-up listening skill

require listeners to do the following kinds of things:

- Identify the referents of pronouns in an utterance

- Recognize the time reference of an utterance

- Distinguish between positive and negative statements

- Recognize the order in which words occurred in an utterance

- Identify sequence markers

- Identify key words that occurred in a spoken text

- Identify which modal verbs occurred in a spoken text

As far as I am concerned about teaching listening; I can say that it is a basic

language skill and it is a receptive skill; it is a very important skill that has to be further

developed. By hearing, students can learn new vocabulary and grammar. Usually tape-

listening is not very popular among students due to the fact that they think. They feel

that they have to hear and understand every word, which is not necessary. In fact,

teacher should show students how to focus on catching the bits that are important to hear

and how to become effective listener’s students must consider two kinds of processes to

understand spoken discourse, which are bottom-up and top-down processing.
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First, in the bottom-up listening, students can be encouraged to use a text or scripts

to determine the meaning of a message. To improve this skill, students can use a text and

listen at the same time; this will allow the student to be able to extract meaning from the

text while listening. The reading support helps all students' listening skill. Learning

through listening will help pupils improve reading comprehension and word recognition

skill when they practice listening.

Also this process allows students to create an image in their minds as a story, tales,

etc., at the same time it helps recognize and improve accent, pronunciation of words, but

if they want to know how they are listening, they could evaluate their own listening skill

by self-monitoring what they are listening from a speaker, and if they understand the

meaning, they could do it through a self-evaluation in their listening skill.

This process permits to understand the message of any received data, analyzing the

successive levels of sounds, words, phrases, comprehension is considered as a process of

decoding, but it is necessary that students learn an extensive vocabulary and

grammatical structure to process sentences from the bottom-up, and the this will help

he/she easily identify keywords to comprehend a spoken text.

Second, in the Top-down listening, students can improve the listening skill, with the

help of the teacher, who will encourage students to listen to the main idea predicting

what happens next, draw conclusions or summarize the listening activity, with help from

a teacher. A student must have a prior knowledge of a topic before a discussion.

Students should write what they know about any topic and questions they have on such a

topic, during the discussion, and to encourage students to see if their questions are

answered.

Furthermore, the use of background knowledge based on top-down process prior

knowledge about the topic of discussion, situational knowledge on the overall structure

of events and the relationships between them, for instance, when he/she hears on the

news fire, then he/she generates a series of questions to the answers he/she needs to

know;
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Where was the fire?

What place was the fire in?

Which was damage caused for the fire?

These questions will help understand what is being heard, then students could

answer questions being asked, but students must anticipate questions related to the topic.

This process helps them build the schema of discourse with a list of things they know

about the topic using keywords, deducting the scene of a text, listening and comparing

what the speaker is saying.

The bottom-up and top-down processing occurs together because it depends on the

listener’s familiarity with the topic, didactically involves a sequence of three phases as;

1) pre-listening which students make predictions and review new vocabulary, 2) while

listening focuses on comprehending what he/she hears sequentially and 3) post-listening

involves a response to comprehension and students may give opinions about the topic at

the end of a listening activity.

In other words, listening is the modality of language that is used most often in

auditory communication, so listeners should be actively involved in the interpretation of

what they hear, using strategies to identify sounds and make sense of them. Moreover,

hearing implies a sender, a message and a receiver. The student as the listener must

process the messages heard, also it is important for teachers to provide listening practice

in authentic situations.

2.2.5 Techniques for Teaching Listening

Chad Bubleen (2011) explained that, teachers who are focused on improving the

listening skill of their students must teach them that listening involves more than simply

hearing the words a person says. If the teacher can instruct her students on how to listen

properly, there is a strong likelihood the students will understand more in class and get a

better education.



35

2.2.5.1 Before/Pre-listening

Chad Buleen (2011); explains that there is a pre-listening aspect to listening. The

pre-listening process helps students to know what they should listen for and what they

should try to comprehend. To improve listening skill with activities in school, it is

important for children to know specifically what they should be listening for. For

example, if you were to tell students a story about Jackie Robinson, you may want to tell

them beforehand to listen for the answers to questions that relate to what sport he

played, why he was an important figure and what he accomplished.

To make sure students know they do not need to understand every word. If you are

concerned and anticipate there will be words the students do not know, use the pre-

listening stage to introduce these words to students. This will help them not get

discouraged by hearing words they may not understand. When choosing what kind of

story or events the students will listen to, keep in mind that it should not be too long. It

may be effective to stop the story or the recording from time to time to talk with students

about the things they have understood from the listening activity thus far.

Based on the web page http://www.nclrc.org/essentials/listening/goalslisten.htm;

before listening it is necessary to plan, the following activities for the listening task:

- Set a purpose or decide in advance what to listen for

- Decide if more linguistic or background knowledge is needed

- Determine whether to enter the text from the top down (attend to the overall

meaning) or from the bottom up (focus on the words and phrases)

2.2.5.1.1 Before Listening Technique
This process helps students know specifically what to listen for and what to try to

understand; it is necessary that before listening activity, students review the text to be

heard, this makes students know words they do not understand. Also, this will allow

students not to be discouraged by hearing words they do not understand. To understand

effectively, students can follow these strategies:

http://www.nclrc.org/essentials/listening/goalslisten.htm
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- To select an appropriate task according to the level that the student is before

listening.

- To motivate the student.

- To avoid any type of distractions in which the student may distract their

concentration.

- To give the student the activity to do it, then read together and makes a brief

prediction of the topic.

- Make predictions about what will happen in the text or story.

- Ask questions before listening about the story or according the topic to be

developed.

- Introduce the topic and find out what they already know about it.

- Then brainstorm and make some questions related to the topic.

2.2.5.1.2 During/While-Listening
According to Chad Buleen (2011) during the listening activity, one effective

technique is to play or read the listening activity once all the way through the story or

recording for comprehension, and then play it again to allow students to listen for

specifics.

It is necessary to break up the students into four groups and ask each group to listen

for certain information as the recording is played or story is read. Have the groups write

down answers to the information they hear. Have the groups exchange papers so a new

group has the paper and replay the recording or re-read the story. The new group should

check the answers of the previous group. Play the recording more than once if necessary.

Listening requires practice. If students do not comprehend as much as you had hoped

they would, continue to let them listen. Eventually, they will start to understand better.

The same web page points out that; during and after listening it is necessary to:

monitor comprehension in terms of.

- Verify predictions and check for inaccurate guesses

- Decide what is and is not important to understand
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- Listen/view again to check comprehension

- Ask for help

2.2.5.1.3 During Listening Technique
In this process, the student must pay attention to the listening activity. So he/she can

understand the content of the communication or conversation, in which he/she must

consider the following activities:

- Students should pay attention to what they're listening to.

- In accordance to what the student is listening, the student will complete the

activity given by the teacher.

- To get a better understanding, the student will hear the audio twice or three times.

- According to how many times teacher repeated the audio; the student will make

sure they have done the activity well.

- Making connections with your own experiences or stories you have read or seen.

- Using visualization to make pictures in your mind about what is happening.

- Students must jot down any words they do not know as they listen.

- Teacher must be specific about what students need to listen.

2.2.5.2 After/Post- listening

Chad Buleen (2011) holds that, after the listening activity has concluded ask

students questions that require them to respond if they agree or disagree with something

that was said in the story or recording. Ask them to explain why. This will require them

to think back on what they have heard. If these listening activities are done regularly,

children will learn to listen closely during the recording or story so they can back up

their answers after the story is over.

According to the National Capital Language Resource Center-NCLRC, (2007)

http://www.nclrc.org/essentials/listening/goalslisten.htm, states that after listening

activities can: Evaluate comprehension based on:

http://www.nclrc.org/essentials/listening/goalslisten.htm
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- Evaluate comprehension in a particular task or area

- Evaluate overall progress in listening and in particular types of listening tasks

- Decide if the strategies used were appropriate for the purpose and for the task

- Modify strategies if necessary.

2.2.5.2.1 After Listening Technique.
In this process, task comprehension should be evaluated. Then check if the student

understood the topic heard, and if necessary, do the listening activity again, this will

allow the students to support their answers after the listening activity, for that, students

can follow this strategy:

- To check complete answers.

- To perform feedback about the listening, with the audio script, in which the

student will follow the audio with reading the text heard.

- To ask the student to memorize the meaning of new words that the student

does not understand (new vocabulary).

In brief, in this kind of learning, some meta-cognitive strategies such as analyzing of

a listening task and monitoring their comprehension can be used because they allow us

to appreciate the skills and personal limitations related to learning, in which you must

plan, regulate and evaluate what students understand. To improve the listening skill,

teachers can instruct students to listen properly doing the next activities: before, during

and after listening to get a better learning.

2.2.6 Listening strategies

Jack Richards (2008) claims that “successful listening can also be looked at in terms

of the strategies the listener uses when listening. Does the learner focus mainly on the

content of a text, or does he or she also consider how to listen? A focus on how to listen

raises the issues of listening strategies. Strategies can be thought of as the ways in which

a learner approaches and manages a task, and listeners can be taught effective ways of

approaching and managing their listening. These activities seek to involve listeners
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actively in the process of listening and identify two kinds of strategies in listening

Cognitive and Metacognitive strategies according to Buck (2001).

On the other hand, Douglas Orme (2009) said; “there are at least four main types of

learning strategies. They can be applied to, or used with listening, speaking, reading or

writing. In fact, they can be applied to any kind of learning at all; meta-cognitive,

cognitive, social and affective (emotional/psychological) strategies”.

Gilbert Manda (2012) says that “controlling your thinking processes and becoming

more aware of your learning is called meta-cognition. Meta-cognitive skills make you

aware of your own knowledge, the ability to understand, control and manipulate your

own cognitive process. In short, you learn to learn. It is important to know the process of

learning and understanding your own approach to it.”

2.2.6.1 Cognitive Strategies:

According to Jack Richards (2008) “Cognitive strategies are mental activities related

to comprehending and storing input in working memory or long-term memory for later

retrieval.

- Comprehension processes: Associated with the processing of linguistic and

nonlinguistic input.

- Storing and memory processes: Associated with the storing of linguistic and

nonlinguistic input in working memory or long-term memory.

- Using and retrieval processes: Associated with accessing memory, to be read for

output.

On the other hand, Douglas Orme (2009) defines cognitive strategies as: thinking

(working with the material you’re learning). For example: note taking, summarizing,

connecting new info to old (elaboration), translating to first language, find main ideas,

repeating words etc. are some ways.

Michelle Blessing (2011) says that “Cognition is vital to the understanding of basic

concepts. Strategies exist to help a student use his mind to discover basic principles,
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such as mathematics and vocabulary. Teachers should spend time at the beginning of

each school year reviewing basic concepts. This sets a baseline for further learning,

making the introduction of new concepts a smoother process.”

2.2.6.2 Metacognitive strategies:

Jack Richards (2008) suggests that “Metacognitive strategies are conscious or

unconscious mental activities that perform an executive function in the management of

cognitive strategies when are grouped into:

- Monitoring strategy: Determining the effectiveness of one’s own or another’s

performance while engaged in a task

- Self-evaluating strategy : Determining the effectiveness of one’s own or another’s

performance after engaging in the activity

- Self-testing strategy: Testing oneself to determine the effectiveness of one’s own

language use or the lack thereof”.

On the other hand, Douglas Orme (2009) claims that “meta-cognitive strategies are

related to the way about how you think, for example: planning how to learn, evaluating

what you know, understanding mistakes, evaluating success and/or failure, etc”.

Gilbert Manda (Sep, 2012) based on The Elementary Teachers’ Federation of

Ontario says that, “metacognitive skills play a significant role in organizing the tasks we

perform. Such skills help a student plan, set goals, initiate, monitor and manage progress

on tasks and correct mistakes. On the flip side, students without such skills cannot plan

effectively, let alone oversee their own work from the beginning to the conclusion.”

To sum up, listening strategies and methodologies are an executive process which

coordinates and implements the listening skill. They relate to meaningful learning and

learning to learn. And the sequence of activities are systematically planned and

organized by a teacher. Therefore, Cognitive strategies: relate to the knowledge and

thinking where students acquire and develop the knowledge to understand and develop

structured information, allowing students to raise their level of vocabulary; in other
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words, improving their language comprehension. On the other hand, metacognitive

strategies are based on: concrete actions we do consciously to improve or facilitate

learning in which teachers need to plan, regulate, and evaluate; also, it permits to help

students understand the way they learn. Teachers who use meta-cognitive strategies can

positively impact students who have learning disabilities by helping them to develop an

appropriate plan for learning information, which can be memorized and eventually made

routine.

2.2.7 How to improve the Listening Skill

Carrieanne Larmore (2011) explained that, “the key to successfully learning a new

language is to practice as much as possible. Even if you live in an area where English

speakers are scarce, opportunities still exist for you to be able to improve your English

listening skill. Practice by spending at least 30 minutes per day doing certain activities to

see an improvement in your listening skill.”

1. Utilize free online resources, such as the BBC Learning English site and the

English Club, which both feature free lessons and activities to strengthen your

listening skill. These sites offer exercises for diction, plus activities with radio

programs, news programs, poetry and more.

2. Participate in tandem language exchanges by scheduling sessions in which half the

time is spent with you assisting an English person in learning your language and

the other half is spent with that person letting you practice your English. This

method is a fun way to meet new people and practice with others to understand

what it is like to learn a new language, and may thus tend to be more patient. You

can find people interested in tandem language exchanges by reading the bulletin

board at a local language school or community college or through online

classifieds.

3. Listen to music in English, and then read the lyrics that go along with the song to

see if you understood what you heard. Listen to the song again with the lyrics and

read or sing along. It is important to first listen to the music without the lyrics to

see how much you can understand without help.
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4. Watch English movies without subtitles and try to follow along. Even if you do

not understand each word, study the actors' body movements and verbal cues to

figure out what is going on. Repeat the movie with the subtitles to see if you were

correct in your comprehension. Remember, the subtitles generally do not match

word-for-word, as they are designed to be read quickly, so use them as a way to

understand what is happening within the scene and not as a perfect translation of

what is being said.

5. Volunteer to speak with English-speaking tourists or find a position at a local tour

company. This will allow you to practice your English listening skill on a regular

basis with English speakers. The experience may be frustrating at first, but you

will be immersed in an environment where you can quickly improve your English

listening skill.

Stephen Saylor (2011) points out that “Listening is a major component of effective

communication, but it requires a great deal of mental energy and skill. For a person

whose first language is not English, listening can be very difficult. The speaking skill is

developed to a great degree by listening to language and being able to imitate and

reproduce the sounds one hears. The listening skill can be developed with these

activities:

1. Select the source of comprehensible input you will listen to in English. During the

course of a day, practice with many different sources and media. Both electronic

and personal sources are important for learning to listen. Radio, CDs, video,

television, and personal conversations will all help build your listening skill.

Maximize the time you listen to English by having a pair of earphones available

with an iPod, portable radio, or laptop computer for those idle minutes in the day

when you are waiting for other appointments.

2. When you listen, focus on the central topic of the communication source. Be

aware and anticipate the content. If you are listening to a baseball game broadcast

on radio you have a frame of reference in which to understand the vocabulary you

hear. Terms like "pop up" in the baseball game mean something different than a

"pop up" on your computer. Look up the words "pop up" in the dictionary and you
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will not necessarily find the appropriate definition. At a concert you hear the

announcer speak of fans "rushing the stage;" this has a different meaning than

"rushing for a first down" in football or "rushing to the supermarket."

3. While you listen visualize what the speaker is saying. Picture the objects and

actions. Then let the speaker color the objects in with adjectives and bring the

action to life with adverbs. Keep your imagination flexible. Fill in the blanks with

images you hear. Focus on concepts instead of specific words so your mind will

assimilate the meanings faster and store the content in your memory better.

4. Do not allow words that you find unfamiliar distract from the overall meaning of

the message. Pretend that a loud sound interrupted your hearing and you must go

with the part you heard and understood. Then go back and fill in the blanks. It may

or may not be necessary to know what the word was to understand the message as

a whole. If you must, replay the conversation, or ask a question about what you

heard if the source is live.

5. Jot down new words, phrases, and definitions into your Word Bank vocabulary

notebook. Periodically review words you acquired from past conversations and

include them in new situations. You will be impressed with how easy it is to listen

and learn English when you have a strategy for understanding what you hear. If

your source is totally unfamiliar to you, select a topic for which you have a greater

level of prior knowledge and work your way up to the more difficult passages as

your vocabulary increases.”

On the other side, Rachel Asher (2011) holds that “Instructors come across the

problem often. Students are not listening when they are teaching. Active listening may

come naturally to some students, but for others it is a skill that needs to be cultivated and

honed. Though there are many approaches to improve a student’s listening skill that can

be explored in a more intricate way, there are some basic activities that will enhance a

student's listening skill and can be easily woven into any classroom setting:

1. Find out if you need to modify your teaching style. Ask your students to fill out an

anonymous evaluation of your teaching, and ask them to identify whether they

find your teaching style engaging, and if there are any techniques or activities that
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would improve classroom dynamics. If the evaluation is anonymous, they will be

more honest with you. Sometimes it is important to look inwards when your

students are not listening to your lectures, and before going through a variety of

techniques to improve their listening skill, it would help to know if you are

engaging the majority of your students in the first place.

2. Have your students read out loud. If you teach an English class, select a book that

is appropriate for their comprehension level and have your students take turns,

reading one paragraph each. Each student will have to follow along as classmates

read, so she is ready to read the right paragraph come her turn. If you teach a non-

literature-based class, select an article that is relevant to your lesson or a chapter

out of a textbook that you find engaging.

3. Put on a video and have your students answer questions about the video while it is

playing. This will force your students to listen actively because they will have to

respond to details in the video.

4. Have audio sections of exams. The majority of your tests can be written, but find

a way to incorporate an audio question, where the student is forced to listen and

process what he hears and write the answer down. This works particularly well for

language courses, but it can be integrated into any classroom situation.”

In short, to learn a new language requires a great effort and mental energy, for that

students must practice as much as possible at least 30 minutes per day doing certain

activities that help their listening skill, and if there is an opportunity to practice with

English speakers, teachers can take advantage because that helps improve the listening

skill.
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2.2.8 Hypothesis Formulation

2.2.8.1 Working Hypothesis:

“There is an incidence of using educational videos on the development of the listening

skill”.

2.2.8.2 Null Hypothesis

“There is not any co-relation in the use of educational videos and the development of the

listening skill”.



PART THREE
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PART THREE

3 METHODOLOGICAL DESIGN

3.1 RESEARCH TYPE AND DESIGN

This research is applied, descriptive and of field. The study is quantitative and

transversal. Also, it is a quasi-experimental investigation because there are two groups:

the experimental and the control one.

- It is of field due to the fact that the research was developed at the Military School;

in addition, it is a quantitative research because it is possible to know how many

times numbers and statistics are included, and especially to create and test

hypotheses. For instance, in this investigation the Pre-test and Post-test were done.

The information collected was gotten from a group representing a large population

in order to verify the students’ level of the listening skill.

- It is transversal because it can collect data in a limited time and allow describing a

particular part in a population at a given time; for example, this research was

carried out with one Pre-test, applied to two groups of military students by

establishing the cause of the problem in a given time.

- It is an applied research because it allows solving a particular problem and permits

to have an answer by the end of the project and it is expected to show a profit.

Also, it tries to make practical uses of some discoveries; this means that at the end

of this study we will apply it for the benefit of military students.

- It is descriptive because a questionnaire was applied in the Pre-test and Post-test

that helped us get properly tabulated statistics to verify the differences in

knowledge in both groups.

Participants:

In this study, the subject of research is the application of educational videos with

military students of first year, pre-intermediate level, at Escuela de Formación de

Soldados del Ejército “Vencedores del Cenepa”. This research was quasi-experimental,
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because it was used only as reference knowledge applied such as the personal

experience.

To carry out this research an analysis was done to obtain information about the

current problem in which students were divided into two groups the experimental and

the regular. In the experimental the educational videos the technique of the control was

used, while in the other group there was not any use of this kind of technology.

Procedures:

Two groups of military students took part in this research. These students were first

year from pre-intermediate level.

Data analysis:

This research was aimed to explore whether there was a significant incidence of

educational videos on the development of listening skill.

3.2 POPULATION SIZE AND SAMPLE

Military students from classrooms “Z” and “A1” which were made of 33 students

each one belonging to first year, pre-intermediate level at Escuela de Formación de

Soldados del Ejército “Vencedores del Cenepa” in Ambato in English Training Program

“ESPE-ESFORSE” took part in this research.

This sample was chosen because in that moment the other sections were not present

in the military school since they were getting some military training in the field which

was located in the Corazon Military Camp Found near Machachi town.

3.3 FIELDING WORK

Different notes or records of information on research were gotten at Escuela de

Formacion de Soldados del Ejército located in Ambato city in this research
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3.4 INSTRUMENTS FOR DATA COLLECTION

A Pre-test and Post-test were applied to students of section “Z” and “A1”, the test

were based on two twelve-question questionnaires.

3.5 DATA PROCESSING AND ANALYSIS

The results from the Pre-test and Post-test were organized into tables and graphs

by means of using basic descriptive and inferential statistics.



PART FOUR
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Enemies
0%

Friends
100%

Teacher-
student

0%

Boos-
employee

0%

What's the relationship?

PART FOUR

4 ANALYSIS AND INTERPRETATION OF RESULTS

4.1 Students’ Questionnaire

This part contains twelve questions about Pre-test given to the students’ classroom “Z”,

which is the experimental group and “A1”, which is the control group.

4.2 Pre-test results of the experimental group “Z”

1. What´s the relationship between Robert and Bob?

Chart N. 1 about first question

Graph N. 1 about first question

The data collected signals that 33 students who represent the 100% chose the letter “b.

Friends”.

The table of the first question clearly shows an optimal understanding of the relationship

between the two people involved in the conversation.

Classroom “Z”
Answer Students %

a. Enemies 0 0%
b. Friends 33 100%
c. Teacher-student 0 0%

d. Boss-employee 0 0%

Total 33 100%
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Yes
70%

No
21%

Maybe
3%

It does not say
6%

Are they going to do?

2. Are they going to do something special later?

Chart N. 2 about second question

Graph N. 2 about second question

From the table of the second question we can observe that 70% of students chose the

option “a. Yes”, 21% of learners selected the letter “b. No”, 3% of pupils elected the

alternative “c. Maybe”, 6% of the trainees pointed out “It does not say”.

As a conclusion, most of the learners answered the option “a” correctly. This means that

there is some difficulty selecting the right answer since the other 30% could not tell

whether the people in the conversation had the intention of doing something later.

Classroom “Z”

Answer Students %

a. Yes 23 70%

b. No 7 21%

c. Maybe 1 3%

d. It does not say 2 6%

Total 33 100%
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at the movie
3%

at the
restaurant

30%

in his house
61%

at the office
6%

Where are they ?

3. Where are they going to meet?

Chart N. 3 about third question

Graph N. 3 about third question

From the Pre-test applied to students’ group “Z” we can notice that 3% of learners have

chosen the letter “a, at the movie”, 30% selected “b” at the restaurant”, 61% of students

have marked “c” in his house”.

The majority of the pupils chose the option “c”, which is the correct answer but the other

percentages say that the sub-skill listening for specific information is not optimal.

Classroom “Z”
Answer Students %

a. at the movie 1 3%

b. at the restaurant 10 30%

c. in his house 20 61%

d. at the office 2 6%

Total 33 100%
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Yes
33%

No
52%

Maybe
9%

It does not
say
6%

Is Bob going to drink?

4. Is Bob going to drink grape juice?

Chart N. 4 about fourth question

Graph N. 3 about fourth question

According to the Pre-test taken by the students in classroom “Z”, 33% of the pupils

chose the option “a. Yes”, 9% selected the answer “b. Maybe”, 6% considered that the

answer was “c. It does not say” and 52% stated “d. No”.

In some questions of listening exercises, students need to infer the answers. This is one

of them; they have to identify the information surrounding the answer for them to come

up the right choice. This result shows that students have problems using this sub-skill.

Classroom “Z”
Answer Students %

a. Yes 11 33%

b. Maybe 3 9%

c. It does not say 2 6%

d. No 17 52%

Total 33 100%
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5. Did Robert have breakfast already?

Chart N. 5 about fifth question

Classroom “Z”

Answer Students %

a. Yes 12 36%

b. No 19 58%

c. Maybe 1 3%

d. It does not say 1 3%

Total 33 100%

Graph N. 5 about fifth question

According to what the students listened, 36% of the students answered “a. Yes”, 58%

considered option “b. No”, 3% chose the letter “c. Maybe”, 3% stated “d. It does not

say”.

We can realize that 58% of the students considered the option “b, No” as the correct one

which means that most of them understood that specific part of the conversation.

However, we cannot be entirely pleased because there is still difficulty getting the right

answer.

Yes
36%

No
58%

Maybe
3%

It does not say
3%

Did Robert have breakfast already?
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6. Are they going to go to a restaurant?

Chart N. 6 about sixth question

Classroom “Z”

Answer Students %

a. Yes 30 91%

b. No 1 3%

c. Maybe 1 3%

d. It does not say 1 3%

Total 33 100%

Graph N. 6 about sixth question

In this question 91% of the students think that the answer is letter “a. Yes” while a 3%

thinks that is “b. No”, 3% considers “c. Maybe” and 3% thinks that is the option “d. It

does not say”. In conclusion, we can say that most of the students did not have problems

selecting the correct answer (a). We believe that this good result has to do with the

simplicity of that part of the conversation.

Yes
91%

No
3%

Maybe
3%

It does not
say
3%

Are they going to go to a restaurant?
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7. Is Juanita Albert´s friend?

Chart N. 7 about seventh question

Classroom “Z”

Answer Students %

a. Yes 25 76%

b. No 3 9%

c. Maybe 2 6%

d. It does not say 3 9%

Total 33 100%

Graph N. 7 about seventh question

From the Question 7 we can observe that 76% of students selected the letter “a. Yes”,

9% of learners elected the option “b. No”, 6% of the pupils marked “c. Maybe”, 9% of

the trainees considered “d. It does not say”.

As a conclusion, students showed poor control of inferring an answer that is based on

surrounding information in the conversation. The small percentages signal that only few

students inferred or guessed the correct answer.

Yes
76%

No
9%

Maybe
6%

It does not say
9%

Is Juanita Albert's friend?
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8. What are they going to drink?

Chart N. 8 about eighth question

Graph N. 8 about eighth question

The table of the eighth question shows the following results: 6% of the trainees pointed

out the option “a. Bread and apple juice”, 6% of the students chose the letter “b. Rice

and bacon”, 52% of the pupils select “c. Coffee and grape juice” and 36% of the learners

mark out “d. Coffee and orange juice”.

As result, we can say that 52% of the students in classroom “Z” get confused easily

when there are several options involved which shows that selecting facts is not as easy

as it seems. Now a considerable number of students, 36%, chose the right answer which

means that we need to keep working on improving this skill with those students.

Classroom “Z”

Answer Students %

a. Bread and apple juice 2 6%

b. Rice and bacon 2 6%

c. Coffee and grape juice 17 52%

d. Coffee and orange juice 12 36%

Total 33 100%

Bread and
apple juice

6%

Rice and bacon
6%

Coffee and
grape juice

52%

Coffe and
orange juice

36%

What are they going to drink?
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9. What is Albert going to eat?

Chart N. 9 about ninth question

Graph N. 9 about ninth question

We can observe that 36% of students chose the option “a. A small breakfast”, 12% of

learners selected the letter “b. A big lunch”, 21% of pupils chose the alternative “c. A

small lunch”, 30% of the trainees pointed out “d. A big breakfast”.

We can determine that option “A” was selected by the minority of students which is

represented by the 36% while most of the students had difficulty choosing the right

answer. We can also infer that the higher the number of distractors the more difficult the

exercises becomes for the students.

Classroom “Z”

Answer Students %

a. A small breakfast 12 36%

b. A big lunch 4 12%

c. A small lunch 7 21%

d. A big breakfast 10 30%

Total 33 100%

A small
breakfast

37%

A big lunch
12%A small lunch

21%

A big
breakfast

30%

What is Albert going to eat?
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10. Who likes omelets?

Chart N. 10 about tenth question

Graph N. 10 about tenth question

From the Pre-test applied to “Z” we can notice that 33% of learners chose the letter “a.

Albert”, 9% of the assessed selected “b. Juanita”, 45% of student population marked out

“c. Bob”. 12% of pupils preferred the option “d. Everybody”.

As a conclusion, we can realize that the majority of the pupils chose the option “c. Bob”,

which is correct. We can say that when the questions become less difficult, the students

obtain better results.

Classroom “Z”

Answer Students %

a. Albert 11 33%

b. Juanita 3 9%

c. Bob 15 45%

d. Everybody 4 12%

Total 33 100%

Albert
33%

Juanita
9%

Bob
46%

Everybody
12%

Who likes omelets?
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11. Who likes fruit?

Chart N. 11 about eleventh question

Graph N. 11 about eleventh question

According to what the students listened, 39% selected “a. Bob”, 55% considered the

option “b. Albert”, 6% supposed that it is the letter “d. Everybody”.

As it was said before the easier the better result the students obtain and this is exactly

what the numbers show with the percentage 55%. We can also say that there are still a

quite big number of students that had problems selecting the right answer.

Classroom “Z”

Answer Students %

a. Bob 13 39%

b. Albert 18 55%

c. Juanita 0 0%

d. Everybody 2 6%

Total 33 100%

Bob
39%

Albert
55%

Juanita
0% Everybody

6%

Who likes  fruit?
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12. What does Bob finally ask?

Chart N. 12 about twelfth question

Classroom “Z”

Answer Students %

a. A hamburger and an orange
juice

7 21%

b. A hamburger and a grape
juice

7 21%

c. A hamburger and some milk 3 9%

d. A hamburger and ice cream 16 48%

Total 33 100%

Graph N. 12 about twelfth question

In this question 21% of the students chose the letter “a. A hamburger and an orange

juice”, 21% consider as the correct answer “b. A hamburger and a grape juice”, 9%

thought the right answer was “c. A hamburger and some milk”, 48% thought that is the

option “d. A hamburger and ice cream” was correct.

After the results obtained in this question, we can confirm that students experience more

difficulty when they see more options to choose from. This can be observed when less

than half of the total of students selected the correct answer.

A hamburger
and an orange

juice
12%

A hamburger
and a grape

juice
21%

A hamburger
and some milk

9%

A hamburger
and ice cream

49%

What does Bob finally ask?
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4.3 Pre-test control group “A1” results

1. What´s the relationship between Robert and Bob?

Chart N. 13 about first question

Graph N. 13 about first question

The table of the first question shows the following information: 3% of the trainees

pointed out the option “a. Enemies”, 91% of the students chose the letter “b. Friends”,

3% of the pupils selected “c. Teacher-student” and 3% of the learners marked out the

alternative “d. Boss-employee”.

As a result, we can say that almost every student -91%- had no trouble picking out the

right answer which matches with the results obtained in the same question in the other

assessed class.

Classroom “A1”

Answer Students %

a. Enemies 1 3%

b. Friends 30 91%

c. Teacher-student 1 3%

d. Boss-employee 1 3%

Total 33 100%

Enemies
3%

Friends
91%

Teacher-
student

3%

Boos-
employee

3%

What's the relationship?
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Yes
85%

No
3%

Maybe
6%

It does not say
6%

Are they going to do?

2. Are they going to do something special later?

Chart N. 14 about second question

Graph N. 14 about second question

We can observe that 85% of students chose the option “a. Yes”, 3% of learners selected

the letter “b. No”, 6% of pupils elected the alternative “c. Maybe”, 6% of the trainees

pointed out “It does not say”.

The results are clear to show that the students do not have much difficulty deciding the

right answer. It is probably because the question is one of the simplest.

Classroom “A1”

Answer Students %

a. Yes 28 85%

b. No 1 3%

c. Maybe 2 6%

d. It does not say 2 6%

Total 33 100%
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at the movie
0%

at the
restaurant

58%

in his house
39%

at the office
3%

Where are they going to meet?

3. Where are they going to meet?

Chart N. 15 about third question

Graph N. 15 about third question

From the Pre-test applied to students’ group “A1” we can notice that 58% of learners

have chosen the letter “b. at the restaurant”, 39% of the students selected “c. in his

house”, and 3% of pupils marked the option “c. at the office”. The majority of the

students chose the option “b. at the restaurant”.

The results say that even though there is a majority (58%) with the right answer, there is

also a big percentage that had trouble which worries since it is a simple fact question.

Classroom “A1”

Answer Students %

a. at the movie 0 0%

b. at the restaurant 19 58%

c. in his house 13 39%

d. at the office 1 3%

Total 33 100%
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4. Is Bob going to drink grape juice?

Chart N. 16 about fourth question

Graph N. 16 about fourth question

According to the Pre-test administered to the students in classroom “A1”, 48% of the

pupils chose the option “a. Yes”, 3% selected the answer “b. Maybe”, 12% considered

that the answer is “c. It does not say”, 36% stated “d. No”.

The analysis shows that only 36% of the students got the right answer. This is a rather

positive number to begin. However, the result cannot be seen as entirely satisfactory

because the majority got the wrong answers.

Classroom “A1”

Answer Students %

a. Yes 16 48%

b. Maybe 1 3%

c. It does not say 4 12%

d. No 12 36%

Total 33 100%

Yes
49%

No
36%

Maybe
3%

It does not say
12%

Is Bob going to drink?
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5. Did Robert have breakfast already?

Chart N. 17 about fifth question

Graph N. 17 about fifth question

According to what the students listened, the 67% answered “a. Yes”, 30% considered

the option “b. No”, 3% chose the letter “c. Maybe”.

We can realize that 70% of the students considered wrong options. This clearly shows a

low control of listening skill. There are only a 30% of students who answered option (b)

correctly.

Classroom “A1”

Answer Students %

a. Yes 22 67%

b. No 10 30%

c. Maybe 1 3%

d. It does not say 0 0%

Total 33 100%

Yes
67%

No
30%

Maybe
3%

It does not
say
0%

Did Robert have breakfast already?
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Yes
100%

No
0%Maybe

0% It does not say
0%

Are they going to go to a restaurant?

6. Are they going to go to a restaurant?

Chart N. 18 about sixth question

Graph N. 18 about sixth question

In this question 100% of the students (33 students) considered the option “a. Yes” this is

the right answer.  This shows a total domain of understanding of the context in the

conversation.

Classroom “A1”

Answer Students %

a. Yes 33 100%

b. No 0 0%

c. Maybe 0 0%

d. It does not say 0 0%

Total 33 100%
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7. Is Juanita Albert´s friend?

Chart N. 19 about seventh question

Graph N. 19 about seventh question

From the Question 7 we can observe that 70% of students selected the letter “a. Yes”,

and 30% of learners elected the option “b. No”.

As in the test administered to the previous class, students present the same flaws in

inferring the relationship of the people in the conversation. The results also show that

there is little or no level of inference for this type of questions.

Classroom “A1”

Answer Students %

a. Yes 23 70%

b. No 10 30%

c. Maybe 0 0%

d. It does not say 0 0%

Total 33 100%

Yes
70%

No
30%

Maybe
0% It does not say

0%

Is Juanita Albert´s friend?
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8. What are they going to drink?

Chart N. 20 about eighth question

Classroom “A1”
Answer Students %

a. Bread and apple juice 2 6%

b. Rice and bacon 1 3%

c. Coffee and grape juice 11 33%

d. Coffee and orange juice 19 58%

Total 33 100%

Graph N. 20 about eighth question

The table of the eighth question shows the following information: 6% of the trainees

picked out the option “a. Bread and apple juice”, 3% of the students chose the letter “b.

Rice and bacon”, 33% of the pupils selected “c. Coffee and grape juice”, 58% of the

learners marked out “d. Coffee and orange juice”.

As a result, 58% of students in classroom “A1” selected the correct answer. This

demonstrates that most of the students made the right selection even though the level of

complexity of the question was a little higher. Still, many others did not get the correct

answer which shows that a big number of students have problems with this type of

question.
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6% Rice and
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Coffe and
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9. What is Albert going to eat?

Chart N. 21 about ninth question

Graph N. 21 about ninth question

We can observe that 45% of students chose the option “a. A small breakfast”, 18% of

learners selected the letter “b. A big lunch”, 9% of pupils selected the alternative “c. A

small lunch”, 27% of the trainees picked out “d. A big breakfast”.

The outcome of the chart says that there are only a 27% of trainees who got the option

(a) right. This means that the other students have rather serious problems understanding

the spoken text in the conversation.

Classroom “A1”

Answer Students %

a. A small breakfast 15 45%

b. A big lunch 6 18%

c. A small lunch 3 9%

d. A big breakfast 9 27%

Total 33 100%
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10. Who likes omelets?

Chart N. 22 about tenth question

Graph N. 22 about tenth question

From the Pre-test applied to students “A1” we can notice that 45% of learners chose the

letter “a. Albert”, 3% of the assessed selected “b. Juanita”, about 52% of the student

population marked “c. Bob”.

Having four options to choose from, students had a quite complicated job in selecting

the right option. The percentage of those who picked right (52%) is not very different

from that of those who made the wrong decision.

Classroom “A1”

Answer Students %

a. Albert 15 45%

b. Juanita 1 3%

c. Bob 17 52%

d. Everybody 0 0%

Total 33 100%

Albert
45%

Juanita
3%

Bob
52%

Everybody
0%

Who likes omelets?
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Bob
46%

Albert
42%

Juanita
3%

Everybody
9%

Who likes  fruit?

11. Who likes fruit?

Chart N. 23 about eleventh question

Graph N. 23 about tenth question

According to what the students listened, 45% answered “a. Bob”, 42% considered the

option “b. Albert”, 3% supposed that is the letter “c. Juanita” was right,  9% choose the

option “d. Everybody”.

The chart shows that even though the percentage for the correct option is high, the

percentages for the incorrect answer in higher. This means that students have problems

in this type of questions.

Classroom “A1”

Answer Students %

a. Bob 15 45%

b. Albert 14 42%

c. Juanita 1 3%

d. Everybody 3 9%

Total 33 100%
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12. What does Bob finally ask?

Chart N. 24 about twelfth question

Graph N. 24 about twelfth question

In this question 12% of the students think that the answer is letter “a. A hamburger and

an orange juice”, 9% think that is “b. A hamburger and a grape juice”, 3% considers “c.

A hamburger and some milk” and 76% thinks that is the option “d. A hamburger and ice

cream”, 76% of the students chose the option “d” which is the correct one. Apparently,

most of the students did not have much trouble choosing the right answer. This means

that listening for specific information worked fine in this question.

Classroom “A1”

Answer Students %

a. A hamburger and an orange juice 4 12%

b. A hamburger and a grape juice 3 9%

c. A hamburger and some milk 1 3%

d. A hamburger and ice cream 25 76%

Total 33 100%
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4.4 Post-test Experimental group “Z” results

1. Where is the milk?
Chart N. 25 about first question

Graph N. 25 about first question

From the table of the first question we can observe that 73% of students chose the option

“a. It’s on the table”, 6% of learners selected the letter “b. It’s on the cabinet” and 21%

of pupils selected the alternative “d. It’s on the coffee table”.

As a conclusion, most of the learners answered correctly the option “a”. This means that

students did not have much difficulty listening to the correct preposition and place.

Classroom “Z”

Answer Students %

a. It’s on the table 24 73%

b. It’s in the cabinet 2 6%

c. It’s on the stool 0 0%

d. It’s on the coffee table 7 21%

Total 33 100%

It’s on the
table
73%It’s on the

cabinet
6%

It’s on the
stool
0%

It’s on the
coffee table

21%

Where is the milk?
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2. Whose cup is it?

Chart N. 26 about second question

Graph N. 26 about second question

The table of the second question shows the following information: 33% of the students

chose the letter “a. Matt”, 6% of the students chose the option “b. Helena”, 58% of

pupils selected the alternative “c. Helen”, and 3% of the trainees picked out “d. Mark”.

As a result, this question clearly shows that 58% of students answered the question

correctly. This result says that most of the students got the right answer, but a good

number still has problems selecting the right option. It can be concluded that students

did not understand the text that means possession.

Classroom “Z”

Answer Students %

a. Matt 11 33%

b. Helena 2 6%

c. Helen 19 58%

d. Mark 1 3%

Total 33 100%

Matt
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Helena
6%

Helen
58%

Mark
3%

Whose cup is itWhose cup is it?
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3. Who put Housekeeping Rota?

Chart N. 27 about third question

Graph N. 27 about third question

From the Post-test applied to students in group “Z”, we can notice that 9% of learners

have chosen the letter “a. Jane”, 88% selected “b. Helen”, and 3% of students have

marked “d. Matt”. The majority of the pupils chose the option “b”, which is the correct

answer. This shows good control of understanding in this question.

Classroom Z

Answer Students %

a. Jane 3 9%

b. Helen 29 88%

c. David 0 0%

d. Matt 1 3%

Total 33 100%

Jane
9%

Helen
88%

David
0%

Matt
3%

Who put Housekeeping Rota?
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4. What’s David’s activity?

Chart N. 28 about fourth question

Graph N. 28 about fourth question

According to this question, 6% of the pupils chose the option “a. cleaning the

bathroom”, 15% selected the answer “b. cleaning the kitchen”, 46% considered that the

answer is “c. cleaning the living room”, 33% stated “d. washing up and Shopping”.

The analysis shows that 46% of the students did not chose the correct answer “d”. This

is the smaller percentage however we cannot look away from the fact that the rest of the

students got the wrong answer.

Classroom “Z”
Answer Students %

a. Cleaning the bathroom 2 6%

b. Cleaning the kitchen 5 15%

c. Cleaning the living room 15 46%

d. Washing up and shopping 11 33%

Total 33 100%
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33%

What’s David’s activity?
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5. Was the Housekeeping Rota a great success?

Chart N. 29 about fifth question

Graph N. 29 about fifth question

According to what the students listened, the 39% answered “a. Yes”, 52% considered

option “b. No”, 9% chose the letter “c. It was good idea”.

The outcome percentages indicate that most of the students who are the 52% got answer

(b) right .With these results, we can say that if only half of the students got the correct

answer, the other half has problems getting the right one.

Classroom “Z”

Answer Students %

a. Yes 13 39%

b. No 17 52%

c. It was a good idea 3 9%

d. It was excellent 0 0%

e. Total 33 100%
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6. Did they agree to go on a Picnic?

Chart N. 30 about sixth question

Graph N. 30 about sixth question

In this question 79% of the students think that the answer is letter “a. Yes” while a 15%

think that is “c. It’s a bad idea”, 6% considers “d. It does not say”.

This result says that most of the students had not trouble selecting option (a) as the

correct answer. In a question whose answer can be a yes or a no, the students showed

good control of the listening text.

Classroom “Z”

Answer Students %

a. Yes 26 79%

b. No 0 0%

c. It’s a bad idea 5 15%

d. It does not say 2 6%

Total 33 100%
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15%
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6%

Did they agree to go on a Picnic?
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7. Did Helen’s friends know that she was in the same place?

Chart N. 31 about seventh question

Graph N. 31 about seventh question

From the Question 7, we can observe that 21% of students selected the letter “a. Yes”,

79% of the learners selected the option “b. No”.

As a conclusion, most of the learners chose the correct answer, letter “b”. This result

demonstrates that the students could infer the information from the listening text. The

smaller number showed problems in this yes/no question.

Classroom “Z”
Answer Students %

a. Yes 7 21%

b. No 26 79%

c. They supposed 0 0%

d. They were looking for her 0 0%

Total 33 100%
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place?
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8. What thing did they see in the video?

Chart N. 32 about eighth question

Graph N. 32 about eighth question

The table of the eighth question shows the following result: 97% of the trainees picked

out the option “b. Helen’s bag”, 3% of the students chose the letter “c. Helen’s coat”.

As result, 97% chose the correct answer, option “b”, while the 3 % of students selected

the wrong one “c”. This is a good result if checking possessives is what we want to

assess. There is a good control of the possessive structures.

Classroom “Z”

Answer Students %

a. Simon’s bag 0 0%

b. Helen’s bag 32 97%

c. Helen’s coat 1 3%

d. A bag 0 0%

Total 33 100%
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9. Has Helen got a temperature?

Chart N. 33 about ninth question

Graph N. 33 about ninth question

We can observe that 33% of students chose the option “a. She feels awful”, 6% of

learners selected the letter “b. Yes”, 58% of pupils picked out the alternative “c. No”,

3% of the trainees pointed out “d. It does not say”.

The level of difficulty in understanding the recording is reflected in these results when a

58% of students got the right answer (c) .Nevertheless, a considerable number of

students got the answer wrong. As a conclusion, it can be said that this question reveals

some of the problems the students have in listening.

Classroom “Z”

Answer Students %

a. She feels awful 11 33%

b. Yes 2 6%

c. No 19 58%

d. It does not say 1 3%

Total 33 100%
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10. Did Helen pretend to be sick?

Chart N. 34 about tenth question

Graph N. 34 about tenth question

We can notice that 91% of learners chose the letter “a. Yes”, 6% of the assessed selected

“b. No”. About 3% of the student population marked out “d. It does not say”.

The results showed in the chart help us conclude that there are a big percentage of

students that selected the right answer (a). This means that, in this question in particular,

there was not much difficulty for the students.

Classroom “Z”

Answer Students %

a. Yes 30 91%

b. No 2 6%

c. No really 0 0%

d. It does not say 1 3%

Total 33 100%
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11. What things brought Matt to Helen?

Chart N. 35 about eleventh question

Graph N. 35 about eleventh question

According to what the students listened, 3% selected “a. Aspirin”, 3% considered the

option “b. Homeopathic medicine”, 9% supposed that is the letter “c. Natural medicine”,

85% considered the alternative “d. Vitamin C”.

The outcome of his question reflects how skillful the students were to choose the right

option in a fact question type because 85% of the students got letter (d) right.

Classroom “Z”
Answer Students %

a. Aspirin 1 3%

b. Homeopathic medicine 1 3%

c. Natural medicine 3 9%

d. Vitamin C 28 85%

Total 33 100%
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12. Who did Simon invite?

Chart N. 36 about twelfth question

Graph N. 36 about twelfth question

In this question 6% of the students chose the letter “a. Helen”, 88% consider that is “b.

Jane”. 3% considers “c. Helen’s Friends”, 3% thinks that it is the option “d. Nobody”.

The information says that the students did not have much effort deciding the right

answers because 88% of them chose the option “b” as the correct one. This is an

example of an outcome for teachers to think that students are improving their listening

skill.

Classroom “Z”

Answer Students %

a. Helen 2 6%

b. Jane 29 88%

c. Helen’s friends 1 3%

d. Nobody 1 3%

Total 33 100%
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4.5 Post-Test Control group “A1” results

1. Where is the milk?

Chart N. 37 about first question

Graph N. 37 about first question

As it can be seen in table: 100% of the trainees pointed out the option “a” It’s on the

table. This result reveals that all students answered the questions correctly, and

answering this question did not represent a big problem to them since they have

understood the use of prepositions and places perfectly.

CLASSROOM “A1”

Answer Students %

a. It’s on the table 33 100%

b. It’s on the cabinet 0 0%

c. It’s on the stool 0 0%

d. It’s on the coffee table 0 0%

Total 33 100%



86

2. Whose cup is it?

Chart N. 38 about second question

Graph N. 38 about second question

In Question 2, we can observe that 18% of students chose the option “a. Matt”, 18% of

learners selected the letter “b. Helena”, and 58% of pupils selected the alternative “c.

Helen”, 6% of the trainees pointed out “d. Mark”.

In spite of have a good percentage of students having chosen the correct answer (c), it is

not less important the fact that there is a considerable number who chose the wrong

answer.  Therefore, we can conclude that there are problems inferring the right answer.

CLASSROOM “A1”

Answer Students %

a. Matt 6 18%

b. Helena 6 18%

c. Helen 19 58%

d. Mark 2 6%

Total 33 100%

Matt
18%
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Helen
58%

Mark
6%

Whose cup is it?
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3. Who put Housekeeping Rota?

Chart N. 39 about third question

CLASSROOM “A1”

Answer Students %

a. Jane 5 15%

b. Helen 19 58%

c. David 7 21%

d. Matt 2 6%

Total 33 100%

Graph N. 39 about third question

As it can be seen in the table above, 15% of learners have chosen the letter “a. Jane”,

58% of the students selected “b. Helen”, 21% of pupils marked the option “c. David”,

6% of the trainees considered the alternative “d. Matt”.

If we compare these results with the results in the previous questions we can deduce that

the students have similar problems understanding the spoken text despite having a 58%

of students answering correctly the option (b). We can assume that 58% is a good

number, but also have to worry about those who got it wrong.
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4. What’s David’s activity?

Chart N. 40 about fourth question

Graph N. 40 about fourth question

According to the Pre-test assessed to the students in classroom “A1”, 3% of the pupils

chose the option “a. Clean the bathroom”, 36% selected the answer “b. Cleaning the

kitchen” while 27% considered that the answer is “c. Cleaning the living room”, 33%

stated “d. Washing up and shopping”.

The chart shows a somewhat alarming result since only a 33% of students chose the

right answer. Most of the students were not able to infer the person’s activity which is an

indicator for teachers to pay attention to.

CLASSROOM “A1”
Answer Students %

a. Clean the bathroom 1 3%

b. Cleaning the kitchen 12 36%

c. Cleaning the living room 9 27%

d. Washing up and shopping 11 33%

Total 33 100%

Clean the
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37%
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33%

What’s David’s activity?
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5. Was the Housekeeping Rota a great success?

Chart N. 41 about fifth question

Graph N. 41 about fifth question

According to what the students listened, the 24% answered “a. Yes”, 33% considered

option “b. No”, 40% chose the letter “c. It was a good idea” and 3% stated “d. It was

excellent”.

After checking the results, it is clear that inferring the right answer from a spoken text is

not an easy task for the students in this class because only a 39% of students were able

to understand the conversation. The rest of the students apparently had problems

understanding the vocabulary used in the talk.

CLASSROOM “A1”
Answer Students %

a. Yes 8 24%
b. No 11 33%
c. It was a good idea 13 40%

d. It was excellent 1 3%

Total 33 100%
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6. Did they agree to go on a Picnic?

Chart N. 42 about sixth question

Graph N. 42 about sixth question

In this question 91% of the students think that the answer is letter “a. Yes” while a 6%

think that is “b. No”, 3% considers “c. It’s a bad idea”.

A percentage of 91% clearly shows the level of effort of this question which is low.

Students easily understood the context of agreement or disagreement.

CLASSROOM “A1”

Answer Students %

a. Yes 30 91%

b. No 2 6%

c. It’s a bad idea 1 3%

d. It does not say 0 0%

Total 33 100%
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7. Did Helen’s friends know that she was in the same place?

Chart N. 43 about seventh question

Graph N. 43 about seventh question

From the Question 7 we can observe that 21% of students’ select the letter “a. Yes”, 36

% of learners selected the option “b. No”, 15% of pupils picked out the letter “c. They

supposed” and 27% of the trainees selected the alternative “d. They were looking for

her”.

As a conclusion, most of learners chose the correct answer, letter “b”. The students must

have been having trouble inferring the information in the conversation.

CLASSROOM “A1”

Answer Students %

a. Yes 7 21%

b. No 12 36%

c. They supposed 5 15%

d. They were looking for her 9 27%

Total 33 100%
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8. What thing did they see in the video?

Chart N. 44 about eighth question

Graph N. 44 about eighth question

The table of the eighth question shows the following information: 3% of the trainees

pointed out the option “a. Simon’s bag”. 58% of the students chose the letter “b. Helen’s

bag”. 24% of the pupils selected “c. Helen’s coat” and 15% of the learners marked out

“d. A bag”.

As a result, 58% of students in classroom “A1” selected the correct answer. This is a

positive number, but if we also consider that 14 students that represent the other 42% got

the wrong answer; we need to analyze the reasons for the flaws in this question.

CLASSROOM “A1”

Answer Students %

a. Simon’s bag 1 3%

b. Helen’s bag 19 58%

c. Helen’s coat 8 24%

d. A bag 5 15%

Total 33 100%
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9. Has Helen got a temperature?

Chart N. 45 about ninth question

Graph N. 45 about ninth question

We can observe that 18% of students chose the option “a. She felt awful”, 39% of

learners selected the letter “b. Yes”, 36% of pupils chose the alternative “c. No”, 6% of

the trainees pointed out “d. It does no say”.

The results in the chart show that only a 36% of the students were able to get answer (c)

right which clearly demonstrates that the students had a high level of difficulty trying to

select the correct option.

CLASSROOM “A1”
Answer Students %

a. She feel awful 6 18%

b. Yes 13 39%

c. No 12 36%

d. It does not say 2 6%

Total 33 100%
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10. Did Helen pretend to be sick?

Chart N. 46 about tenth question

Graph N. 46 about tenth question

From the Post-test applied to students “A1” we can notice that 88% of learners chose the

letter “a. Yes”, 6% of the assessed selected “b.  No”, about 6% of student population

marked “d. It does not say”.

In conclusion, the majority of the pupils chose the option “a. Yes”, this was correct. This

demonstrates that the students were able to infer the vocabulary and probably the tone of

voice of the people involved in the conversation which helped them decide.

CLASSROOM “A1”
Answer Students %

a. Yes 29 88%

b. No 2 6%

c. No really 0 0%

d. It does not say 2 6%

Total 33 100%
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11. What things brought Matt to Helen?

Chart N. 47 about eleventh question

Graph N. 47 about eleventh question

According to what the students listened, 48% answered “a. Aspirin”, 12% considered the

option “b. Homeopathic medicine”, 15% supposed that is the letter “c. Natural

medicine”, and 24% choose the option “d. Vitamin C”.

If we consider the result “48% of students answered the question correctly”, we can have

a misconception of the situation. What about the other 52% who got it wrong? The

number is high and this can result in bad scores in future exams.

CLASSROOM “A1”

Answer Students %

a. Aspirin 16 48%

b. Homeopathic medicine 4 12%

c. Natural medicine 5 15%

d. Vitamin C 8 24%

Total 33 100%
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12. Who did Simon invite?

Chart N. 48 about twelfth question

Graph N. 48 about eleventh question

In this question 46% of the students think that the answer is letter “b. Jane”, 42% think

that is “c. Helen´s friends”, 12% considered the option “d. Nobody”.

The results show a rather negative outcome because most of the students-(54%)-selected

the wrong answers. This means that the majority could not understand the spoken text

for different reasons.

CLASSROOM “A1”

Answer Students %

a. Helen 0 0%

b. Jane 15 46%

c. Helen’s friends 14 42%

d. Nobody 4 12%

Total 33 100%
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Chart N. 49;

4.6 Graphical results of Students’ Pre-test

CLASSROOM "Z" (EXPERIMENTAL) CLASSROOM "A1" (CONTROL)

Ord. Student's Name Grade Or
d.

Student's Name Grade

1 ALVAREZ GONZALEZ MARCOS A. 12 1 ALAVA OÑATE OSCAR C. 12

2 AMAGUAÑA MOLINA HERNAN W. 8 2 ALIAGA ORTIZ ANGEL JESUS 15

3 AREQUIPA CANDO JHONNY I. 8 3 ARROYO FIALLLOS  CESAR LUIS 10

4 BRIONES GAONA PAUL MONFRED 12 4 AYALA YAR JONATHAN F. 10

5 BURGOS MORAN ALEX PATRICIO 12 5 BENAVIDEZ ROJAS  WILSON IVAN 12

6 CADENA PAREDES WILLIAM A. 10 6 BERRÚ PINZÓN ANDERSON J. 17

7 CALO GUAMANI WILLIAN M. 15 7 CALDERÒN CUSME  JONATHAN A. 15

8 CAUJA ALLAUCA CRISTIAN G. 5 8 CAMUENDO GUZMAN LUIS F. 12

9 CHICAIZA TELLO CESAR AUGUSTO 12 9 CHICAIZA VACA EDIAN E. 10

10 CONLAGO YUPANQUI ANGEL R. 5 10 CHILIQUINGA YANQUI LUIS A. 13

11 CUICHAN JIMENEZ SEGUNDO D. 13 11 COLCHA GUAMAN DENNYS M. 15

12 DURAN TOAPANTA  FREDDY D. 12 12 CUVI ASHQUI CLAUDIO ALCIVAR 12

13 ENRIQUEZ ENRIQUEZ  EDUARDO J. 10 13 ERAS SISALIMA AMADOR A. 10

14 GUARNIZO BONILLA JHONY P. 13 14 FREIRE CHAQUINGA EDWIN V. 8

15 LATACUNGA C. EDWIN A. 12 15 GAVILANEZ PEÑA  LUIS MIGUEL 7

16 MEDINA SIGCHO ORLANDO V. 8 16 GUADALUPE N. ROBERT A. 7

17 MORAN ALDAZ JONATHAN R. 10 17 HERRERA CAISA WILSON O. 15

18 NARANJO GUANOCHANGA LUIS E. 13 18 IZA MORENO CARLOS ORLANDO 8

19 OJEDA PEREZ STALIN FERNANDO 10 19 LASCANO BARROS JULIO E. 7

20 PARRA CAJAS EDISON MINOS 13 20 LOOR CEVALLOS ROBERTO A. 12

21 QUEZADA MACAS CARLOS A. 13 21 MARTINEZ PIZA ALADINO E. 13

22 QUILCA POTOSI LENIN ARMANDO 17 22 NARANJO SOLIS GONZALO I. 13

23 QUINZO LOPEZ  BRAULIO B. 5 23 PASACA PALTA  OLGER R. 8

24 QUISHPE ANTAMBA JAIME G. 10 24 PERUGACHI CARLOSAMA LUIS F. 12

25 RUANO BENAVIDES GUIDO A. 10 25 PILAPAÑA A. LEANDRO S. 12

26 SISALEMA TAIPE GALO BENJAMIN 5 26 QUINZO NAVAS JONATHAN A. 12

27 SUAREZ PAMBAQUISHPE LUIS A. 13 27 QUISHPE MANZANO SANTIAGO A. 10

28 SUISI MACAS JOSE LUIS 8 28 SASIG TIPANTUÑA TOMAS W. 13

29 TACURI TAYUPANDA EDWIN R. 13 29 TOAPANTA CANDO RUBEN DARIO 12

30 TAIPE PAUCAR JUAN CARLOS 15 30 TOAQUIZA VARGAS HENRY PAUL 8

31 TELLO PAREDES CHRISTIAN A. 13 31 TRIVIÑO BONILLA JORGE TOMÁS 13

32 VARGAS CRIOLLO JORGE G. 13 32 VALENCIA DE LA CRUZ  ALBERTO J. 8

33 VASCONEZ PILCO JHONY W. 5 33 VILLALTA ROSILLO JEFFERSON F. 7

TOTAL 353 TOTAL 368

MEAN 10,70 MEAN 11,15

CONTINUE
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CLASSROOM "Z" (EXPERIMENTAL) CLASSROOM "A1" (CONTROL)

Ord. Student's Name Grade G-M * Ord. Student's Name Grade G-M
*

1 ALVAREZ G.  MARCOS. 12 1,69 1 ALAVA O. OSCAR C. 12 0,72

2 AMAGUAÑA M. HERNAN 8 7,29 2 ALIAGA O.  ANGEL JESUS 15 14,82

3 AREQUIPA C.  JHONNY I. 8 7,29 3 ARROYO F.  CESAR LUIS 10 1,32

4 BRIONES G.  PAUL M. 12 1,69 4 AYALA Y.  JONATHAN F. 10 1,32

5 BURGOS M.  ALEX P. 12 1,69 5 BENAVIDEZ R.  WILSON I. 12 0,72

6 CADENA P.  WILLIAM A. 10 0,49 6 BERRÚ P.  ANDERSON J. 17 34,22

7 CALO G.  WILLIAN M. 15 18,49 7 CALDERÒN C.  JONATHAN A 15 14,82

8 CAUJA A.  CRISTIAN G. 5 32,49 8 CAMUENDO G.  LUIS FELIPE 12 0,72

9 CHICAIZA T.  CESAR A. 12 1,69 9 CHICAIZA V.  EDIAN E. 10 1,32

10 CONLAGO Y.  ANGEL R. 5 32,49 10 CHILIQUINGA Y. LUIS A. 13 3,42

11 CUICHAN J.  SEGUNDO 13 5,29 11 COLCHA G.  DENNYS M. 15 14,82

12 DURAN T. FREDDY D. 12 1,69 12 CUVI A  CLAUDIO ALCIVAR 12 0,72

13 ENRIQUEZ E.  EDUARDO 10 0,49 13 ERAS S.  AMADOR ANDRES 10 1,32

14 GUARNIZO B.  JHONY P. 13 5,29 14 FREIRE CH.  EDWIN V. 8 9.92

15 LATACUNGA C.  EDWIN 12 1,69 15 GAVILANEZ P.  LUIS M. 7 17,22

16 MEDINA S.  ORLANDO V. 8 7,29 16 GUADALUPE N.  ROBERT A. 7 17,22

17 MORAN A.  JONATHAN 10 0,49 17 HERRERA C.  WILSON O. 15 14,82

18 NARANJO G.  LUIS E. 13 5,29 18 IZA M.  CARLOS ORLANDO 8 9.92

19 OJEDA P.  STALIN F. 10 0,49 19 LASCANO B.  JULIO E. 7 17,22

20 PARRA C.  EDISON M. 13 5,29 20 LOOR C.  ROBERTO A. 12 0,72

21 QUEZADA M.  CARLOS A. 13 5,29 21 MARTINEZ P.  ALADINO E. 13 3,42

22 QUILCA P. LENIN A. 17 39,69 22 NARANJO S.  GONZALO I. 13 3,42

23 QUINZO L.  BRAULIO B. 5 32,49 23 PASACA P.  OLGER R. 8 9.92

24 QUISHPE A.  JAIME G. 10 0,49 24 PERUGACHI C.  LUIS F. 12 0,72

25 RUANO B.  GUIDO A. 10 0,49 25 PILAPAÑA A.  LEANDRO S. 12 0,72

26 SISALEMA T.  GALO B. 5 32,49 26 QUINZO N.  JONATHAN A. 12 0,72

27 SUAREZ P.  LUIS A. 13 5,29 27 QUISHPE M.  SANTIAGO A. 10 1,32

28 SUISI M.  JOSE LUIS 8 7,29 28 SASIG T.  TOMAS WLADIMIR 13 3,42

29 TACURI T.  EDWIN R. 13 5,29 29 TOAPANTA C.  RUBEN D. 12 0,72

30 TAIPE P.  JUAN CARLOS 15 18,49 30 TOAQUIZA V.  HENRY PAUL 8 9.92

31 TELLO P. CHRISTIAN A. 13 5,29 31 TRIVIÑO B.  JORGE TOMÁS 13 3,42

32 VARGAS C.  JORGE G. 13 5,29 32 VALENCIA  ALBERTO J. 8 9.92

33 VASCONEZ P.  JHONY W. 5 32,49 33 VILLALTA R.  JEFFERSON F. 7 17,22

TOTAL 328,97 TOTAL 242,
16

VARIANCE
9,97 VARIANCE 7,34

STANDARD DEVIATION 3,16
STANDARD DEVIATION

2,71

* G-M = Grade – Mean
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Chart N. 50;
4.7 Graphical results of Students’ Post-test

CLASSROOM "Z" (EXPERIMENTAL) CLASSROOM "A1" (CONTROL)

Ord. Student's Name Grade Ord. Student's Name Grade

1 ALVAREZ G.  MARCOS. 18 1 ALAVA O. OSCAR CRISTOBAL 7
2 AMAGUAÑA M.  HERNAN W. 18 2 ALIAGA O.  ANGEL JESUS 13
3 AREQUIPA C.  JHONNY IS. 17 3 ARROYO F.  CESAR LUIS 7
4 BRIONES G.  PAUL M. 13 4 AYALA Y.  JONATHAN F. 15
5 BURGOS M.  ALEX P. 13 5 BENAVIDEZ R.  WILSON IVAN 15
6 CADENA P.  WILLIAM A. 15 6 BERRÚ P.  ANDERSON JOHAO 10
7 CALO G.  WILLIAN M. 12 7 CALDERÒN C.  JONATHAN A. 15
8 CAUJA A.  CRISTIAN G. 13 8 CAMUENDO G.  LUIS FELIPE 8
9 CHICAIZA T.  CESAR A. 10 9 CHICAIZA V.  EDIAN E. 8

10 CONLAGO Y.  ANGEL R. 17 10 CHILIQUINGA Y. LUIS A. 15
11 CUICHAN J.  SEGUNDO D. 18 11 COLCHA G.  DENNYS M. 15
12 DURAN T.  FREDDY D. 18 12 CUVI A  CLAUDIO ALCIVAR 17
13 ENRIQUEZ E.  EDUARDO J. 17 13 ERAS S.  AMADOR ANDRES 7
14 GUARNIZO B. JHONY P. 8 14 FREIRE CH.  EDWIN VICENTE 13
15 LATACUNGA C.  EDWIN A. 17 15 GAVILANEZ P.  LUIS MIGUEL 7
16 MEDINA S.  ORLANDO V. 17 16 GUADALUPE N.  ROBERT A. 12
17 MORAN A.  JONATHAN R. 15 17 HERRERA C.  WILSON O. 13
18 NARANJO G.  LUIS E. 15 18 IZA M.  CARLOS ORLANDO 8
19 OJEDA P.  STALIN F. 17 19 LASCANO B.  JULIO E. 10
20 PARRA C.  EDISON M. 13 20 LOOR C.  ROBERTO A. 17
21 QUEZADA M.  CARLOS A. 13 21 MARTINEZ P.  ALADINO E. 10
22 QUILCA P. LENIN A. 15 22 NARANJO S.  GONZALO I. 17
23 QUINZO L.  BRAULIO B. 12 23 PASACA P.  OLGER R. 7
24 QUISHPE A.  JAIME G. 13 24 PERUGACHI C.  LUIS F. 8
25 RUANO B.  GUIDO A. 17 25 PILAPAÑA A.  LEANDRO S. 13
26 SISALEMA T.  GALO B. 18 26 QUINZO N.  JONATHAN A. 10
27 SUAREZ P.  LUIS A. 12 27 QUISHPE M.  SANTIAGO A. 8
28 SUISI M.  JOSE LUIS 15 28 SASIG T.  TOMAS WLADIMIR 10
29 TACURI T.  EDWIN R. 13 29 TOAPANTA C.  RUBEN DARIO 13
30 TAIPE P.  JUAN CARLOS 13 30 TOAQUIZA V.  HENRY PAUL 7
31 TELLO P.  CHRISTIAN A. 13 31 TRIVIÑO B.  JORGE TOMÁS 10
32 VARGAS C.  JORGE G. 13 32 VALENCIA  ALBERTO J. 12
33 VASCONEZ P.  JHONY W. 12 33 VILLALTA R.  JEFFERSON F. 7

TOTAL 480 TOTAL 364
MEAN 14,55 MEAN 11,03

CONTINUE
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CLASSROOM "Z" (EXPERIMENTAL) CLASSROOM "A1" (CONTROL)

Ord. Student's Name Grade G-M * Ord. Student's Name Gra
de

G-M *

1 ALVAREZ G.  MARCOS. 18 11,90 1 ALAVA O. OSCAR C. 7 16,24

2 AMAGUAÑA M.  HERNAN 18 11,90 2 ALIAGA O.  ANGEL JESUS 13 3,88

3 AREQUIPA C.  JHONNY IS. 17 6,00 3 ARROYO F.  CESAR LUIS 7 16,24

4 BRIONES G.  PAUL M. 13 2,40 4 AYALA Y.  JONATHAN F. 15 15,76

5 BURGOS M.  ALEX P. 13 2,40 5 BENAVIDEZ R.  WILSON I. 15 15,76

6 CADENA P.  WILLIAM A. 15 0,20 6 BERRÚ P.  ANDERSON J. 10 1,06

7 CALO G.  WILLIAN M. 12 6,50 7 CALDERÒN C.  JONATHAN A. 15 15,76

8 CAUJA A.  CRISTIAN G. 13 2,40 8 CAMUENDO G.  LUIS FELIPE 8 9,18

9 CHICAIZA T.  CESAR A. 10 20,70 9 CHICAIZA V.  EDIAN E. 8 9,18

10 CONLAGO Y.  ANGEL R. 17 6,00 10 CHILIQUINGA Y. LUIS A. 15 15,76

11 CUICHAN J.  SEGUNDO D. 18 11,90 11 COLCHA G.  DENNYS M. 15 15,76

12 DURAN T.  FREDDY D. 18 11,90 12 CUVI A  CLAUDIO ALCIVAR 17 35,64

13 ENRIQUEZ E.  EDUARDO J. 17 6,00 13 ERAS S.  AMADOR ANDRES 7 16,24

14 GUARNIZO B.  JHONY P. 8 42,90 14 FREIRE CH.  EDWIN VICENTE 13 3,88

15 LATACUNGA C.  EDWIN A. 17 6,00 15 GAVILANEZ P.  LUIS MIGUEL 7 16,24

16 MEDINA S.  ORLANDO V. 17 6,00 16 GUADALUPE N.  ROBERT A. 12 0,94

17 MORAN A.  JONATHAN R. 15 0,20 17 HERRERA C.  WILSON O. 13 3,88

18 NARANJO G.  LUIS E. 15 0,20 18 IZA M.  CARLOS ORLANDO 8 9,18

19 OJEDA P.  STALIN F. 17 6,00 19 LASCANO B.  JULIO E. 10 1,06

20 PARRA C.  EDISON M. 13 2,40 20 LOOR C.  ROBERTO A. 17 35,64

21 QUEZADA M.  CARLOS A. 13 2,40 21 MARTINEZ P.  ALADINO E. 10 1,06

22 QUILCA P. LENIN A. 15 0,20 22 NARANJO S. GONZALO I. 17 35,64

23 QUINZO L.  BRAULIO B. 12 6,50 23 PASACA P.  OLGER R. 7 16,24

24 QUISHPE A.  JAIME G. 13 2,40 24 PERUGACHI C.  LUIS F. 8 9,18

25 RUANO B.  GUIDO A. 17 6,00 25 PILAPAÑA A.  LEANDRO S. 13 3,88

26 SISALEMA T.  GALO B. 18 11,90 26 QUINZO N.  JONATHAN A. 10 1,06

27 SUAREZ P.  LUIS A. 12 6,50 27 QUISHPE M.  SANTIAGO A. 8 9,18

28 SUISI M.  JOSE LUIS 15 0,20 28 SASIG T.  TOMAS WLADIMIR 10 1,06

29 TACURI T.  EDWIN R. 13 2,40 29 TOAPANTA C.  RUBEN DARIO 13 3,88

30 TAIPE P.  JUAN CARLOS 13 2,40 30 TOAQUIZA V.  HENRY PAUL 7 16,24

31 TELLO P.  CHRISTIAN A. 13 2,40 31 TRIVIÑO B.  JORGE TOMÁS 10 1,06

32 VARGAS C.  JORGE G. 13 2,40 32 VALENCIA  ALBERTO J. 12 0,94

33 VASCONEZ P.  JHONY W. 12 6,50 33 VILLALTA R.  JEFFERSON F. 7 16,24

TOTAL 216,10 TOTAL 372,97

VARIANCE 6,55 VARIANCE 11,30

STANDARD DEVIATION 2,56 STANDARD DEVIATION 3,36

CONTINUE
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4.8 Graphical of Final Results

Chart N. 51 comparison of results of two groups; experimental and control one.

PRE-TEST POST-TEST

MEASURES EXPERIMENTAL CONTROL
MEASURES

EXPERIMENTAL CONTROL

"Z" "A1" "Z" "A1"

MEAN 10,70 11,15 MEAN 14,55 11,03

VARIANCE 9,97 7,34 VARIANCE 6,55 11,30

STANDARD
DEVIATION

3,16 2,71 STANDARD
DEVIATION

2,56 3,36

Graph N. 49 Bar graphs of statistical results
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4.9 CONCLUSIONS AND RECOMMENDATIONS

4.9.1 Conclusions

− After using educational videos, we can see by means of statistical results that the

audio-visual material used with the experimental group (Z) influenced on the

development of the listening skill in military students. Then, the working

hypothesis is confirmed.

− Regarding the independent variable; “Videos” gave a positive result in teaching

and learning process of the listening skill, and helped them understand the topics

studied in class more easily.

− With regard to the dependent variable; “Listening skill”, it was found that the

students’ grades have increased on development listening in terms of numbers

shown in the charts used for statistical analysis; it can be concluded as a good

students’ performance in the listening skill.

− The lack of a multimedia laboratory does not allow students to strengthen the

listening skill and this provokes lack of motivation from learners towards English

language.

4.9.2 Recommendations

− Educational Videos must be used in the teaching learning process because it helps

in the vocabulary or grammar, allowing students to have great results on the

development of the listening skill.

− To use of educational videos on everyday lessons to encourage to learn English in

a better and funny way, for the students can listen and understand the words

correctly.

− The use of educational videos should be integrated into daily activities during the

teaching and learning process with beginning students. So that students get well

prepared on educating their auditory system and they can listen and comprehend

the English Language easily.
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− It is recommendable to set up and structure a multimedia laboratory with an

English instructor who will help students to practice Listening and Video activities

and clear up their concerns about the language.

− Teachers should use educational videos on the development of the listening skill

with military students 2 hours a day, once a week (120 minutes) as a strategy for

teaching English effectively.

− We totally suggest using videos for helping students develop their listening skill in

a better way.

− As a general tip, we would like to suggest a PROPOSAL for improving students´

listening skill at ESFORSE.



PART FIVE
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PART FIVE

5 PROPOSAL

5.1 TITLE OF THE PROPOSAL:

THE USE VIDEOS FOR HELPING STUDENTS DEVELOP THEIR LISTENING

SKILL IN A BETTER WAY

5.2 INTRODUCTION

Nowadays, the use of videos is a useful tool used in teaching and learning, and it is

obviously a great help for foreign language teachers and students in stimulating and

facilitating the learning language to the end that trigger active and dynamic participation

from students in the English process. The use of educational video has been developed

rapidly because of the increasing importance on communicative techniques, in the same

way, to encourage students to learn new vocabulary because it is an important aspect in

the teaching-learning process, and it is a form of multimedia that communicates

information through simultaneous sensory channels, with reference to aural and visual

skills.

According to Carla Meskill (1996) while a learner’s response to video as an

instructional tool has been positive across disciplines, it has been particularly strong for

language instruction. This is partially due to the positive attitudes toward the medium

with which learners are predisposed. Regarding language learning, strong receptivity

may also be linked to the ease of aural processing that visual accompaniment implies.

Video can fill in gaps in aural comprehension which at once lowers affect and empowers

the language learner.

Video is widely considered more powerful, more salient, and more comprehensible

than other media for second and foreign language students (Brinton & Gaskill, 1978;

MacWilliam, 1986; Tudor, 1987; Vanderplank, 1990). Multimedia systems with video

under learner control are also preferred other instructional activities (Brooks et al., 1990;
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Brownfield, 1990). In short, multiplying input modalities to include full motion video

apparently motivates learners and engages their attention to aural input.

Lastly, the use of educational videos in the classroom catches the attention of

learners and expands vocabulary acquisition and increases self-esteem, besides it is used

effectively as a motivational tool, as well as it is a learning experience that allows

enhancing students’ comprehension and discussion; above all, it promotes teacher

effectiveness.

This proposal also allows trainees to promote the use of educational video and

include it in classroom practice because it enables to promote learning in students with

high visual orientation and help pupils with learning difficult who might miss learning

opportunities provided solely by print based materials. Educational videos provide good

teaching resources such as the images and sounds; they are ideal for acquiring and

retaining new knowledge or aural and visual message. According to the research done,

we can notice that using educational video helped them teach more effectively. All in

all, we must foster the value of video in the classroom and it is much better when the

video is integrated into the rest of the lesson.

For the above mentioned reasons, teachers can be prepared for using educational

videos by previewing the content, establishing clear purpose for viewing, and deciding

what selections will best support this purpose and supporting students to engage with use

of educational video during teaching-learning the foreign language, so they can have

more opportunities to understand better the spoken language in the classroom.
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5.3 DESCRIPTION

Once the research has finished, and according to the results in the analysis of

statistical data, and the verification of the hypothesis, this proposal has been planned in

order to apply a solution to the poor development of the listening skill at Escuela de

Formación de Soldados del Ejército “Vencedores del Cenepa”.

The application of this project is to encourage teachers and students to use

educational videos on the development listening skill. In other words, this proposal has

the objective to help students and teachers in the learning and acquire good ability in the

listening skill.

The use of educational videos can benefit students, because they support instances

of authentic language. With reference to the outcome obtained at the beginning and at

the end (Pret-test and Post-test) it shows that students improved on the development of

the listening skill through the use of video materials. Finally, we can realize their

progress and they were able to understand the setting, in spite of, the initial confusion

they had while listening to native speakers.

According to a series of practice performed, we can realize that use of educational

videos has helped to improve in the listening skill because the video is a form of

multimedia that conveys information through two simultaneous sensory channels: aural

and visual, to put it another way the video is the ability to communicate with viewers on

an emotional, as well as a cognitive level.

Videos also benefit learners, auditory system with its inclusion of sound and speech,

apart from this, it permits that students remember what they hear and see. In addition,

the educational videos help promote learning in students and provide teaching-learning

opportunities to teachers and students working acquire in a second language. Moreover,

the video provides dialogues and narrative related to visual and auditory, in other words,

the educational videos help teach more effectively, and it enables to be more creative in

the classroom.
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As with all listening activities, the use of educational videos into the classroom

involves preparation of activities; before, during and after watching, such as; at the

beginning of a unit to rouse interest, during a unit or lesson to  demonstrations into the

classroom, about the topic  or could be used as feedback means .

Finally, it is necessary to include in the lesson plan, different activities to use

educational videos to develop the listening skill with military students according to the

level they are 2 hours a day, once a week (120 minutes) as a strategy for teaching

English effectively, so that teachers can work very well to teach the second language

effectively, so fostering interest about using of educational videos for promoting the

meaningful learning is very important.

5.4 FEASIBLITY

After having spoken with the authorities of the Military Non-Commissioned Officer

School, it is possible to carry out this proposal since it has the support of the authorities

who are willing to provide all the facilities and invest their time in order to grow

professionally, and in the case of the authorities, to have a group of teachers more

capable of their work and go hand in hand with the methodological innovations that are

appearing every day.

Moreover, the result of this study has given motivation the students to improve their

interest in listening activity and students got significant result, for that reason, it is

necessary to strengthen the listening activity within the classroom with use of

multimedia material because it creates a positive attitude towards learning.

School authorities are ready to provide the following support:

- Allow the use of the school computer labs

- Allow the time that English teachers need to attend to the computer labs for further

training.
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5.5 IMPACT

The proposal of using educational video facilitates teachers' knowledge transfer and

assimilation of all students which are able to transmit a comprehensive educational

content, facilitating comprehension and retention of content with a simple narrative

structure, to assimilate, in which each of the thematic sequences are properly structured,

this allows to transmit and retain the message.

Indeed, the use of video in the classroom will be a very interesting and effective

material in teaching-learning English because it will help motivate and entertain

students, who hear the authentic language of the native speaker and can easily

understand the context, watching the gesture, facial expressions and other aspects of

body language that accompanies the verbal language, also, they will predict, repeat,

imitate the language, and gestures. will

Needless to say that the videos are a great tool that helps us keep in mind most

active when we use it for purposes such as: questionnaire with multiple choice questions

to focus the students' interest in the characters, their roles, relationship, setting, and

situation. Obviously, students must choose the best answer while watching the video or

after watching the sequence.

Hence, we should consider the following: Teachers should be clear about what the

student will do before, during and after watching the video in its class and it is important

that learners assimilate and understand the contents.

5.6 EVALUATION

The evaluation is part of the whole teaching and learning process, so in this proposal

it plays a very important role because it does not only help to verify the achievement of

the objectives of the proposal; but it is also very helpful to determine its effectiveness.

The evaluation will consist on situations that must be designed by teachers where they

can verify the following activities:



109

• Before watching the video

In order to attract the student's attention, the teacher should follow these steps:

− First, choose the best material in order to avoid students to feel bored during

the listening activity.

− Next, suggest students take note of the new words and infer their meaning.

− Then, encourage students to make a video prediction. (New Headway

Videos 4 in 1 DVD; Beginner, Elementary, Pre-Intermediate belonging to

Oxford University Press P).

− Finally, the teacher hands out a questionnaire.

• While watching the video

The sequence of video is based on everyday conversations or related to interesting

topics these activities may be developed.

− Students take note of key words to answer the questionnaire.

− Work on new vocabulary. The teacher asks the students to infer the new

words they have heard during the video.

− Stop the video to ask the students predict on the next episode and to answer

specific questions what they after have watched.

• After watching the video

− The teacher asks about the student’s prediction on the last episode through

videos.

− The students fill out the questionnaire.

− After watching a video, students can make a short dramatization to show the

same episode they saw on the screen, changing or expanding it but using

linguistic elements displayed on the video.
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5.7 PARTICIPANTS AND BENEFICIARIES

The people who participate in this proposal will be the authorities and teachers at

Escuela Formación de Soldados del Ejército “Vencedores del Cenepa”. The first

beneficiaries will be the students, who will have more opportunities to experiment new

techniques and learning situations. The use of the educational videos will be essential to

develop the listening skill.

The second benefit of this proposal is for the teachers, who have the opportunity to

develop their pedagogical skill that allows them to incorporate new teaching strategies

for not only ensuring that students learn significantly. But also teachers will grow up

professionally developing adequate teaching skills and abilities.
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