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EXECUTIVE SUMMARY

Based on the core beliefs that learning a langshgald be a natural and instinctive process,
and that interactive technology can activate oundsito learn languages by mean of the
immersion method, Rosetta stone is a computer anognat has the capability to make easier
the process of learning Languages. Although thisveoe is used in the four skills, this study
is focused on two skills that, from authors” paifitview, are the most difficult skills to be
mastered when learning English (Listening and spegdkBy carrying out this study we are
going to get valuable information through the agadiion of three tools for data collection:
Observation sheets, survey questionnaires, anis, tigided into pre-test and post-test. This
research is focused on the incidence that theaictige software “Rosetta Stone” has on the
development of listening and speaking skills irdstuts attending the Second Term of 8th Year
of Secondary School at Unidad Educativa Comil-3r8¢8 del 41" located in Machala city, El

Oro’s province.

KEY WORDS:

ROSETTA STONE

TOTAL IMMERSION METHOD
LISTENING SKILL

SPEAKING SKILL
TECHNOLOGY

INTERACTIVE SOFTWARE.
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INTRODUCTION

It is well known that when learning English studehave to face two difficult challenges,
listening and speaking skills, which are the cawddrustration and even the abandon of English
classes. Considering this, it is easy to guessntiaaty methods and strategies have been applied
to change this situation. Nowadays it is commoset® teachers practicing listening skill by mean
of Cd-players or by watching videos. Regardinggeaking skill, the outlook could be seen as
easier than listening, since the English teacheirdaract directly with the student. Nevertheless,
in many cases, once English learners have finidfedclasses and try to establish communication
with a native English speaker, either American oti#h English speakers, one discovers that the

communication is cut because the way they speatotimatch the learned pronunciation.

Thus, we could say that the usage of technologgxtzllent to reinforce the lack of
immersion into English Language that learners hiavace during the teaching-learning process.
Nowaday<s English teachers are using extra matagal techniques and tools in order to improve
listening and speaking skills, for example: YouTuwhéeos; videos including in the students’
material; online conversations, and audios. Alstlalso focused in a further imitations that re
guided by teachers where students try to matchengtionunciation, which lead them to acquire

better abilities to listen and speak.

However, for many students this is not enough siheg would like to find out how Right
their pronunciation is and what is their real leieelinderstand native speakers. These facts lead

us to claim that there is a lack of immersion ia teaching and learning process and even effort
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carry out by teachers are weak to make this twtsstan be overcome by English learners, who

do their best in order to improve their listenimglaskills performance.

In this respect, the software Rosetta stone ofienew methodology to learn, not only
English, but many other Languages. The Total Immer§ethod claims that students will learn
the target Language in the same way they learnfitsteone. This method relates images and
actions that are repeated by students, once thaylistéened a native speaker’ pronunciation that
previously was setup according to user’s genreag® The user has to listen to, compare and
imitate raising and falling intonation until he/shratches the native speaker’s pitches of voice;

once the pronunciation is similar, the user isvedld to go on in the next activity.

So, the focus of this research is to discover ttoéddence that the interactive software
“Rosetta Stone” has on the development of listeaimdj speaking skills in students attending the
Second Term of 8th Year of Secondary School attéfiliHigh School “Héroes del 41” located
in Machala city, El Oro province. All this by applg observation sheets, pre-test/post-test, and
guestionnaires that are going to provide valuatfiermation to ensure whether this software and
its Total Immersion Method improves significanilsténing and speaking skills or it is just another

tool that could be implemented as support toolngliEh classes.
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1.1.

1.2.

CHAPTER ONE

REFERENCE FRAMEWORK

RESEARCH TOPIC

“The incidence of the interactive software “Ros&tane” in the development of listening
and speaking English language skills, in studetémding the 8 year at Unidad Educativa
Comil-3 “Heroes del 41” in Machala city, ElI Oro sogince, during the second academic

term 2014-2015"

PROBLEM IDENTIFICATION

From the beginning of the study of new languagstering and speaking skills have been
considered as the most challenging skills to beenad by learners. Thus, English Language
requires students to master the four skills to revesffective communication. It is not a
secret, many learners can read and write, thougi @he not able to understand, what a
native speaker says. In the same way, English éessrface problems when they try to

transmit their feelings or ideas. That is, theyenkow speaking performance.

Therefore, to identify the problem research, thigestigation has applied the problem
tree technique. By mean of these techniques,gbisg to be possible to identify the core
problem as well as its causes and effects, whidtbeia valuable resource to continue with

the development of this study.



Teachers lose interest in Students get bored due to Not furmy or different Not furmy or different
practicing  listening  or unreal topics listening skill practice speaking skills practice
speaking

Students getting bored due Students are not engaged Students don't get used to Students don’t get used to

tobonng raethods with the topics speak English listen real English

| I I I

Old methods for practicing Not updated material is Mother language New tools or programs are
lj::fl:ing and  speaking mandatory to be used influencing negatively not used in classes

s

No variation in techniques Listerang matenal is not Influence of L1 which is No relation between what
to practice listening and related to real ercironraent listened raost of the tirae students see and say
speaking

Figure 1:Working out matrix



1.3. PROBLEM FORMULATION
“Low performance of listening and speaking Englisimguage skills in students attending the
second term of 8th year of secondary school atdmliHigh School “Heroes del 41” located in

Machala, El Oro province”.

1.4. VARIABLE MATRIX

1.4.1. INDEPENDENT VARIABLE

Interactive software “Rosetta Stone”

1.4.2. DEPENDENT VARIABLE
Listening and speaking English Language skills

1.4.3. VARIABLE WORKING OUT MATRIX

Chart 1:Working out matrix

VARIABLES DEFINITION DIMENSIONS SUB DIMENSIONS
Rosetta Stone is a
computer program used to » Dynamic immersion
learn about 30 languagefosetta Stone’'s method

Interactive applying the Total methodology » Method to think in

software immersion that relates English

“Rosetta images with actions and

Stone” audios spoken by students » Rosetta stone’s
until they reach a Right content
proficiency  of  their Rosetta Stone’s > Rosetta Stone’s
pronunciation. Its nameoverview available courses
comes from a stone found > Rosetta stone’s
in ancient times and helped available  software
investigators to decoded and versions
some texts.

Continue —»



Listening
speaking
English
Language
skills

Interactive
software
‘Rosetta
Stone”
influencing
listening
speaking
English
Language
skills

and

and

>
>
Listening English
Listening is a receptiveLanguage skill >
skill, while speaking is
productive skill; they both >
are the most challenging
skills students have to >
master when learningSpeaking  English >
English language. Language skill >
>
>
Rosetta Stone is >
educational software in
which people around the >
world, of any age and
genre can learn languageRosetta stone on
independently or directedlistening skill >
by tutors. This software
focuses on the four English
skills. >
Nevertheless, this software
possesses some  tools
focused, specifically, on
listening and speaking >
English Language skills’
development. >
Rosetta Stone on
speaking skill >
>
>

Making predictions
Listening for main
ideas

Listening for specific
information

Listening for details

Communication
Vocabulary
Pronunciation
Grammar
Speaking fluency

Making predictions
with Rosetta stone
Listening for main
ideas with Rosetta
stone

Listening for specific
information with
Rosetta stone
Listening for details
with Rosetta stone

Communication in
Rosetta stone
Vocabulary in Rosetta
stone
Pronunciation
Rosetta stone
Grammar in Rosetta
stone

Speaking fluency in
Rosetta stone

in

1.5. OBJECTIVES

1.5.1.

GENERAL OBJECTIVE

To determine the incidence of the interactive safew“Rosetta Stone”, in the

development of listening and speaking skills.



1.5.2. SPECIFIC OBJECTIVES

* To identify the methodology applied by Rosetta sttm teach and learn English
Language.

» To establish the validity and reliability of Rose8tone’s content used to develop
listening and speaking skills.

» To define the methods applied to practice lister@nd speaking English Language
skills, including its sub-skills.

» To determine the results gotten by learners of R@S&tone software regarding to

the development of listening and speaking Englishduage skills and sub-skills.

1.6. JUSTIFICATION

English is an important language in the whole wdricbur country, educative institutions have
implemented English into its curricula to allowdgamts to acquire English as a second language.
This focused on the “Plan Nacional del Buen Viwifiich is concern about the improvement of

the Ecuadorians’ live.

Thus, to accomplish the main aim of this Governm@nbetter world for everyone. English
Language domain is an excellent tool in this precesice this is linked to three goals of this
progression: To improvement of the life’s quality)guarantee dignified work in all its forms; and

to promote the transformation of the productivectire.



Hence, as English is one of the most influencingdLeages around the world, this will allow
Ecuadorians learners to contribute in the consecwii the three goals named above, because they

will have the possibility to go beyond frontiersddmecome both better people and professionals.

Consequently, according to the ministerial agre¢rNéi®041-14 which data in March of 2014,
the government implemented a new curricula intagérgeral basic education so, English becomes
fundamental and necessary, it is a tool of comnatiio which allows to access to the scientific
and technological information. Then English in tleav curricula is considered as priority as the

other subjects.

Accordingly, The Armed Forces University facing thébalized world trains English’s
professionals oriented to the scientific and tecaifiormation in linguistics and investigation area
who will apply their knowledge as teachers, comsliand planner of English as linguistic and
educational researchers, all this to collaboratthéoaccomplishment of this general idea: “To

improve Ecuadorians’ quality of life”.

Thus, The Military High School “Heroes del 41” olved in the educative process, conscious
with the new challenge and according to the newiauea include English as part of the teaching
with the same priority of the other subjects. Hoarestudents who are attending eight year of
basic education present low development in lisig@ind speaking skills, in that evident problem
of learning and teaching process we propose to aiyp®ssible solution, which will let to be

confident with English as a second language.



Rosetta stone is software with five levels thabwllstudents to learn English correctly
especially in listening and speaking skills. Aftex have done some researches at “Heroes del 41”
Military High School in Machala, we mentioned thhé main problem in students is the low
listening and speaking skills, therefore in ordersblve this problem we have selected the

interactive software Rosetta Stone as a possihl¢ico.

This computer program will benefit teachers andlsiitis because it will put apart traditional
methods to teach and it will be more dynamic bypgsechnology according to the technological
learning world. This project intends to help studesf 8"year at Unidad Educativa “Héroes del

41" to improve listening and speaking skills.



CHAPTER II

CHAPTER TWO

THEORETICAL FRAME

2.1. THEORETICAL AND CONCEPTUAL FOCUS

With regard to technology being included in edumatiespecially in teaching and learning
languages, there are many investigation relatededact that by using technology it is possible
to improve English Language skills. In fact, thizvestigation is also focused on the idea that
Students attending the 8th year at Military Higih&u “Heroes del 41” could improve listening

and speaking skills by using regularly the intexecsoftware Rosetta stone.



Nowadays, it is possible to claim that technologg bpread incredibly in the field of teaching
and learning languages. “Due to the popularityhef website, its free-of-charge availability and
easiness of use, many language teachers havelgtause the YouTube website to teach different
languages by uploading language learning video#figiami, 2013). In this case, we can find
that some teacher, upload videos to the net inradcdmake a difference in the way to motivate
students to practice English skills. This factigto notice that technology has spread in edutatio
and although YouTube website is not the focusisfrgsearch it is worthwhile to use this example
to demonstrate that teachers are looking for neysw@encourage students to keep in touch with

the target language the as time as it is possible.

That it is to say, one of the reason of using tetdgy in teaching and learning language is
students” attitude and the utility teachers came givthese tool. “This paper has shed some light
on one of the most used social media tools to teachlearn languages” (Alhamami, 2013). He
said this taking into consideration the fact thatusing tools and elements it is achievable to
increase students’ and teachers’ motivation whamieg and teaching languages, especially

English.

But...What about the usage of others kind of techgiold tools? “As we enter a new century
and millennium, we might expect to find more methlodical innovations revolving around the
teaching process itself. Technological advancese halveady ushered in new pedagogical

strategies in the form of computer-assisted legraimd the use of Internet” (Freeman, 2000)
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This fact guides us to search and discover newadsthdevices, and tools that could be used
inside and outside the classrooms by teacherseanddrs in order to make a difference in the way
we teach and learn English Language, because dtimalogical world keep moving quickly
looking for advances that are directed to imprdi/ewanan activities. So it is important to consider
other alternatives when teaching and learning Bhdlanguage, which gives us the possibility of
using an interactive software to improve the penfmnce of students, especially in listening and
speaking skills, which are considered by learngth@ most difficult abilities to be mastered when

learning English Language.

2.2. INTERACTIVE SOFTWARE ROSETTA STONE

In 1997, about 35 miles north of Alexandria, a [Efesoldier discovers a black basalt slab inscribed
with ancient writing near the town of Rosetta. Sal/scholars, including Englishman Thomas Young
made progress with the initial hieroglyphics analyaf the Rosetta Stone. French Egyptologist Jean-
Francois Champollion (1790-1832), who had taughtseif ancient languages, ultimately cracked the
code and deciphered the hieroglyphics using hisviedge of Greek as a guide. Hieroglyphics used
pictures to represent objects, sounds and groupswofds. Once the Rosetta Stone inscriptions were
translated, the language and culture of ancienpEggs suddenly open to scientists as never before.

(This day in History)

That is to say, Rosetta stone helped too muchadgress in the understanding of old and new

languages of that time. As result, an internati@eahpany was founded under the name “Rosetta
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Stone”. This foundation is specialized in teachiamgguages around the world. This company

works under the idea of a man who failed and gatfated when trying to learn foreign languages.

“Allen Stoltzfus began studying Russian in the @€8but became frustrated with his slow
progress. Fortunately, he knew a better way taledanguage, through immersion; in the same
way he had acquired his first language...naturally without translation” (Rosetta Stone). That
is to say, that man believed that any person whkestaldearn any language in the same way one

learnt his/her mother language.

Once the idea was set, Allen Stoltzfus had to &ather enormous challenge...how to make
a learner work through immersion?, he had hadtiheee to learnt by mean of immersion method
because he had the opportunity to travel abroackeep in close contact with native speakers in
real L2 environments. So, “Allen envisioned usimgnputer technology to simulate the way that
people learn their native language—with pictured sounds in context, and with no translation,

but Allen had to wait until technology caught ughwhis vision” (Rosetta Stone).

Thus, “The Company was founded in 1992 on the beliefs that learning to speak a language
should be a natural and instinctive process, amdl ititeractive technology can activate the
language immersion method powerfully for learndrary age”. (Rosetta Stone)in fact, Rosetta
Stone Company offers about 30 languages that dmuléarnt by people from any country, any

age or genre, by mean of the application of dynamiersion method.
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The name of this new method is property of Rosgttane Company, and it became famous
thanks to contract signed between Rosetta stoneattU.S. Army. In 2005 and was renewed
until 2010. However “On September 24th, 2011 ThenArcontract allowing all active Army,
Army National Guard, Army Reserve, DA Civilians (@etment Army Civilians), and USMA
(United State Military Academy) or ROTC (Reservdi€drs' Training Corps) contracted cadets

expired, ending Rosetta Stone access through Arlegraing” (Rosetta stone: U.S. Army)

Despite these facts, Rosetta stone’s productcstiitinue available for soldiers that wish to
continue studying languages by mean of using afade similar to which was offered before
on-line. However, this time they would have to kihg package by themselves and anymore

sponsored by U.S. Army, since Armed Forces wardgexpply they own language programs.

In other words, by applying a method, considerethasnost effective method to learn foreign
languages. “Dynamic Immersion” Rosetta Stone Compawids that it is possible to learn
languages without translation and without the net@ny teacher who supported or guided
students. In this respect, it is important to anallyow dynamic immersion method works and how
a learner is able to apply the immersion when leismot living in the country of the target

language, only by using the Interactive Softwared®a Stone.
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2.2.1. Rosetta stone’s methodology
Rosetta Stone Company created software that usgesisounds and exercises displayed
in the screen in order to users relate context va#h life. That is to say, learners have to

related audios and images to understand and systaihyalearn the target language.

According to the Company, users only need abouthang per day to enhance his/her
domains of the four skills involved in any Languagkat is, by spending one hour per day
the dynamic immersion method is able to represensame process that a person followed

to learn his/her Mother Language.

Consequently, Rosetta Stone’s methodology setftbat the very beginning the only
language that students are going to listen toagdhget Language because its interface is
programmed in that way and there is no way to useuring the lessons that are progressing

according to students’ improvement and the timeaaded to study the language.

As a result, students are going to pass from ored te another and according to Rosetta
Stone’s product, learners are going to be ablstebéish a real conversation after approving

its 250 hours course, which follow the next seqgeenc

1. Sights & Sounds.dn this level students see a sight and listersthand, which must

be memorized and
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2. Words.- In this level students memorize words and regeanttrying to imitate the
audio patterns.

3. Sentences.This time students listen to sentences and rétat® with the image or
action that they are watching.

3. Conversations.-Finally, learners are able to deduct grammatigigsrand establish

a conversation without problem.

Furthermore, in Rosetta stone’s website this extian is showed deeply. “We

introduce new words and concepts in a carefullygihesl sequence that accelerates your

language-learning process. As you progress, ymellthe words and phrases you've learned

to understand new vocabulary that's introduced’sé®a Stone).This explanation shows

how easy will learn the target language by using tiiethodology. The advantages of this

method would be:

There is neither translation nor grammatical exai@ms

The learning is memorized intuitively by associgtimages with words that were
previously listened and read.

Users develop listening, reading, speaking, andngrskills.

All the material is interactive, and the studentstite exercises from the beginning of
the course.

The voice recognition tool is used to improve thenpinciation.
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With regard to the technology that is applied byamef dynamic immersion, Rosetta stone

holds that:

(Rosetta Stone) Our technology-based approachatesrthe immersion method, allowing you to
learn a new language effectively. Rather than aligwou to rely on repetition and parroting, our
sequence leads you to arrive at the right answiéuiively. Learning actively helps you retain your
new language skills and before you know it, you b thinking in your new language-instead of

just speaking it.

The first aspect that is possible to analyze is tnethod is that neither repetition nor
parroting is allowed. However, students have t@atjgsome patters once and again until they
reach a similar sound pattern. The second aspeetaited to the memaorization which is not
used, and although the intuition is applied, itriandatory students memorize the patterns
showed in the screen.

As a final point, students are pushed to think mglish, which is completely true because
users are not going to find any word in his/her Although, this happens only during the time
he/she dedicates to learn English, because dum@gedst of the day, they go back to L1

environment.

This fact is contradictory to the purpose of thethmdology, since total or immersion
methodology is based on the idea that a ESL lesursieould live and share the everything
related to the target language during the whole @&y the need to communicate his/her

feelings, ideas and needs will push learners to g$ang the target language.
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To conclude, it is important to say that the metiiogy used in this software is incredible
and let us to think that master any Language isiplesjust spending 1 hour per day during 250

lessons, which has not been possible so far.

2.2.1.1. Dynamic immersion

Rosetta Stone Company established the dynamic isomemethod; actually,
dynamic immersion method belongs to this Comparhychvholds its strength on this
method that claims any person at any age couldtieay language by mean of using
this computer-based method to learnt languagesin8uogersion means a person is
completely surrounded by the Language he/sherisite with no translation, just the
follow the way the learnt the first Language.

The dynamic immersion or interactive immersion rdtholds that “From lesson
one, the language a learner is learning is the @méyhe/she hears and use. Without the
native language for help, you'll learn activelyhieh makes students more successful”
(Rosetta Stone) What is more, Rosetta stone sddtoféers that following a sequence
of four steps, and spending about no more thanhoue per day learners can get

involved in dynamic immersion.

By using dynamic immersion, a learner applies ftmohniques to complete the
method. In the first, one uses images to connesitlit meaning of the world around

us, so without translation the meaning arrivesetariers. The second technique is
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related to intuition, which leads learners so thatitively they discover the answers.
The third one is the interactivity that users fagaising Rosetta stone program, since
if the learners are right have the chance to casfiif not they have another chance to
complete the interaction process and by mean sftki@ learning-teaching process is
completed. The last one is the way instructionsgaren only by mean of the target
Language, from the very easy instruction to commers, that is, systematically.
Therefore, by combining these four techniques dyoammersion method makes
learners master English in 250 hours of instructwnich follows the natural process

that a baby follows to master the mother Language.

On the other hand, if we talk about immersion wauate that a person should live
the target language most of the day. Anyway,iingortant to study the process offered
by Rosetta stone’s interactive software that st&Rsgher than allowing you to rely on
repetition and parroting, our sequence leads yowartove at the right answers
intuitively. And before you know it, you'll be tikimg in your new language instead of
just speaking it” (Rosetta Stone). That is the saashy we are going to follow

gradually the process of this “incredible” dynanmunersion method.

The first step relates sound with sings. To illaty if we see the red color, the
pronunciation will say “red”; if we see a man diimi coffee the audio will say, “The

man is drinking coffee”. Actually, people listen atlthey see and repeat it after to try
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to match their speeches with the audio they listdmefore in order to get the right

pronunciation.

However, to talk about dynamic immersion or totalrersion method, language
learners should live in the target language enwremt, which is impossible. If we
considerate that users of Rosetta stone have o@yoptwo hours per day to keep in
touch with the target language and the rest ofithe students have to go back to L1
environment. To illustrate what is known as dynamimersion method, it is important

to share some writers’ ideas, for example:

(Muciaccia, 2012) holds that Learning English isieathan one can imagine. The key
point of this method is: “People will speak Englasily when they learn to think in English”
This means that the students will learn to speaéd,rand write only through a total

immersion in the language and the culture (pag. 1)

That is, if an ESL learner is able to think in Eelglit will be easier and quicker, but
how to get this purpose, when the learners aradiun a country where most of the
people speak their L1? What is more, how is it jpdsshat any software has the
resources to offers the total immersion only udingour per day? Besides, this study
is based on the version 3, which does not havpdhsibility to schedule sessions with

native speakers. This is possible only in the werdi.0, which was published recently.
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From our point of view, the only way to make totamersion method works
properly is through the need to speak and thirikriglish. That is, those who have the
chance to live in countries where people speakdtget language and learners have
the obligation to speak English to transmit theelings and needs.A Right example
are migrants, for them is mandatory to speak Engbs the contrary they could end

up isolated in front of a society that speaks Estgli

In this respect, (Muciaccia, 2012) says that Imanigs must also learn English in order
to understand the American legal system. This wtdeding is critical for anyone wanting
to pass the United States citizenship exam. Spegdkirglish and having knowledge of
American government are both necessary pre-regsitgitbecoming a citizen of the United
States and feeling legally bound to its society.

Therefore, a method that supports its bases ohitat@ersion will be possible only
for those who live in a country or a community wé#re target language is the official
one. In this respect, we could suppose that Rosttte uses the dynamic immersion
method as a branch of the real total immersioresitis clear that immersion is applied
in the interactive software that let students le&myglish intuitively and without

translation, which will be the topic of our nexview.

With regard to using software to learn a foreigmgiaage (James, 2014) holds that
“Using software can help you to incorporate natatalities to speak, listen, read and

write and receive instantaneous feedback. Each ywoebuild your vocabulary, you



20

will feel confident to master grammar and vocalkakain additional learning” If this
statement is true, English teachers are going tasbéess, and software would be the
option to learn foreign languages, which from ooings of view, is a mistake since the

guidance provided by teachers is irreplaceable.

2.2.1.2. Method to think in English

The core principle of dynamic immersion is to pssidents to think in English and
by mean of this; they should avoid using their Mwthanguage, at least during the
English classes. (Robertson, 2007) agrees thismtiea he said “Where learners have
little opportunity to meet and use the L2 outsiue ¢lassroom, it is very important that
L2 uses is maximized in the classroom” Rosettaesaplied this idea but not inside a
classroom, but inside the interface of the program.

This fact would lead students to avoid translatuagds, phrases, and sentences into
L1. As result, they would start to think in Engliskhis method is not only applied by
Rosetta stone’s software, but also in some classsoshere teachers do not use L1.,

and the whole classes are taught in English.

Nevertheless, some experts hold that using the &atiinguage to give instructions
and to explain the meaning of some words save af lbine in the teaching-learning
process. There are some studies related to thty atilusing L1 in English classes,

which is not in favor of this methodology.
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Accordingly to (Robertson, 2007) “There are two tabks to the automatic
interpretation of the products of the decoding pesan the L2 classroom: one obstacle
is the incomplete knowledge of the code, and therastems from the irrelevance of
the semantic interpretation of utterances” (pag. That is to say, to understand the
utterances produced in L2 it is necessary thatn&ar have some background
knowledge. The second obstacle goes beyond sintkt@bout semantic meaning;

students should know a little bit more about Ljlaage.

In this respect, we could assume that to get betserts from working completely
in L2 it is necessary to analyze the group of stigl¢hat a teacher is working with.
Contrary to this situation, Rosetta stone softvedfers an interface where learners can
choice his/her age, although there is no differdretereen content for adults or young

learners.

It is well known that the process that adults follto learn languages is different
from that followed by children. In the thesis pratsel by (Shimizu, 2007) it is held
that “Although comprehensible input may be moreeasible to children, the ability to
obtain comprehensible input may increase with giy@g older learners an advantage
over younger ones”. Thus, to make L2 learners thriknglish is a very difficult task,
which by mean of using Rosetta stone program wbeleven more difficult; according

to this view.
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In the same thesis (Shimizu, 2007) claims thatufFstudies (neurological,
cognitive, affective, and linguistic consideratiprisund that the younger someone
starts studying a second language, the betteredtrwill be in accent, syntactic
proficiency, listening and total proficiency”. Schildren are better to learn language
than adults in areas that are needed to estaldisimanication without questioning

semantic or grammar patterns.

In addition, another study carried out by (Shimi2007) shown that “Although the
younger learners heard more simplified languag&espby a native speaker, the older
learners were better at managing the conversatiobtain more comprehensible input.

They were more successful in keeping the conversaging”.

Hence, language interest are not the same forsaaodt children, actually they learn
differently from each other, which is a weaknessspnted in Rosetta stone, since the

interface is the same for children as well as thrl&s.

As interests and ways of learn are unlike for egrclp, it is a little bit complicated
to make they think in English using the same iategf because something that keep
the attention of adults is not going to keep cleilds attention as well. This information
takes us to analyze and review literature abouesm@thods that claims the usage of

L1 in English teaching classroom is useful wherdusdhe correct time and space.
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(Robertson, 2007)There are numerous ways of congdfie meaning of an unknown
word. These include a definition in the second legg, a demonstration, a picture or
diagram, a real object, L2 context clues or L1 gtaton. In terms of the accuracy of
conveying meaning, none of these ways is intrifigideetter than any of the others. It all
depends on the particular word concerned. Howestedjes comparing the effectiveness
of various methods for learning always come up whth result that an L1 translation is
the most effective. This is probably because Lhdi@ions are usually clear, short and
familiar, qualities, which are very important irfesftive definitions. (pag. 52)

In fact, L1 usage is considered as a very importaok in the teaching-learning

process, and although according to students’ pssghee usage of L1 is reduced more

and more, some explanations are given in L1 inrciaécilitate the understanding.

(Levine, 2011) claims that “L1 served not just las tode that learners resorted to
when language ability proved inadequate, ratheseitved three main functions:
construction of scaffold help, establishment otirgubjectivity, and use of private
speech” (pag. 80) That is, teachers as well andeaican take big advantages of using
L1. If they both use L1 to explain instructionsntake sense of some sentence; to catch
the meaning of words; and to safe time, L1 turnet ia powerful tool to build

knowledge.

In the literature review of this sub-topic, the dschas been set on the classroom.
However, Rosetta stone uses a platform L1 is nowvald, because of its interface that

forces learners to use and think in English, astlelaring the hour each lesson last.
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Therefore, this fact is not a constancy that learaee using L2 all the time, since as
they are learning alone the usage of dictionarresb tachnological tools could take

place as consequence of getting stuck in a task.

2.2.2. Rosetta stone’s overview
In this dimension of the investigation, we are gadio analyze some aspects involved in
the interactive software Rosetta stone. That isterd, kind of courses, and available

software and versions of the programs advertiseddsetta stone Inc.

Rosetta Stone Inc. (NYSE: RST) is dedicated to gimgnthe way the world learns...
Founded in 1992, Rosetta Stone pioneered the unteddctive software to accelerate language
learning. Today the company offers courses in nmten 30 languages, from the most
commonly spoken (such as English, Spanish and Mamda the less prominent (including

Swabhili, Swedish and Tagalog). (Rosetta Stong, s.f.

According to this information, Rosetta stone Inas limproved and grew incredibly in
the field of teaching languages, and now is timartalyze level by level its content; what
users are going to learn in each course?; whathareomputer programs and versions
available in the market?; how does this progrank®ddoreover, what did some theorists

think about the aspects taking part in English sesiisold by this company.
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2.2.2.1. Rosetta Stone’s content

Rosetta stone’s content is organized sequentifityn easier to difficult tasks.
Therefore, we are going to analyze the contentasheone of the five American
English’s level according to the information puldid by Rosetta stone Inc., and

supported by other information published in the \wigéd of a University of New York.

Chart 2:Rosetta stone’s content |

LEVEL |
Unit I: Language basics
Lesson Core concepts Grammar and usage
Basic People and common activities Forming plurals
sentences  Third person pronouns and plurals Greetings and farewells

Define and indefinite articles
Singular, plural and gendered nouns

Subject verb agreements

Everyday Common foods Present progressive
items Animals Negation

Everyday items

Direct objects

Negation

Direct mixed gendered “they”

Question word “What”

Yes/No questions

Colors and Adjectives Personal pronouns
sizes Color and sizes Adjectives
Professions

First and second person pronouns




Nouns

Clothes and Number 1-6 Direct objects
quantities Marry household object and clothing words Quantity comparisons

Question words “who” and how many”

(Binghamton University, 2005)

Chart 3:Rosetta stone’s content |

LEVEL I
Unit II: Greetings and introductions
Lesson Core concepts Grammar and usage

Family Family relationships Compound subjects
relationships Possessive pronouns Family relationships

Numbers 7-12

People’s ages

Questions words
Around the Household words Nouns
house Rooms in the house Articles

Common appliances Prepositions

Prepositions Syllables

Family relationship
Making Talk about self Personal pronouns
acquaintancesldentifying your country of origin Titles and addresses

Names of several countries and cities
Words for city landmarks
Greetings

Question words
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Clothing

Colors and Articles of clothing
Adjectives to describe self
Personal physical states

Descriptive

Predicate adjective

(Binghamton University, 2005)

Chart 4:Rosetta stone’s content |

LEVEL |
Unit Ill: Work and school

Lesson

Core concepts

Grammar and usage

Locations and Workplaces

Inside and outside

times of the Times of the day and time-of-day greetings Numbers

day

Question words “When and Where”
Time and place related prepositions
Numbers 13-20

Senses andCalendar time

body parts

Languages

Daily routine

Days of the week
Polite language
Preposition “with”
Visiting a friend
Parts of the body

Sensory words
Language user speaks/does not speak
Numbers 21-69

Names of languages

Reflexive verbs/New adjectives

Demonstrative adjectives

Days of the week

Simple present

Punctuation

Subject and verb agreement




Morning washing routine Because

Bedroom and bathroom objects

(Binghamton University, 2005)

Chart 5:Rosetta stone’s content |

LEVEL |
Unit IV: Shopping
Lesson Core concepts Grammar and usage
Landmarks Shopping Compound sentences
and Names of several stores Need and want

directions  Things commonly bought

Verbs about places and objects

Currency,  Express likes and dislikes Progressive pronouns
cost and Compare things Forming questions
preferences Things to do around town

Sports

Cost of items

Common currencies

Material and Common shopping phrases The stative passive
merchandise Different forms of payments Comparison

Describing one shops for

Comparatives
Comparing Quantity Category
and Comparison words Aspect

contrasting Shopping Sameness Difference
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(Binghamton University, 2005)

The first level is called Fundamental; its goaldsnake students “Gain confidence by
mastering basic conversational skills. This inciideeetings, introductions, simple and
much more” (Rosetta, 1999).

To conclude, in the first level students will leam exchange simple greetings and
farewells. They also will learn to introduce him#ef, friends and family. At the end of
the lesson, learners can ask for prices and talldtabe way they want to pay for something

they buy in a shop or store.

Chart 6:Rosetta stone’s content Il

LEVEL Il
Unit I: Travel
Lesson Core concepts Grammar and usage

Destinations  Types of buildings Prepositions

Types of stores Pronoun contractions

Asking for directions

Following directions
Directions  Public transportation The imperative
and locations Directional language Ordinal numbers

Vehicles
Verbs used with modes of transportation

Various kinds of transportation stations

Time, Travel itineraries Telling time
arrivals and Specific time words Clock time

departures  Additional modes of transportation
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Numbers 70-99

Useful vocabulary for airports and train

stations
Weather Travel destinations
today and Weather language
tomorrow Temperature
Kinds of precipitation

Talking about the weather in the future

Future tenses

Indefinite subject pronoun

(Binghamton University, 2005)

Chart 7:Rosetta stone’s content I

LEVEL Il
Unit Il: Past and future

Lesson Core concepts Grammar and usage
Correspondence Past tense Verb tenses
Indirect object Period of time
Correspondence
Future tense
Meaning and Indirect objects Indirect object pronouns

understanding Asking for clarification

School subjects
Careers Imperfect tense
Different levels of school and students

Jobs and workplaces

Asking for repetition

The continuous past
Punctuation

Present and past tenses




31

Formal
informal

situations

and Contrast between past tense and imperfé@dlite phrases

tense

Polite ways to make requests

(Binghamton University, 2005)

Chart 8:Rosetta stone’s content Il

LEVEL Il
Unit lll: Friends and social life

Lesson

Core concepts

Grammar and usage

Giving
following

instructions

Planning

Celebration

culture

and Social life
Leisure-time activities
Activity planning
Formal imperative

Months of the year

Planning and event
Methods of communication
How to write and say dates
Informal imperative
Numbers 100 through 1000

and Types of parties
Possession

Phone etiquette

Direct/indirect objects

Calendar terms

Prepositional phrases

Numbers

Demonstrative adjectives

Courtesies

Demonstrative words: “This, that, these those”

Adverbs of place “Here and there”

Party language

Expressing politeness
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Invitations and Comparisons

apologizes

Accenting/declining an invitation

Preferences

(Binghamton University, 2005)

Chart 9:Rosetta stone’s content Il

LEVEL Il

Unit IV: Dining and vacation

Lesson

Core concepts

Grammar and usage

Dining in New form of the future

and dining Food and restaurant language

out

Landmarks Landmarks

and the arts Architectural features

Emotions

Vacation

activities

Musical instruments

Art media

Religious buildings
Emotions
Sight-seeing verbs

Sequencing verbs

Common vacation activities
Places to go on vacation
Things to see on vacation
Vacation-themed clothing
Weather

Adverb of degree

Preposition use

Negation
Types of things

Expressing emotions

Sequencing events

Possession
Modal verbs

(Binghamton University, 2005)
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The second level is Connection. Its goal is to nstkdents “Learn to navigate their

environment and handle basic interactions. Thidudes giving (and getting)

directions, using transportation, telling time,ilegiout, and more.” (Rosetta, 1999).

To sum up, this level is related to vacations aad o ask for directions to get

anywhere. As the grammatical structure of the fagel was too basic, in the second

level students will learn, superficially, tensdeelipresent simple, imperative forms,

future tense, past tense, some adjectives, adeédegree and modal verbs.

Chart 10:Rosetta stone's content Il|

LEVEL Il

Unit I: Home and health

Lesson Core concepts

Grammar and usage

Special Backyard
relations Related verbs and nouns

Comparison words

Household Kitchen/Bathroom
chores Living room

Chore-related verbs

Sports and Sports
exercise  Exercise

“Always, never and sometimes

Injuries Body parts

and health Minor injuries

Verb tenses

Imperative form

Compound sentences

Inquiries and requests

Punctuation

Opposites

Expressing health needs

Body language
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First aid

(Binghamton University, 2005)

Chart 11:Rosetta stone’s content Ill

Needs and Subjunctive mood: “Everyone,Relative pronouns

possibilities

Life events

Geography

and climate

Description

everything, probably and nothing”

Geography
Birth
Marriage
Death

Present perfect continuous

Cardinal directions
New countries
Oceans

Types of three
Climatic regions

Possessive pronouns

Animals

and possessionNew adjectives

Possessive pronouns

Compound words
Present perfect continuous

tense

Social conventions

Direct and indirect speech

Conjunctions

Infinitive phrases

(Binghamton University, 2005)
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Chart 12:Rosetta stone’s content I

Belief and Present perfect Conditional situations
option Adjectives and nouns formed with verbsGerunds

Contrast words: Correct, if.

Taking Shopping The subjunctive mood
things along Containers Syllables
Only and never Stress

Measurement Food /Shapes

and fractions Fractions / Units of measure

In the kitchen Tools

Craft supplies

Cooking and cooking terms

An interrogative adverb

Shapes /Close approximation

Household and food terms
Units of measuring and

accurately

(Binghamton University, 2005)

Chart 13:Rosetta stone’s content I

Politics and Politics

media

Nationalities
Heads of state
News sources

Political terms

Future plans

Geographic names
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Language Passive voice Passive voice
and Business vocabulary Quantifiers
business

Learning  Memory Adverbs

and Learning Degree

memory Adjectival forms of the cardinal direction®Quantity
“Too much/too many, since, okay,

ever/never and again”

Celebrating Celebrations Modal auxiliary terms
holidays Festivals Frequency

Religious holidays

(Binghamton University, 2005)

The name of the third level is exploration. Its lgsato make students “Learn to
share your ideas and opinions, express feelingktak everyday life. This includes

your interests, profession, current events, anceh@osetta, 1999).

This mean, after finishing this level, studentd i able to establish a conversation
about health and well-being; talk about weight trey will be able to measure things;
exchange ideas about how, when and where to cetebrgportant events like the

marriage of friends and to talk about the weather.

With regard to grammar and usage of the langudgdests go a little bit further.
In short, they will learn: Verb tenses, imperatigen, compound sentences, inquiries

and requests, punctuation, body language, relptmeouns, compound words, present
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perfect continuous tense, direct and indirect dpeemnjunctions, conditional

situations, gerunds, plans, geographic names, y@assiice, adverbs and modal

auxiliary terms.

Chart 14:Rosetta stone’s content |V

Cultural Tourist destinations

tourism Guidebook information

Negotiating admission

Outdoor Outdoor activities
recreation  Giving and getting directions

Quiet and loud

At an Art Art: Media and events
Museum Gift shop items

Favorites

Fine dining Interaction at a formal restaurant
Menu items

Dinning in and talking out

Review of interrogatives

Activity nouns from gerunds
Expressing degree of interest

Indicting alternative actions

with “Instead”

Prepositions:  “With  and
without”

(Binghamton University, 2005)

Chart 15:Rosetta stone’s content IV
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Jobs and Sports and competition Adverbs: “Together and
hobbies Job and hobby alone”
Sensory verbs

Discussing ideas

Office Office location Passive voice
communication Appointments and dates

Recurring events

Designing and presenting

Leaving a message

Exploration Geographical terms Phrasal verbs
and research  Exploration tools
Dark and light

Sending  and Leaving and returning Direct and indirect objects
receiving Shopping terms

Sending and receiving a package

(Binghamton University, 2005)

Chart 16:Rosetta stone’s content IV

Moving Verbs for moving and arranging Expanded practice of common
house Features of the home verb tenses
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Household Home utilities
repairs Repair and damage terms

Terms of appraisal: “mean and

nice”

Imperfect and past

progressive

Expressing relative time: “Since and untilIntransitive verbs

Children and Toys
play Negotiating use

Recent past and future: “Just

and about to”

Emotional states: “Surprised, worried and

embarrassed”

Cars and Auto and street-related terms

driving Driving directions

Formal and informal

imperative

Prepositions to clarify
movement: “Through and

toward”

(Binghamton University, 2005)

Chart 17:Rosetta stone’s content IV

Clothing Laundry terms
care Clothing damage and repair
Outerwear

Making choices with clothing

Simultaneous actions

Conjunctions: “Either and

neither”




40

Getting Jewelry and personal appearance terms Plural first-person imperative
ready Fabrics and precious metal
Describing hair qualities

Discussing products of origins

Health and Describing symptoms Continuing and completed
healing Treatment terms states
States of health and healing Present perfect progressive

Health-related conversation: “Get well

soon and Bless you”

Groceries  Food preparations verbs Past perfect

and cooking Shopping and food terms Conjunction: “Both”

(Binghamton University, 2005)

The fourth level is introduced as Clarity. Its gzaio make students “Learn to share
your ideas and opinions, express feelings, andetatkyday life. This includes your
interests, profession, current events, and moiRdsétta, 1999). The target of the
fourth level is to make students start to usedngliage in a clearer way in order to be
able to order food at a restaurant by using pe@ipressions. In addition, users are
going to be able to arrange for repairs for homeaos, and to discuss personal well

being.

In brief, these levels give students the toolstwease the fluency when speaking;

it is focused on negotiations that are neededkmigh people inside and outside. This
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level covers topics like: review of interrogativestivity nouns from gerunds, degree

of interest, prepositions, adverbs, passive vomeasal verbs, direct and indirect

objects, terms of appraisal, imperfect and pasgnessive, intransitive verbs, recent

past and future, formal and informal imperativengianeous actions, conjunctions,

plural first-person imperative, present perfectgoessive, past perfect.

Chart 18:Rosetta stone’s content V

LEVEL V
Unit I: Business and industry
Lesson Core concepts Grammar and usage

Industry and Industries and industrial materials Adjectival clauses and

energy Verbs of  production  andsubjunctive
manufacture
Retail Store detail Dependent clauses and
Prices and availability subjunctive
Increase and decrease
Clothing size
Agriculture  Agriculture terms Impersonal expressions
Solar time: ’midnight, noon,
sunrise, sunset”
Services and Customer service terms Nominalization
information Making and canceling plans Nouns with common roots
Borrowing, lending and

recommending

the

the

(Binghamton University, 2005)
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Chart 19:Rosetta stone’s content V

Literature Discussing options Emotive adjectives
and film Songs and stories

Genres and their characteristics

Law, Government and citizenship The conditional
Government Culture and tradition

and Legality and illegality
citizenship
Science and Branches of science Conditional perfect

discovery Mathematical terms

Experimentation: “to find out and an

answer”
Learning Expressing possibility Describing transformation: “To
and Managing tasks become”

development Discussing success

(Binghamton University, 2005)

Chart 20: Rosetta stone’s content V

(Binghamton University, 2005)
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Getting help Emergency situations Counterfactual situations:
Reporting emergencies “Pluperfect subjunctive with
conditional”

Related adjectives and adverbs

The Emergency room terms Relative importance: “Serious
emergency Treatment and sensations: “To treat anddad minor”

room feel"

Dealing with  Weather phenomena Imperfect subjunctive
disasters Emergency services

Community responses “To volunteer to

donate”

Describing frequencies “Normal an

unusual”
Solving In-country resources: “EmbassyDirect and indirect discourse
travel translator and customer”

problems Theft and ownership
Recounting experiences: “direct and
indirect discourse”

Expressing empathy

Chart 21:Rosetta stone’s content V
(Binghamton University, 2005)

LEVEL V
Unit IV: Family and community
Lesson Core concepts Grammar and usage
Extended family Extended family terms Adverbs: “Yet and anymore”

Expressing reality: “To imagine, to tell

the truth and to tell a lie”
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Explanation and Describing and solving problems Introductory phrases
solutions Simple and complex

Providing examples and explaining

connections

Emotions : Nervous excited and confused

Spending time Spending time with friends Constructions with
Expressing preferred activities “however”

Relative frequency “Rarely and often”

Around the Neighborhood geography Adjectives: “Front, back and
neighborhood Identifying parts of objects side”
Expressing interest

Pollution and recycling

The last level is Conversation. Its goal is to mstkelents (Rosetta Stone) “Discuss
entertainment, culture, government, and the masleate. Level Five is the place to

refine and perfect your conversational skills”

By mean of the reinforcement of topics and the oldbf some others grammatical
structure and usage of language the last leveh®fBnglish course is focused on
speaking skill. In short, these are some of thesopf the last level: adjectival clauses
and the subjunctive, dependent clauses and thersiibje, impersonal expressions,

nominalization, nouns with common roots, emotivgeetives, conditional perfect,
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pluperfect subjunctive with conditional, relatedjeatives and adverbs, imperfect

subjunctive, direct and indirect discourse ancoihiictory phrases.

In addition, it is important to set that each lefireishes in 50 hours, divides in 50
lessons and at the end of each unit learners h@asnplete interactive activities where
they can practice and reinforce the topics leaunind the unit. These activities are

called Milestone and lets learners practice kelsski real-life situations.

Taking into consideration Rosetta stone Englishregiicontent there is a research
about drawbacks. This investigation took placeoime in some schools where teachers
set their opinions about this topic. (Daniel, 20@&:hool A teachers stated that limited
communication with support and lack of feedbackatzd limited reinforcement for
students. Rosetta stone’s focus on basic skilldeakdof support content material for

science and social studies”. (pag. 129)

The same study was carried out in others schodis. résults found the next
drawbacks: (Daniel, 2008) “Lack of content suppéotus on basic skills, lack of
content, vocabulary, and lessons limited overafipsut for Rosetta stone; lack of
variety of lesson, extreme repetition of a skilligéhcould lead to boredom of students”

(pag. 129).
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This investigation is clear enough to holds thabbthe content of Rosetta stone it
is not possible to cover a complete learning oflBhdanguage. In fact, the content,

vocabulary, grammatical structures are too basic.

To conclude, it is possible to see that the sequefcdhe contents that Rosetta
stone’s English course follows is similar to thadtered in any other computer
program. Nevertheless, the contents is too badgictlh@ vocabulary, grammar and
usage of English language cover just few parthefenormous world that a learner

should discover to be able to master a language.

2.2.2.2. Rosetta stone’s available courses

Rosetta stone is a program that offers about 3fukages that could be learnt by any
user. The focus of this research is English, AnaeriEnglish. The program covers all
the skills involved in the learning of English larage, however, there are persons that
could use the program for specific skills, for exden reading, writing, listening and

speaking or the full course.

Once the user has installed the program, he/shé&tsetup the user according to
his/her age and genre, after that the user hasléstsghe course from a list that is
displayed in the program’s screen. There are s@tiers; we are going to talk about

three kind of courses related to this investigation
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1. Full year curriculum course
2. Speaking and listening focus

3. Reading and writing focus.

The full year curriculum course last 250 hoursrgdtiuction and covers the four
English skills (Listening, speaking, reading andtiwg). During this time, the users

learn all the activities and tasks that take partbe learning process.

Speaking and listening focus is a course wheraisiees have to develop activities
related specifically to listening and speaking. Thearse last 125 hours of instruction
and it correspond to the 50% of the whole courseirfg the course, the learner has to
develop tasks directed to the practice of prondinziarepetition drill of words, phrases

and sentences. There are also activities wherersdlisten chose the correct pictures.

Reading and writing focus is the course designepraatice reading and writing
skills, to illustrate, a user read a sentence &ed he/she has to choose the correct
picture. In the writing part, which last 125 houstjdents listen to the recorded audio

or watch a picture and then he/she has to seledigbt option.

After approving all the activities involved in tfiest level students are able to pass

to the next level and make progress in the coweteet®d, in advance. As it is possible
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to analyze, the formats of these courses are sittaléghose offered in any English

course, so there is not too much to say aboutdpis.

2.2.2.3. Rosetta stone's available products and versions
Once the users have made his/her mind to learndbrigy using Rosetta stone, it is
time to choose one of the products available inwmebd site and in the market.

Therefore, the user has three options: Online sigten, Download and Cd-Room.

Each product is different, for example, the onlsudbscription is for those people
who own tablets or smart phones, because the progrdesigned to take everywhere.
The download product is for those people who owertret connection and spend long
time surfing in it. The last product is made foosk people who prefer stay at home
and work in quiet spaces. The focus of this ingasitbn is the last product since it is

possible to install it anywhere including Engligibdratories.

With regard to the software’s versions, so far Ras8tone has launched four,
however, only the version 3 and four are availabldne market, in fact, since the last

year, Rosetta stone Inc. only sells the versio©Z ALe.
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Despite these facts, this investigation is focusaedVersion 3 because the new
version was launched recently. The only differelpegveen version 3 and version 4 is
the Live Only Tutoring, which is scheduled by tteeuonce he/she has finished each

level of the selected course.

2.3.LISTENING AND SPEAKING ENGLISH LANGUAGE SKILLS
Listening and speaking English skills are two @f fbur skills that one has to master when
learning English. Listening is a receptive skillhile speaking is a productive skill, and
although they both belong to different groups, ¢h&ldlls share characteristics, for instance,

listening and speaking are the most difficult skih master by students.

(Yu, 2014) They, however, still feel difficult tordak through the threshold of English
proficiency under traditional multimedia instrugtioA number of college students complain that
their listening and speaking skills remain unchafeugh they have made great effort to practice
for over one decade. They still feel hard to unided English broadcasting and speeches on TV.

They also think it difficult for them to open theouths to speak English full of confidence. (pag.

1

The above quotation is the result that many studiwe after studying English for long
time; they end up frustrated, what is even wonssagme cases they give up studying English.
All these facts, lead students toward what is dallenguage anxiety where students could

experiment at least one of the next situations:
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(Yu, 2014) Language anxiety could negatively inflce foreign language learning through
interfering with the acquisition, retention, andguction of the new language [28]. Many students
feel more anxious in a foreign language class tiher classes [29]. Anxious students usually sit
at the back of the classroom and feel unwillingadicipate in classroom activities. They always
attempt to avoid the duty of doing assignment amtitto be involuntary for orally answer
guestions [28]. They also try to avoid complicagedtences when orally answering questions due

to less confidence.

In order to change this situation, listening andaiing skills are practice in the same
context; the tasks are part of activities that @mtreach other, teachers motivate students to
take part actively in the learning process. Tcsillate, students have to listen audios recorded,
then they make predictions and inferences to detloeleneaning. Once they have decoded
the meaning it is time to repeat words, phrasegesees and short conversations. That is,
the two skills are improved systematically insiceEnglish classroom or by mean of using

a computer program.

2.3.1. Listening English Language Skill

Listening is one of the most difficult tasks to temsvhen learning English. This skill
allows to learners to understand what speakers €aidcordantly, listeners are able to
decode a message and prepare an action accordeaghacsituation and context, so from

our point of view listening is one of the main fatb establish communication.
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(Downs, 2008)The wortisteningis defined as making an effort to hear somethingaty
attention or heed. It is different frohearing, which is the physiological process of the ear
absorbing sound waves and transferring them alengral pathways to parts of the brain.
Hearing is necessary for listening, but listenimgnuch more than processing sound. Someone

may hear very well but be a very poor listenerg({da

Therefore, it is possible to say that listeningfigeher than simply hearing, since it is
the skill that allows proving that other skills lealveen acquired normally. For instance, if
a person is able to listen, he/she will be ablsgeak and write something about what
he/she listened before. This mean, listening islthe to establish a real communication;
otherwise, if a person were not Right in listenitigg communication would not finish the

whole circle of the communication.

(Downs, 2008) says ‘“Listening generally involves figse step-process: attending,
understanding, interpreting, responding and remeimipeThis process is active rather than
passive and involves using a numbers of behavimt$als to be most effective” (pag. 1). Thus,

it is imperative to talk a little bit about the$eef steps.

In the first step, listeners only hear some womspunced by any speaker. The second
step decodes what speakers said. In the third bstgners deduce what speaker said
according to context and other facts. In the fost#yp listener thinks the best response; in
the last step listeners keep in mind what speaadsbefore in order to link ideas, continue

and finish the communication process.
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These strategies are pre-listening, where teadjieesstudents a background and a
general overview of the topic that is coming in e@rdo students are able to make
predictions about the topic. While-listening is #ezond strategy, and here students listen
to for main ideas like, specific information, anetalls. The last strategy is post-listening,
here learners are able to make conclusions aboait tvay listened before in order to get
ready to give and answer and let the communicagoes on. In this research, these

strategies are sub-dimensions, so we will anallyemtin detail in the next paragraphs.

2.3.1.1. Making predictions
(Sinclair, 1989) “When you listen to a person ez your own language, in
many situations you can be one step ahead of thakep You can very often
predict what that person is going to say next’g(F&) This mean, when listening
is very important to make predictions, since thist fcould give to listener the path
in order to understand what the speaker is goirgaye in some cases we can end

the last line of the sentence.

In learning English to make predictions could diehe listener the ability to
choose the words that are coming. (Sinclair, 1988)s that “The more you can
predict, the easier it becomes to understand $oneggn language too. In fact, you

will probably be surprised at how much you can joted English”. (pag. 64)
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Then, to make predictions is an excellent way tprowe the listening skill,
especially when a teacher gives to students sooes dio understand what is
coming, in fact this is an strategy applied in jiseening as a kind of warm up,

which prepares students or listener to get readipttine activity.

(Espeseth M., 2004) A pre-listening task calls @udents either to predict the
content of the interview or share what they alrekdgw about the topic from their
personal or cultural experience. Take enough tirith this task for all students to
contribute. The more they invest in the topic & point, the more they will get out of

the recorded interview. (pag xix)

However, to make predictions, learners need tofoBome steps. To illustrate,
one should know a little bit about the topic ouation; to recognize some signals
given by speakers: to follow sequences and conrgeetords; and pay close

attention to the intonation or tone of voice usgdpeakers.

So, according to (Sinclair, 1989) “Preparing yolirdeefore listening and
training yourself to predict can build up your doleihce and help you to understand
more” (pag. 61). However to make predictions ormuhhave a Right vocabulary
and knowledge of some grammatical structures, wiker one could end up

frustrated trying to predict unknown words and gk
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2.3.1.2. Listening for main ideas
Listening for main ideas is part of while-listenisgategy. Listening for main
ideas is what learners do during the listeningvées in order to know, what is the

topic about?

Listening for main ideas is the connection betwaenlistening activities, which
allows students to make predictions about the atetiorded or conversation that
listener is going to hear next. In fact, sometint@s not necessary to understand
everything that a speaker said in order to catehmhin ideas of any conversation,

thus the listener get on track and the listenirttyi#g turns into an easier task.

(Saddleback Educational Publishing, 2010) “Whenemme speaks to you, he
or she may share ideas you need to understand eandmber...Your notes
shouldn’t contain every word... They will be moseful and easier to take if you
write down only the important ideas”. This poifiveew leads us to understand the
importance of listening for main ideas or listeniog gist. Easily, one could lose
the focus of the communication because we did @yt gttention to previous
information about the topic, speaker's intonatmogy s movement, and context to

be able to take notes.
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2.3.1.3. Listening for specific information
(Miller J. F., 2005)“Sometimes we need to use Bjgelistening strategies to
help us to understand the message. This is caliethdp a reason for listening”.
(pag. 17) This activity is carried out once studeiteady have a general overview,
made predictions, and caught the main ideas. Lgwapecific information gives

listeners the complement to understand in a broadgrthe target topic.

Specific information is to listen for key words, mes, places, objects, or
numbers. That is to say, one focus on informatierave interested in. In an article
published in (Macmillan, 2015) it is stated thats“Aou listen, you need to
recognize when the information is about to be giwerd pay particularly close
attention at that point. Sometimes, listening feedfic information also involves

listening to determine whether information is stiabe not”.

2.3.1.4. Listening for details
It is clear that listening for details goes furttiean listening for gist or listening
for specific information. In fact when listeningrfdetails students are addressed to
understand and remember details in what is saighrave comprehension of
directions and questions, and remind colors, datesothers important facts that are

useful to get a clearer understanding of whatids Isa speakers.
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(Karlsson, 2003) We do this when we need to undedspractically everything —
public announcements at railway stations or aigpdor example. However, even here, it
may not be necessary to understand every wordy@idknow that approximately 40%
of the words used in spoken language are non-éselhportant announcements are
often repeated in any case. You just need to letatdeparate the essential information

from the non-essential.

According to the text above, listening for deta#lgsoids misunderstanding.
Additionally, it is not necessary to understandrgweord, but pay close attention to
the essential information that lets to listenergdbrelevant information to be able to

answer question words like: What, when, where, vilosy many/much, and others.

2.3.2. Speaking English Language skill

(Mahajan, 2004) sets that “Many language learnegand speaking ability as the
measure of knowing a language...They regard speasrige most important skill they
can acquire, and they assess their progress irs tefrtheir accomplishments in spoken

communication”.

The introduction of this website is true; many gdedpink that a person who is able to
speak in English masters all the English skillswdweer, speaking skill is only one part in
the whole process of communication. To illustrais fact, one could say many things in
English but when someone else says something, fiindamental to understand what

he/she said in order to give an answer and let@h@nunication flows.
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(Mahajan, 2004) “The goal of teaching speakinglské communicative efficiency.
Learners should be able to make themselves undersising their current proficiency to
the fullest. They should try avoiding confusiorthie message due to faulty pronunciation,
grammar, or vocabulary...” Regarding to this opmithis research focus its goals on four
sub-dimensions related to the speaking developrilesit Vocabulary, pronunciation,

grammar and fluency.

When an English learner posses a large vocabutaryvbrds come immediately into
his/her mind. The right pronunciation does notnesunderstanding related to stress or
intonation, which is the guide to answer in an appate way. Grammar is the usage of
right words, tenses, coherence, etc. Finally, ftyen the ability to keep a conversation in
a normal rate without hesitation, thinking in Espliand avoiding the usage of translations

in the L1.

2.3.2.1. Communication
Communication or speaking interaction is the sttt any speaker should
consider when starting a conversation or any pgooésommunication. Speaking
interaction is the exchange of turns when talkiogéch other, what is more, it
make easier to listener the process of decodingribgsage or messages that are

being transmitted.
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(Bygate, 1987) In spoken interaction, speaker etener do not merely have to be
Right processors of spoken word, able to produ¢emmt language in the difficult
circumstances of spoken communication. It is alseful if they are Right
communicators, that is, Right at saying what theytwo say in a way which listeners

finds understable. (pag. 22)

Most of the time, inside the classroom the teathevho guides the speaking
interaction, in fact he/she organizes groups ireotd do some activities where the
speaking time is controlled. However, teachers khpay close attention to the

speaking time. In order to clarify this point,stpertinent to consider the next:

(Joanna Baker, 2013)The more time you speak dthimtgsson, the less time there
is for your students to speak. So, to help youlestts speak, you need to have several
different roles. A teacher is giver of informatiand a corrector of mistakes. But in
addition, at different times during the lesson,tdacher can also be a model, a prompt,
an organizer, an encourager and a monitor. Thdes can help you to manage the

lesson and help the students learn. (pag. 24)

Thus, inside the classroom teachers organize thakspg interaction or the
process of communication. However, it is relevargdy that independent students
have to deal with these activities alone; actudig/she has the responsibility to
learn how exchange turns, recognize speaker enbstsignals, and look for the

best way to transmit the message in the clearegt wa
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2.3.2.2. Vocabulary
The only way to increase our vocabulary is by usin@nce a person knows a
new word, immediately has to elaborate phrase®miesces in order to learn its
meaning and usage, and above all remind it tolgetbility of using it in future

dialogues.

It is known that English Language posses the largesabulary around the
world, about 476.000 words. (Denning, Kessler &émel2007)hold that “The most
important factor in the growth of English vocabylaas been the ease with which
it has borrowed words from other languages and tizeits own uses” This is the
reason why is so important to make our English batay growth. In fact, as many
words could have more than one meaning it is s@ratpve to know the meanings

and usages of these words.

Concordantly, when learning a foreign languagerggezls to acquire vocabulary
in order to success in mastering that Languagevid,2014) states that, “The more
extensive your vocabulary, the better your chaf@esuccess, other things being
equal-success in attaining your educational geats;ess in moving ahead in your

business or professional career, success in aolgigaur intellectual potential”
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This idea is about vocabulary in general, and #raesprinciple is applied in
learning a new Language since, if a person doeban@ a Right amount of words

in his/her mind it would be impossible to succesmastering it.

2.3.2.3. Pronunciation
(O'Connor, 1980) holds that “Many students wanbeoable to speak English
well, with a pronunciation which can be easily urstieod both by their fellow-
students and by English people” In fact, pronunazmais the key to be understood

in a correct way by other English speakers.

However, pronunciation can vary according to treeelor environment where
a person has grew-up. In this respect (Wilfred Fub®91) holds that “The
pronunciation of American English is, admittedlystable: the sound of words
changes according to geographical are, ethnic lbaokg, economic and social
levels, etc...The first syllable of orange is pronoesh or in California and are in

New York’(pag. 14)

The same fact happens in British English and introbhe language around the
world, so an English language’s learner shouldviera of this situation and try to
pronounce English words following a standard pramtion, which could be

understood by most of the English speakers. Thg wm@y to complete this
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challenging task is by imitating English native akers either by talking face to

face or by listening and repeating audios or cosatens.

2.3.2.4. Grammar
Grammar is one of the most tedious aspects whenitepa new language.
According to students’ point of view, it should & taught. That is the reason why
many studies looks for alternatives to teach granawaiding boredom and giving
to this part of the language a trendy look whichdasepted by English Language’s

learners.

However, to learn English and use it one shoulthlggammar. No matter the
model, way, or method learners chose, it is mamgata the front page of the
website (Talkenglish, 2005) it is written that, ‘i éirst need to know some basic
rules of the language. Developing a solid founaatioEnglish grammar will not
only help you create your own sentences correaitybll also make it easier to
improve your communication skills...”. Thus, ittendatory to enhanced grammar
proficiency, when learning English Language. Adiyako that a person can
establish a Right communication it is necessaopttsider words order, tenses and

more, in order to speak properly.

Regarding to grammar, there are many methods théd be used, nevertheless

it is important to talk about a method relatedgeaking skill. (Joanna Baker, 2013)
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says that “Indirect teaching of grammar is whentdeeher does not start with an
explanation of the grammar, but helps studentstertstand the information they

need to know using other methods” (pag. 62).

This could be considered as an excellent way dohtggrammar applying the
speaking skill, since the grammar exercises co@dcdmpleted in a way that

students do not realize they are learning grammar.

2.3.2.5. Speaking fluency
Speaking fluency is the confidence that a leareertb speak in English, where
listeners can hear very little hesitation in theesgh. In addition, speaking fluency
is the result of a Right performance or knowleddespeaking interaction,
vocabulary, pronunciation and grammar. Actuallyz@dgiorodcew, 2007) sets that
“Focus on fluency and accuracy, can be interpratethoving to a higher level of

expected optimal relevance”. (pag. 20)

Therefore, to talk about speaking fluency it isewant to gain accuracy.
Accordingly (Nzegorodcew, 2007)says that “When a teacher combBuescy and
accuracy practice, and she makes learners attdrIftrms while simultaneously
focusing on a role-play or discussion topic, sham@anicates to them moving to a

higher level of expected optimal relevance”(pag. 21
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Thus, speaking fluency is the ability to talk contusly at a normal speed
without leaving empty spaces during the time thaérson is talking. Additionally,
(Nizegorodcew, 2007) states that “Fluency can be canakped as the facility of
the execution of mental plans. In this sense, flyegncompasses control of the
acquired knowledge with broad respect for intendezhnings”. That is to say,
speaking fluency is the combination of the knowkedd L2 and strategies that

could be applied by learners to use it efficiently.

2.4.ROSETTA STONE INFLUENCING LISTENING AND SPEAKING SK ILLS

Rosetta stone is one of the most acclaimed softiatearning a foreign language. Rosetta
stone focuses on the four English skills: Listenirepding, writing and speaking. (Jesness,
2014) says that “This is a fairly complete coursat includes a comprehensive beginning
vocabulary and key grammatical structures...Inst@ntersion is Right, but as a supplement

rather than as the main course”.

According to the time, a learner has spent learinglish by using this course, he/she is
immersed in more complex activities. In fact (Jasn2014) “Later in the course, the computer
show pictures of someone about to jump, someonpijgnand someone who has just landed,
and then ask to identify, who will jump, who is jpmg, and who jumped”. Obviously,
listening audios and speaking tasks reinforcedetlasivities, which are repeated as many

times as necessary to obtain the needed proficientyese two skills.
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2.4.1. Rosetta stone influencing listening skill
Rosetta stone is a computer program supported agasiand audios, which led students
to avoid using their L1 at all. Concordantly tesle facts, listening skill is included in most

of the tasks and lessons included in each unit.

This Language-learning computer program is baseactwities like this described by
(Rosetta Stone) “Sometimes a native speaker saydsvay phrases, and you choose a
representative picture. At times, you may heamidg/e speaker but not see the text; you
select the picture that matches the phrase spok#remative speaker. That is to say, that
Rosetta stone focus deeply in listening skill, vahig considered as the skill that allows a

learner to understand English.

2.4.1.1. Making predictions with Rosetta stone
To make predictions a learner needs to have bachkdranformation or
knowledge about the topic, in order to be one-stlepad from what is coming.
Inside the classroom, teachers are in charge ohghihis information to the class.
However, independent students have to deal with s$ituation by using any

available resource.

The technique used by the Language-teaching compuitggram “Rosetta
Stone” to make predictions is the connection betwpetures and meaning.

According to (Chang, 2009) “With the incorporatioireal-life-successive images
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and audio consisting of words and phrases spokematiye speakers, users are able
to make instant connections between the imageshendgpoken words” (pag. 94)
In fact, by mean of this language-learning softwartiition is what students use
to guess the meaning that is coming. In othersnduhe learning process, learners
spent a lot of time making prediction through inmgeat appears at the beginning

of each new lesson.

2.4.1.2. Listening for main ideas with Rosetta stone

Listening for main ideas or listening for gist imgar to skimming in reading.
Actually if the listener is able to catch the cahtdea of an audio, conversation or
literary work he/she probably is standing in theegay of Right listening
performance. Normally, to catch the main idea abaversation is not a difficult
task because most of the time the gist is namédeimtroduction, however there
are possibilities that the main ideas is hidderotiner passages of a story or
conversation.

By using Rosetta stone, the screen shows a groumpagles, which displays the
main idea or the gist about the topic. (Rosettan&t “When you see a phrase and
hear the native speaker, you are prompted to ch@osatching picture. Listen to
the native speaker and choose the picture thathesitthe phrase you hear” are
activities carried out in the listening activitiddat is to say, Rosetta stone teaches
listening for gist inductively by mean of the greupf images displayed in the

screen. These images are related to one topicnper for example, food.
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2.4.1.3. Listening for specific information with Rosetta stoe
In reading, the name of listening for specific mf@tion is scanning. Listening
for specific information takes place when listengosnot need to understand the

whole passage including each word to understanchéesage.

In Rosetta stone, the listening practice is donenbgn of images connected to
actions to form words, sentences and conversatidresefore, tasks like: (Rosetta
Stone) “Listen to the native speaker and chooseititare that matches the phrase
you hear” repeated several times during the peosesthat the learner can
understand completely what he/she hears. (Char®§)20he movement through
the lesson is dictated by the user who must stlegdicture that matches the spoken
phrases, and as expected, each subsequent lessomeseprogressively more

difficult” (pag. 94)

Thus, is easy to find out that, although listenmgcluded in each lesson, this
is not practiced in isolation, instead after eagtehing task students complete other
tasks related to skills like speaking, and writififnese facts do not mean that
listening is left apart. On the contrary, it isari¢hat most of the time learners listen

for specific information.
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2.4.1.4. Listening for details with Rosetta stone
Listening for details is to understand minimal ot the recorded audios. After
understanding the main idea, listeners have toble ta grasp details about the
main idea in order to complete the required infdramato retransmit the message

or simply give an answer.

In this respect, Rosetta stone presents all thegeasan order to listen an
understand minimal details, for example colors, @eamdates, grammatical
structures and word pronunciation during each and lesson, which are more
complex according to the level. (Rosetta Stone) ‘Mteoduce new words and
concepts in a carefully designed sequence thateaates your language-learning
process. As you progress, you'll use the words @madses you've learned to
understand new vocabulary that's introduced”. Catattly to this view, listening

for details could be considered as one of the gtheof this computer program.

2.4.2. Rosetta stone influencing speaking skill
Of course, the highest strength of the Languagetileg computer program is its
influence on speaking skill, since its recognitieoice system focus its tools on
improving speaking skill. Concordantly to (Rose®tone) “The Speaking Activity
gives you plenty of speech practice, so you're iclemit speaking right away” which is

true because students practice their speakingcsitantly during the course.
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According to (Rosetta Stone) you begin speaking yew language immediately when
prompted to repeat after the native speaker. Tliisva® uses speech recognition to
indicate whether you have pronounced the wordsphnakes correctly. Rosetta Stone uses
your natural ability to associate words and imamegproviding prompts and then asking
you to continue the “conversation.” We call thisgess Contextual Formation because you
learn the language well enough to form your owpoeses in the context of a “real-life”

situation.

This is the strongest reasons why Rosetta stose igopular among Language-
learning computer programs. One is not allowedpak in another language than
English from the very beginning to the end of tloerse. What is more, the level of
complexity to speak is more advanced accordingeadearners’ progress, which makes
he/she takes part in the dynamic immersion mettibalssupports it success on two
principles: (Rosetta Stone) “1.- The way we leamnguage as children...is the best
way to learn a new language at any age. 2.- Inigeatechnology is a powerful tool
for replicating and activating that process”.
2.4.2.1. Communication practiced in Rosetta Stone

In this investigation, communication representsitit@raction that occurs in the
process of communication. In this respect, the Lagg-learning computer
program Rosetta stone makes students practicantieisaction by mean of one
activity located at the end of each lesson. Thiwi#igis called milestone and its

purpose is to reinforce and practice all the knolgéeacquired during each lesson.
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(Rosetta Stone) Declares that a Milestone presergsal-life scenario and allows
you to practice what you've learned by participgtin the conversation. Use what you
learned in the Unit and the context of the scentriform questions and answers.
Follow the scenario by watching the pictures shdeoss your screen. These pictures
tell a story. The people in the scenario speaksantetimes ask you questions. Respond
to the prompts in the conversation with speechfttsathe context, and form questions

for others to answer.

Thus, Rosetta stone achieves the purpose of itsatietvhich include students
in and English environment where he/she is consitlas part of the learning
process, by mean of activities like milestone whneshe is part of the conversation

by interacting with people represented in pictures.

2.4.2.2. Vocabulary learnt in Rosetta stone
Likewise, vocabulary is learnt as others Languagepects involved in the
English language learning process. That is to isagges are in charge of present
the new words, which are repeated by English speaketually (Rosetta Stone)
states that “Vocabulary is reinforced through a lewration of images, reading, and

listening exercises to help you practice your newds”

The acquisition of new vocabularies is supportecaastructured sequence of
words that are included systematically and gaimingpmplexity according to each

level. The official web site (Rosetta Stone, sébs that “We introduce new words
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and concepts in a carefully designed sequenceaitlerates your language-
learning process” This methods is a kind of scdffehere students’ progress walk
next to the level of knowledge acquired during ¢barse, which let them to have

excellent fundaments about the English language.

2.4.2.3. Pronunciation practiced in Rosetta stone
There is no doubt that the best tool included enlthnguage-learning computer
program Rosetta Stone is, its recognition voicéesgsThis system allows users to
match their pronunciation with those produced byveaEnglish speakers. Hence,
(Rosetta Stone) holds that “The Pronunciation Afstifocuses on refining your
pronunciation by breaking down the words and giwiag detailed visual feedback

to compare your speech to that of the native sp&ake

Furthermore, learners have the opportunity to regpeavord, phrase or sentence
as many times as necessary to obtain similar p@ations to those produced by
the speaker he/she heard previously. Besidesp#ezh recognition system offered
by (Rosetta Stone, s.f.) states “Every time youakp@ur speech recognition
technology identifies what you are saying, evalyatgr pronunciation, and gives

you real time assessment”
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2.4.2.4. Grammar learnt in Rosetta stone
The dynamic immersion method included in the Laggul@arning computer
program holds that grammatical structures shoulgdet inductively in the same
way that a person learnt L1. Consequently, (Ras8tbne, s.f.) states “The
Multiple Choice screens provide training on theistre of the language you are
learning. For example, you may connect articlesaions, form singular and plural

words, or determine masculine and feminine forms”

So, when a person is learning English he/she igairng to find support on a
teacher who is going to say which one is the cos®uacture, instead users have to
choose the best answer according to his/her deduédditionally (Rosetta Stone)
says “Our Contextual Formation learning methodvedloyou to produce new
phrases and sentences on your own. We prompt yefuttg, using words and
pictures. You produce a new word or phrase thattfie context” So, following
Rosetta stone ideas there is no need in explagrenmgmatical structures to English
learners since they are able to acquire this krnaydausing the intuition and the

deduction.
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CHAPTER Il |

CHAPTER THREE

METHODOLOGICAL DESIGN

3.1.RESEARCH TYPE AND DESIGN
In order to carry out this research and accordirtye characteristics that are included type and

design of the investigation, it is possible to bbsh that talking about the research type thigstu
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is going to be: qualitative-quantitative; field @asch; transversal; experimental; correlational and

descriptive.

According to the research design, this investigat® quasi-experimental applying the field
design that uses the statistical design, and titaadevould be the mixed-method. The reasons

why this investigation is involved in all this fad are going to be explained in detail below.

3.1.1. Research type

The first type of investigation, according to tleadency, igjualitative-quantitative
because this study is going to describe, analydeeaperiment with the variables that are
included in this investigation and include the aliagon of situations that could affect

listening and speaking development.

According to the place where this investigatiogagng to take place we could say that
this investigation is going to be a field reseasihce this research is going to be applied
in classrooms where students are going to use tamactive software, which will
demonstrate its effectiveness or inefficiency.

Considering the period to carry out this invesimatit is possible to say this study is
going to be transversal research because resesarieggoing to establish a period of about
three months to get data from students’ performavioen applying the software Rosetta

Stone.
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Since this study is going to find out the causdsctihg the development of listening
and speaking English Language skills of studené&nding the 8th year in Heroes del 41
Military High School. Obviously this research isimgto be experimental since this type

of research will respond and explain the causdsatigbe found during this study.

Concordantly, this investigation is going to be r@tational and Descriptive:
Correlational because it is going to find the ielathat the variable, interactive software,
Rosetta Stone, has with the variable listening spehking; and descriptive because it is
going to use the data that will be collected ireoitd show statistically the progress reached

during this investigation

3.1.2. Research design
In order to be able to give answers to the reseguelstions, and as this investigation is
quantitative the research design is going to beeex@ntal and subdivided in quasi-

experimental, because it is going to be transveirsstead of longitudinal.

Besides, this investigation is going to collecommhation directly from the place where
the phenomenon is happening or taking place, wWieiati us toward a field design, which
is applied in this type of investigation, since &are not going to work in a laboratory. In
fact and statistical design is also included irstkind of investigation because the
proficiency level of listening and speaking skisgoing to be measured at the beginning

and at the end of the research.
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In addition, another design is included in thisdstigation, since not only the data is
going to be useful information to prove our hypaibebut also the observation that is
included in the structure of this investigation.aTls the reason why a mixed-method
(qualitative and quantitative) is going to be apg@lin this study, which will allows us to

ensure the reliability and validity of this invegition.

3.2.POPULATION AND SAMPLE

The population of this research is focused ontilndests of the attending 8th year of general
basic education of Unidad Educativa “Héroes ComidkeB41” while the sample will be taken
considering that this investigation is quasi-expemntal and is bound to choose two groups of

students to be able to apply the experiment.

3.2.1. Population
The population of this research is based on 22&esiis attending 8th year of general
basic education at Unidad Educativa Comil-3 “Hémels41” which is located in Machala,

El Oro’s province.

3.2.2. Sample
Since this research is quasi-experimental, we hawdhoose two groups of students.
The first group is going to be the experimentalugrahe group where we will implement

the experiment; while the second group is goingedhe control group from where we
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will get the base to know whether the control graipeing influenced by the application

of the interactive software Rosetta Stone.

If contrary, there is no point in separating studday groups of ages or genres, since all
of them are sharing the same interests and ages;tvh important in here, is to recognize
male and female students. However, as the prgegbing to be quasi-experimental we

will work with one classroom.

Concordantly, to the facts related to the sizeagypation that is needed to apply the
formula, in order to get sample of participants iegyoing to take part in a research. The
researchers consider that the number of studentt msnough to apply the formula, so, the
sample of this investigation is going to be basedvweo groups of students, the control
group and the experimental group.

3.3.FIELDING
The field of this study is located in the Parislaniio, Machala-El Oro province at Unidad
Educativa Comil-3 “Héroes del 41” , a town whererthis a big influence of poverty and lack

of resources.

3.4.INSTRUMENT FOR DATA COLLECTION
To carry out this study three instruments have lweasidered: Observation sheets, Survey
guestionnaires, and evaluations that include aeplent test or a pre-test and a post-test or

improvement test. These instruments are goingawige to this investigation the necessary
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data to affirm whether the influence of the intéiraecsoftware “Rosetta Stone” is a positive or

not in the improvement of listening and speakinigjssk

3.5.DATA PROCESSING AND ANALYSIS

The collected data will be analyzed by using tHensre Microsoft Office-Spreadsheet. By
mean of its tools and formulas will allow us to gesults and statistics in a faster way, which
will be useful and reliable in this research. Farthore, the data collected will be organized

and displayed in rows and graphs by applying bdsscriptive and inferential statistics.

CHAPTER IV
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CHAPTER FOUR

ANALYSIS AND INTERPRETATION OF RESULTS

This part contains diagnostic and post-listenirsg, thhose were applied to the experimental and
control group according to the proposal; listerfimgmaking prediction, listening for main ideas,
listening for specific information and listening fdetails. Each one composed with five questions.
This part also holds pre-speaking and post-speakisigas well as the results of the observation

sheets and the sample of the survey questionnasessto accomplish this purpose.

4.1.OBSERVATION SHEETS
This research started with a complete work of olzg@n of some factors, which were pointed

out in observation sheets, and were analyzed ksvfol
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Excellent Very good Good Bad Poor

Chart 22:0bservation sheet |

Ord. Facilities 1 2 3 4 5
1 English offices X
2  English laboratories X
3  English classrooms X
4  English environment X
5 English audio material X
6 Technological resources X
7 Internet access X
8 English books X
9 Didactic English material X
10 English training planning to X

English teachers

11 English teachers X
12 Students’ behavior X
13 Authorities of institution X

4.2. SURVEY QUESTIONNAIRES
Next, it will be detailed the survey questionnaiagplied in this research. To fulfill our project
we have done one questionnaire with three partd@sdore the questionnaire we have used the

adverbs of frequency as showed.

Never Rarely Usually Most of the days Everyday
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PART I. Questions 1-5
1. How often do you use a computer to practice English
2. How often do you practice listening and speakinthan interactive software?
3. How often does your English Teacher assign tasis imieractive software?
4. Have you ever practiced listening and speakind sgihg interactive software?

5. Have you ever heard about interactive software gasStone”?

After we have applied this questionnaire, we wilbw the results in the next chart.

Chart 23:Questionnaire’s results1-5
Questions Never Rarely Usually Most of the days Everyday

1 4 10 11 12 2
2 4 22 9 4 0
3 25 12 2 0 0
4 8 20 8 3 0
5 39 0 0 0 0

Question 1. -We can see that most of the students use a contpuetinvolved with English;
only two students use a computer every day.
Question 2. -According to the results in the survey questioreainost of the students said

that they rarely use an interactive software torowp their listening and speaking skills.
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Question 3. -The majority of students said that their teachergen send tasks by using

interactive software.

Question 4. -We can see that most of students said they raralgtice English using some

programs or software; they only do tasks as traakti form.

Question 5. -As we see, in this question, the whole studenssvared never, for them this

software is new and they liked to work becauseag been another Right and different form

way to learn English actively.

PART II: Questions 6-10
In this part of questionnaire, we have used adveflegree as the following:

Disagree Partially disagree  Maybe Partially agree Agree

6. Is it a Right idea to include the interactive sa@ftes “Rosetta Stone” in an English
laboratory as an educational tool for improvinggisng and speaking skills?

7. Is it more enjoyable to practice listening and sp&askills with the interactive software

“Rosetta Stone” where you can participate actively?

8. Is it worthwhile to watch and listen to native Esfglspeakers on their own environment?
9. Is it all right practicing speaking and listeniriglls by mean of traditional methods?

10. Are most of the students going to feel motivategkacticing speaking and listening skill

by using the interactive software “Rosetta Stomé3 en English laboratory?
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Chart 24: Questionnaire’s results 6-10

Questions Disagree Partially disagree Maybe Partially agree Agree

6 1
7 0
8 0
9 6
10 0

0

1

3

0

12 23
9 29
12 22
14 8
4 35

Question 6. -As we can see in this part it refers about intéradoftware Rosetta Stone and

we asked them if this one could be as part of aduea tool to improve their English. After

they have practiced with the software, the majdikgd it and most of them agree with this

guestion.

Question 7. -Almost all of the students like to practice listegiand speaking with Rosetta

Stone because they can repeat the words and sestenc

Question 8. - A the beginning of the practice students were pafident because they were

not used to practice in that way, however, at thd, éhey felt more confident and they said

that learn listening native speaker.

Question 9. -In this question we can see that answer are diyithey like traditional method

and they like to learn using others computer.

Question 10. -The majority of them are motivated to learn Englistierently. They were

motivated practicing with Rosetta Stone Software.
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PART IlII: questions 11-12

In this part of the survey, they had to write angmort according to the questions.
11.Do you think; your listening and speaking skillssteamproved by using the interactive
software “Rosetta Stone” into the laboratory?
12.Do you think, is important to include an interaetisoftware called “Rosetta Stone” as an
educational tool?

After we have checked their comments, we can calecthat all of them improved their
English skills, they said that interactive softwaras right because they could speak, repeat

according to pictures and follow the instructiongeg by the program.

4.3.EVALUATIONS

In order to get results from this research projpce-test and post-test were given to
students that conform the control group and theesgental group. This will give results that
let us to confirm or deny the effectiveness ofdbmputer language-learning software Rosetta
Stone.

4.3.1. Pre-test

In order to obtain relevant information about tharting level of proficiency that
students involved in this study possess on listg@ind speaking skills, the researchers
applied a pre-test. Next, we will get the analysgishe results of the pre-test, both in the

control group as well in the experimental group.
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4.3.1.1. Pre-listening test - Experimental group “B”

PART ONE: Listening for making prediction

1.- Why do you think the line is in front of duck and kite?

Chart 25:Pre listening test "B" Making prediction Q-1

Answer Students Percentage
Right: 0 0%
Wrong: 39 100%
Total students: 39 100%

Listenign for making prediction

0%

= RIGHT:0 = WRONG:39 M TOTAL STUDENTS: 39

Figure 2:Pre listening test "B" Making prediction Q-1

We can see the data collected in the first questiloof students got wrong, that means;

they were not able to predict what the purposéefines was.

2. What do you think the girl is going to do?

Chart 26:Prelistening test "B" Making Prediction Q-2
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Answer Students Percentage
Right: 13 33%
Wrong: 26 67%
Total students: 39 100%

Listening for making prediction

= RIGHT: 13 = WRONG: 26 mTOTAL STUDENTS: 39

Figure 3:Pre listening test "B" Making prediction Q-2

About question N. 2, 33% of students predictedesily, what the girls would do, that

means, there is some difficulty to students cargemahat will happen after.

3. Where is the picture taken?

Chart 27:Pre listening test "B" Making prediction Q-3

Answer Students Percentage
Right: 28 2%
Wrong: 11 28%

Total students: 39 100%
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Listenign for making prediction

= RIGHT:0 = WRONG:39 mTOTAL STUDENTS: 39

Figure 4:Pre listening test "B" Making prediction Q-3

We can observe that 72% of students predicted atyraccording to the picture and
listening, while 28% were wrong. That means, sttsl@pened their minds in a correct

way.

4.- Do you think the girl like playing soccer?

Chart 28: Pre listening test "B" Making predictiq4

Answer Students Percentage
Right: 3 8%
Wrong: 36 92%

Total students: 39 100%
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Listening for making prediction

= RIGHT:3 = WRONG:36 W TOTAL STUDENTS: 39

Figure 5:Pre listening test "B" Making prediction Q-4

The chart and graph show us that in this queshienrtajority of students were not able

to predict correctly, that is the reason why we saythat this ability is not developed.

5.- What will she do with the water?

Chart 29:Pre listening test "B" Making prediction Q-5

Answer Students Percentage
Right: 1 3%
Wrong: 38 97%

Total students: 39 100%
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listening for making prediction

= RIGHT:1 = WRONG:38 mTOTALSTUDENTS: 39

Figure 6:Pre listening test "B" Making prediction Q-5

According to the results, students were no Righhis question; we can see that only
one student was correct. To conclude, making ptiedibas been the most difficult part to

students.

PART TWO: Listening for main ideas

1.- How many small shirts does the boy want?

Chart 30Pre listening test "B" Main ideas Q-1

Answer Students Percentage
a: 28 72%
b: 10 26%

C: 1 3%
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Listening for main ideas

3%

=A:28 =B:10 =C:1 ®mTOTAL STUDENTS: 39

Figure 7:Pre listening test "B" Main ideas Q-1

In the part two; listening for main ideas questome, we can see that 72% of students
selected option “a” which is the correct answer%26elected option “b” and 3 % choose
option “b”. According to the graph, the majority students were able to understand the

listening.

2.- What is the teacher’'s name?

Chart 31:Pre listening test "B" Main ideas Q-2

Answer Students Percentage
a: 21 54%
b: 12 31%

C: 6 15%
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Listening for main ideas

=A:21 =B:12 =C:6 TOTAL STUDENTS: 39

Figure 8:Pre listening test "B" Main ideas Q-2

In question two, we can observe that 21 students aohrespond 54% selected option
“a” which is the correct answer, 12 students wil#3and 6 students with 15% choose

options “b” and “c”. It was difficult for the studés to select the correct answer.

3.- Which class is the boy in?

Chart 32: Pre listening test "B" Main ideas Q-3

Answer Students Percentage
a 7 18%
b: 25 64%

(o5 7 18%
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Listening for main ideas

=A:7 m=B:25 =C:7 TOTAL STUDENTS: 39

Figure 9: Pre listening test "B" Main ideas Q-3

In question three, the majority of students setkgteong answers, which means they

were not able to listen and analyze for main ideas.

4. What is the boy's name?

Chart 33: Pre listening test "B" Main ideas Q-4

Answer Students Percentage
a 4 10%
b: 21 54%

C: 14 36%
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Listening for main ideas

=A:4 =B:21 =C:14 TOTAL STUDENTS: 39

Figure 10: Pre listening test "B" Main ideas Q-4

The results in question 4 show that 54% of studemt® correct selecting option “b”
which is the correct answer and the rest of stidemre wrong. That means they had

difficulty in get the correct answer.

5. Where does the boy live?

Chart 34: Pre listening test "B" Main ideas Q-5

Answer Students Percentage
a 5 13%
b: 26 67%

C: 8 21%
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Listening for main ideas

=A:5 =B:26 =C:8 TOTAL STUDENTS: 39

Figure 11: Pre listening test "B" Main ideas Q-5

The correct answer is option “b” where 67% of shudevere correct while the others
were wrong. Therefore, we can conclude that the®seme difficulty to select the correct

option.

PART THREE: Listening for specific information

1.- What are the new animals at the zoo?

Chart 35: Pre listening test "B" Specific infornati Q-1

Answer Students Percentage
a: 36 92%
b: 2 5%

C: 1 3%
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listening for specific information

3%

=A:36 =B:2 =C:1 TOTAL STUDENTS: 39

Figure 12: Pre listening test "B" Specific infornaat Q-1

We can see that 92% of students selected optionwAich is the correct answer; while
others who represent the minority choose the wogitgns. Then we can say the majority

of students were concentrated to get the corressvan

2.- Where’s Lucky’s book?

Chart 36: Pre listening test "B" Specific infornati Q-2

Answer Students Percentage
a 4 10%
b: 24 62%

(o5 11 28%
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Listening for specific information

—

=A:4 =B:24 =C11 TOTAL STUDENTS: 39

Figure 13: Pre listening test "B" Specific inforrat Q-2

Second guestion shows us that most of the stugentgrong, they selected options “a”
and “b” which are incorrect and only 11 studentowhpresent 28% choose option “c”

which is correct. That means many students haolgmofinding the correct answer.

3.- What does Tom want for his birthday?

Chart 37: Pre listening test "B" Specific infornati Q-3

Answer Students Percentage
a 2 5%
b: 25 64%

C: 12 31%
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Listening for specific information

=A:2 =B:25 =C12 TOTAL STUDENTS: 39

Figure 14: Pre listening test "B" Specific infornaat Q-3

In this question 64% of students were correct beedioey selected option “b” which is
the correct answer while 5% choose “a” and 31% sbd@”. It means there was some

difficulty to get the correct answer.

4.- What can tony do with the ball in the house?

Chart 38: Pre listening test "B" Specific infornati Q-4

Answer Students Percentage
a: 4 10%
b: 7 44%

(o5 18 46%
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Listening for specific information

=A:4 =B:17 =C:18 TOTAL STUDENTS: 39

Figure 15: Pre listening test "B" Specific inforrat Q-4

This chart shows us that students had probleml¢atsthe correct answer, 18 students
who represent 46% were right while the rest werengr We can say that there is problem

in listening for specific information.

5.- What cake can they make today?

Chart 39: Pre listening test "B" Specific infornati Q-5

Answer Students Percentage
a 2 5%
b: 21 54%

C: 16 41%
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Listening for specific information

=A:2 =B:21 =C:16 TOTAL STUDENTS: 39

Figure 16: Pre listening test "B" Specific infornaat Q-5

According to the results, we can deduce that mia$teostudents were not able to select

the correct answer; therefore, they need to pagratiention and concentration.

PART FOURTH: Listening for details

1.- Listen and color

Chart 40: Pre listening test "B" Details Question 1

Answer Students Percentage
Right 28 72%
Wrong 11 28%

Total students 39 100%
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Listening for details

= RIGHT: 28 = WRONG 11 m TOTAL STUDENTS 39

Figure 17: Pre listening test "B" Details Questibn

In this question, we can observe that most of stisdeere right, so that 72% represent

the majority who were able to follow the instructso

2.- Listen and color

Chart 41: Pre listening test "B" Details Question 2

Answer Students Percentage
Right: 24 62%
Wrong: 15 38%

Total students: 39 100%
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Listening for details

= RIGHT: 24 = WRONG: 15 mTOTAL STUDENTS: 39

Figure 18: Pre listening test "B" Details Questian

Students in second question 62% were able tolfth#l instructions, which mean 38%

of students did not understand what they had to do.

3.- Listen and color

Chart 42: Pre listening test "B" Details Question 3

Answer Students Percentage
Right: 18 46%
Wrong: 21 54%

Total students: 39 100%
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Details

= GOOD: 18 = WRONG:21  m TOTAL STUDENTS: 39

Figure 19: Pre listening test "B" Details Questi8n

For this question, students failed, the majority\goong because they were not able to

follow the instructions. That means instructionseadifficult to students.

4 .- Listen and color

Chart 43: Pre listening test "B" Details Question 4

Answer Students Percentage
Right: 12 31%
Wrong: 27 69%

Total students: 39 100%
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Listening for details

= RIGHT: 12 = WRONG: 27 m®TOTAL STUDENTS: 39

Figure 20: Pre listening test "B" Details Questién

The results of this question show that 69% whighiegsent the majority of students, did
not complete the instructions; we can say that thegd more practice in this type of

activity.

5.- Listen and color

Chart 44: Pre listening test "B" Details Question 5

Answer Students Percentage
Right: 5 13%
Wrong: 34 87%

Total students: 39 100%
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Listening for details

= RIGHT:5 = WRONG:34 mTOTAL STUDENTS: 39

Figure 21: Pre listening test "B" Details Questibn

In the results collected at listening for detaislgzing all charts and graphics, we can
conclude that there are problem to fulfill the rastions. In this question, we can see that
87% of students were not able to listen the insioas; therefore, we must find the way to

improve this ability.

4.3.1.2. Pre-listening test - Control group “A”

PART ONE: Listening for making prediction

1.- Why do you think the line is in front of duck and kite?

Chart 45: Pre listening test "A" Making predicti@r1

Answer Students Percentage
Right: 0 0%
Wrong: 40 100%

Total students: 40 100%
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Listening for making prediction

0%

= RIGHT: 0 = WRONG:40 mTOTAL STUDENTS: 40

Figure 22: Pre listening test "A" Making predicti@1

In this question all of students got wrong, thaamsestudents were not able to predict

what the purpose of line was.

2.- What do you think the girl is going to do?

Chart 46: Pre listening test "A" Making predictigh2

Answer Students Percentage
Right: 12 30%
Wrong: 28 70%

Total students: 40 100%
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Listening for making prediction

= RIGHT: 12 = WRONG: 28 mTOTAL STUDENTS: 40

Figure 23: Pre listening test "A" Making predicti@2

We can see that 70% of students predicted corie3B6 were not good because they
had no idea according to the picture. That measshers must pay more attention in that

part.

3.- Where is the picture taken?

Chart 47: Pre listening test "A" Making predictiqh3

Answer Students  Percentage
Right: 35 88%
Wrong: 5 13%

Total students: 40 100%
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Listening for making prediction

= RIGHT:35 = WRONG:5 m®TOTAL STUDENTS: 40

Figure 24: Pre listening test "A" Making predicti@3

88% of students were able to predict correctly anky 13% were wrong, that means

students who were wrong need to concentrate ard pgedict using the picture given.

4.- Do you think the girl like playing soccer?

Chart 48: Pre listening test "A" Making predicti@r4

Answer Students  Percentage
Right: 26 65%
Wrong: 14 35%

Total students: 40 100%
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Listening for making prediction

= RIGHT: 26 = WRONG: 14 mTOTAL STUDENTS: 40

Figure 25: Pre listening test "A" Making predicti@4

The results show us that predictions in this paatdivided; 65% of students were good

and 35% were wrong.

5.- What will she do with the water?

Chart 49: Pre listening test "A" Making predictiqh5

Answer Students Percentage
Right: 1 3%
Wrong: 39 97%

Total students: 40 100%




108

Listening for making prediction

= RIGHT:1 = WRONG:39 mTOTAL STUDENTS: 40

Figure 26: Pre listening test "A" Making predicti@®5

In these chart and graph, we can see that onlysardent was able to predict

correctly, the rest had no idea what the girl calddvith the water.

PART TWO: Listening for main ideas

1.- How many small shirts does the boy want?

Chart 50: Pre listening test "A" Main ideas Q-1

Answer Students Percentage
a 39 98%
b: 0 0%

C: 1 3%
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Listening for main ideas

3%

0%‘

=A:39 =B:0 =C:1 TOTAL STUDENTS: 40

Figure 27: Pre listening test "A" Main ideas Q-1

We can see that almost all of students were gotdsmquestion, 98% of students listen
and they chose appropriately the main idea. Oné/stndent was not able to get the main

idea.

2.- What is the teacher's name?

Chart 51: Pre listening test "A" Main ideas Q-2

Answer Students Percentage
a 0 0%
b: 19 48%

C: 21 53%
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Listening for main ideas

=A:0 =B:19 =C21 TOTAL STUDENTS: 40

Figure 28: Pre listening test "A" Main ideas Q-2

According to the results, we can see the answers digided; it means, almost half

chose correct and half got wrong, so we can coedistening was difficult to understand.

3.- Which class is the boy in?

Chart 52: Pre listening test "A" Main ideas Q-3

Answer Students Percentage
a 2 5%
b: 17 43%

C: 21 53%
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Listening for main ideas

=A:2 =B:17 =C21 TOTAL STUDENTS: 40

Figure 29: Pre listening test "A" Main ideas Q-3

We can observe in graph 3 that answer was dividatha53% selected option “c” and
43% selected option “b” however those options wertethe correct answer, then we make

a deduction that students had strong problemtienlisg to select the answer.

4.- What is the boy's name?

Chart 53: Pre listening test "A" Main ideas Q-4

Answer Students Percentage
a 4 10%
b: 27 68%

C: 9 23%
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Listening for main ideas

=A:4 =B:27 =C:9 TOTAL STUDENTS: 40

Figure 30: Pre listening test "A" Main ideas Q-4

The table shows that 27 students who representa&8%ood, the rest were confused
and selected wrong answer. Therefore, we can cdathat this part of listening there was

difficult to students the correct answer.

5.- Where does the boy live?

Chart 54: Pre listening test "A" Main ideas Q-5

Answer Students Percentage
a 0 0%
b: 27 68%

(o5 13 33%
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Listening for main ideas

=A:0 =B:27 =C13 TOTAL STUDENTS: 40

Figure 31: Pre listening test "A" Main ideas Q-5

From this graph, we can see that the majority wdetts were good, 27 students who
represent 68% chose option “b” which is the coreeswer. 33% of students chose option
“c” which is not correct. We can deduce that sotndents need more attention in listening

to get main ideas.

PART THREE: Listening for specific information

1.- What are the new animals at the zoo?

Chart 55: Pre listening test "A" Specific infornati Q-1

Answer Students Percentage
A: 39 98%
B: 1 3%

C: 0 0%
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Listening for specific information

|

3%

S’

=A:39 =B:1 =C:O TOTAL STUDENTS: 40

Figure 32: Pre listening test "A" Specific inforrat Q-1

According to the results students in this part vedneost excellent only one student was

confused. Therefore, this part of listening comesie¥ to students.

2.- Where's Lucky's book?

Chart 56: Pre listening test "A" Specific infornmati Q-2

Answer Students Percentage
a 5 13%
b: 22 55%

(o5 13 33%
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Listening for specific information

=A:5 =B:22 =C:13 TOTAL STUDENTS: 40

Figure 33: Pre listening test "A" Specific inforrat Q-2

This chart shows us that only 33% of students \able to select the correct answer, the

rest; 13% chose “a” and 55% selected “b”; so tlieeeproblem in this question.

3.- What does Tom want for his birthday?

Chart 57: Pre listening test "A" Specific infornati Q-3

Answer Students Percentage
a 10 25%
b: 17 43%

C: 13 33%
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Listening for specific information

=A:10 =B:17 =C:13 TOTAL STUDENTS: 40

Figure 34: Pre listening test "A" Specific infornaat Q-3

The table shows that the answers were divided, &&&eted “a”, 43% selected “b” and
33% of students selected “c” the correct optiothis question is option “b”. That means

students had serious problem trying to find theestiroption.

4.- What can Tony do with the ball in the house?

Chart 58: Pre listening test "A" Specific infornati Q-4

Answer Students Percentage
a: 6 15%
b: 15 38%

C: 19 48%
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Listening for specific information

=A:6 =B:15 =C:19 TOTAL STUDENTS: 40

Figure 35: Pre listening test "A" Specific inforrmaat Q-4

35% of students in this question got correct ans@&¥o chose “b” and 15% “a” those
options were wrong. We can conclude for this qoestinat many students had problems

in listening for specific information.

5.- What cake can they make today?

Chart 59: Pre listening test "A" Specific infornati Q-5

Answer Students Percentage
a e 23%
b: 16 40%

C: 15 38%
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Listening for specific information

=A:9 =B:16 =C:15 TOTAL STUDENTS: 40

Figure 36: Pre listening test "A" Specific inforrat Q-5

Answers to this part of listening have been dividad majority of students had problem
to find the correct answer, and then we can comrcthdt this part of listening must be

developed in order to help students to be moreident.

PART FOURTH: Listening for details

1.- Listen and color

Chart 60: Pre listening test "A" Details Question-1

Answer Students Percentage
Right: 33 83%
Wrong: 7 18%

Total students: 40 100%
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Listening for details

= RIGHT:33 = WRONG:7 m®TOTAL STUDENTS: 40

Figure 37: Pre listening test "A" Details Questi@n-

The graph in this question shows us that 83% afesits were good because they were
able to make what the instruction said. Howevecoasiderable percentage needs to

improve in this kind of listening.

2.- Listen and color

Chart 61: Pre listening test "A" Details Question-2

Answer Students Percentage
Right: 12 30%
Wrong: 28 70%

Total students: 40 100%
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Listening for detais

= RIGHT: 12 = WRONG: 28 m TOTAL STUDENTS: 40

Figure 38: Pre listening test "A" Details Questién-

Instructions in this question were not clear foideints, 70% did not write anything, that

means this kind of work have not been practicedasses.

3.- Listen and color

Chart 62: Pre listening test "A" Details Question-3

Answer Students Percentage
Right: 0 0%
Wrong: 40 100%

Total students: 40 100%
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Listening for details

= RIGHT:0 = WRONG:40 m®TOTAL STUDENTS: 40

Figure 39: Pre listening test "A" Details Questi8n-

The results show that any students who represen®¥h were able to make what the
instructions say, the majority were unable to fulfith this activity. We can conclude that

students need more practice in listening for detail

4 .- Listen and color

Chart 63: Pre listening test "A" Details Question-4

Answer Students  Percentage
Right: 11 28%
Wrong: 29 73%

Total students: 30 100%
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Listening for details

= RIGHT: 11 = WRONG:29 mTOTAL STUDENTS: 40

Figure 40: Pre listening test "A" Details Questidn-

The majority of students are wrong 73% did otheivag, which was not mentioned in
listening, only 28% of students were more concéedrand they were able to develop the

activity.

5.- Listen and color

Chart 64: Pre listening test "A" Details Question-5

Answer Students Percentage
Right: 11 28%
Wrong: 29 73%

Total students: 40 100%
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Listening for details

= RIGHT: 11 = WRONG:29 mTOTAL STUDENTS: 40

Figure 41: Pre listening test "A" Details Questién-

In this chart, we can see that students misundmigtee instructions, 73% did incorrect
that activity. As a conclusion of this part of éeing, we can say that students are not
induced to fulfill activities with listening; thegever have done as this activity because

they are taught with traditional method.

4.3.1.3. Pre-speaking test - Experimental group “B”

PART ONE: Communication

Chart 65: Pre speaking test, Group "B", Communiaati

Rating Communication Percentage
1 15 38%
2 20 51%
3 4 10%
4 0 0%

Total students 39 100%
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Pre- speaking test classroom "B"
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Figure 42: Pre speaking test, Group "B", Commuritrat

We can see the total rating for speaking test 600, in communication 15 students
who represent 35% were scored with 1 point, 20esitsd= 51% got 2 points, 4 students =
10% got 3 points and any students scored 4 pdiviéscan conclude that the majority of

students can not communicate effectively.

PART TWO: Pronunciation

Chart 66: Pre speaking test, Group "B", Pronunaati

Rating Pronunciation Percentage
1 18 46%
2 20 51%
3 1 3%
4 0 0%

Total students 39 100%
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Pre- speaking test classroom "B"
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Figure 43: Pre speaking test, Group "B", Pronunimat

In pronunciation the results show us the majorftgtadents got between one and two
points, only one student got 3 points, then we santhat pronunciation is not good in
students.

PART THREE: Fluency

Rating Fluency Percentage
1 23 5904 Chart 67:
Pre
2 14 36% speaking
3 2 5% test, Group
4 0 0% ‘B,
Fluency

Total students 39 100%
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Pre- speaking test classroom "B"
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Figure 44: Pre speaking test, Group "B", Fluency

Chart for fluency show that 23 students who regmeshe majority with 59% got 1
point, 14 students = 36% got two points, only Astus got 3 points and any student 4

points. We can conclude that fluency is not effectn speaking part.

PART FOUR: Vocabulary

Chart 68: Pre speaking test, Group "B", Vocabulary

Rating Vocabulary Percentage
1 19 49%
2 20 51%
3 0 0%
4 0 0%

Total students 39 100%
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Pre-speaking test classroom "B"
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Figure 45: Pre speaking test, Group "B", Vocabulary

Vocabulary chart show that 49% of students got ihtpand 51% got 2 points, any
student were able to score 3 and 4 points. As algsion, we can say that students have

little vocabulary and it does not permit and efifeespeech.

PART FIVE: Grammar

Chart 69: Pre speaking test, Group "B", Grammar

Rating Grammar Percentage
1 31 79%
2 8 21%
3 0 0%
4 0 0%

Total students 39 100%
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Pre- speaking test classroom "B"
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Figure 46: Pre speaking test, Group "B", Grammar
“Velasque J. & Intriago W.”

In grammar part the results show us that 79% wieghesent the majority of students
got 1 point, 21% got 2 points and any student vizdes @ scored 3 neither 4. Then we can
say that grammar is not good in students becaeyedih not take in consideration rules at

the time to speak.

4.3.1.4. Pre-speaking test — Control group “A”

PART ONE: Communication

Chart 70: Pre speaking test, Group "A", Communizati

Rating Communication Percentage
1 18 45%
2 21 53%
3 1 3%
4 0 0%

Total students 40 100%
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Pre- speaking test Classrrom "A"
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Figure 47: Pre speaking test, Group "A", Commurimat

Control group, in communication part, shows tha#edgot 1 point and 53% 2 points,
only one student got 3 points, therefore we cantlsatycommunication is low it could be

that students are not immersed in speaking skill.

PART TWO: Pronunciation

Chart 71: Pre speaking test, Group "A", Pronunacati

Rating Pronunciation Percentage
1 18 45%
2 19 48%
3 3 8%
4 0 0%

Total students 40 100%
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Pre- speaking test Classrrom "A"
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Figure 48: Pre speaking test, Group "A", Pronunimat

45% of students got 1 point, 48% 2 points, 8% 3iscand any 4 points, then according

to the rubric students can speak but with somelenabin pronunciation.

PART TRHEE: Fluency

Chart 72: Pre speaking test, Group "A", Fluency

Rating Fluency Percentage
1 30 75%
2 10 25%
3 0 0%
4 0 0%

Total students 40 100%
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Pre- speaking test Classrrom "A"
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Figure 49: Pre speaking test, Group "A", Fluency

According to the results, students are not ablgpeak fluently the majority scored 1
point, few students got 2 points, and any 3 neithpoints, we can conclude that students

have problems with speaking skill.

PART FOUR: Vocabulary

Chart 73: Pre speaking test, Group "A", Vocabulary

Rating Vocabulary Percentage
1 25 63%
2 12 30%
3 3 8%
4 0 0%

Total students 40 100%
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Pre- speaking test Classrrom "A"

45 120%
40

100%
35
30 80%
25

60%
20
15 40%
10

20%

0 0%
1 2 3 4 TOTAL
STUDENTS
s VOCABULAY e PERCENTAGE

Figure 50: Pre speaking test, Group "A", Vocabulary

Vocabulary has been a serious problem for studdets have little vocabulary, as a
consequence of that, their speech comes very loause they are not able to involve in a

good speech.

PART FIVE: Grammar

Chart 74: Pre speaking test, Group "A", Grammar

Rating Grammar Percentage
1 31 78%
2 9 23%
3 0 0%
4 0 0%

Total students 40 100%
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Pre- speaking test Classrrom "A"
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Figure 51: Pre speaking test, Group "A", Vocabulary

According to the results, we can observe that 78%tuzlents, which represent that the
majority of them scored 1 point. Obviously, thegguce speech but not effectively, factors
like lack of practice in this skill, traditional nied used by teachers could be the cause,

however it has been a determinant factor to wordrder to improve their speech.

4.3.2. Post-test

Once we have given the pre-test of listening arehkipng skill to the students taking
part in this experimental research, the data velubeful to compare it with the data that
will be gathered from the post-test of listening @peaking skills. Listening and speaking
post-test was applied to the experimental and obgtoup, which have already used the
learning language software Rosetta Stone. Thes#tgesill give us real data to confirm

whether the experimental group have improved theseskills or not.
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4.3.2.1. Post-listening test — Experimental group “B”

PART ONE: Listening for making prediction

Chart 75: Post listening test, Group "B" Making digtion, Questions 1-5

Question Right Wrong Students Percentage
1 39 0 39 100%
2 39 0 39 100%
3 <l 0 39 100%
4 39 0 39 100%
5 38 1 39 97%

Post-test listening for making prediction
e Question 1 =100%

Question 4 =100% /

Question 3 =100%
4 Question 1 # Question2 |#(Question 3

Question 2 = 100%

=|Question 4 = Question 5 M Total students 39

Figure 52: Post listening test, Group "B" Makingegliction, Questions 1-5

After we have completed what we had proposed witseRa Stone software with
students of 8th grade of basic education at Unielducativa “Héroes del 41", in order to
improve listening and speaking skills, we can shiogvresults. According to the chart we
can see that in part one which is a test similadiagnostic test, students in question 1;

reached 100 %, question 2; 100 % , question 3; 1@@Bgstion 4; 100 % and in question
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5; 97 %. Those results in comparison to diagndstst we can conclude that students

improved in a great percentage.

PART TWO: Listening for main ideas

Chart 76: Post listening test, Group "B" Main ide&3uestions 1-5
Questions Option "A" Option "B" Option "C" Students Percentage

1 39 0 0 <L 100%
2 0 39 0 39 0%
3 0 38 1 39 97%

4 0 39 0 39 100%
5 0 0 39 39 100%

Post-test listening for main ideas
120% i '
100% e : S % S ow0% L 100%
80%
60%

40%

20%

0%

0%
Question 1 Question 2 Question 3 Question 4 Question 5

Figure 53: Post listening test, Group "B" Main ided@uestions 1-5

According to the results, we can say that questiomas excellent, all the students

selected the answer correctly, that means thaestadistened concentrated to choose the
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correct answer. While in question 2, we can seithas so difficult because nobody was
able to choose the correct answer. We can saytliba¢ was a confused selection of
options. Question 3; students were good, all ofmtiveere correct, at the same way in
guestion 4 and 5 where students were correct. @melusion of listening for main ideas,

we can say that students improved their listertimgy are confident in this kind of activity.

PART THREE: Listening for specific information

Chart 77: Post listening test, Group "B" Specifitdrmation, Questions 1-5

Question Option "A"  Option "B"  Option C"  Students Percentage

1 39 0 0 39 100%
2 4 24 11 39 62%
3 4 0 35 e 90%

4 34 5 0 39 87%
5 0 0 39 <L 100%
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Figure 54: Post listening test, Group "B" Specifitormation, Questions 1-5
In part three, we can see that the results in gémee good. In this part of listening

students had to select the correct picture accgrtbnthe listening, so question 1 was
excellent all the students chose the correct andweuestion 2; 62% of the students were

good, they selected option “B” which was the cargetswer.

Question 3; 90% of students selected option “C’efion 4; 87% of students chose
option “A” which is the correct answer. Finally, @gtion 5; 100% of students were good.
As a conclusion; part three listening for spedifiormation; the majority of students have
improved their listening, they are more confidemd ¢hey are able to understand with less

difficulty.
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PART FOUR: Listening for detail

For question 1 to 5 listen and color

Chart 78: Post listening test, Group "B" Detailsii€¥tions 1-5

Activity Right Wrong Students  Percentage
1 28 11 39 72%
2 36 3 39 92%
3 39 0 39 100%
4 26 13 39 67%
5 36 3 39 92%

Post- test listening for details
Activity 5 = 92% Activity 1 = 72%

Activity 4 = 67% Activity 2 = 92%

|
Activity 3 = 100%

s Activity 1  |mlActivity 2 dActivity 3  bActivity 4 |s(Acyivity 5 |sTotal students 39

Figure 55: Post listening test, Group "B" Detai@@uestions 1-5
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In part four listening for details we can see #tatlents are out of 65% that means they

have improved their listening. For each activihgyt were able to fulfil the instructions.

4.3.2.2. Post-listening test — Control group “A”

PART ONE: Listening for making prediction

Chart 79: Post listening test, Group "A" Making gigtion, Questions 1-5

Question Right Wrong Students Percentage
1 35 5 40 88%
2 13 27 40 33%
3 16 24 40 40%
4 38 2 40 95%
5 2 38 40 5%
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Question 5 = S%Kt-test; listening for making prediction
Question 1 =88%

Question 4 =95%

Question 2 =33%

Question 3 =40%

lsQuestion 1 hsQuestion2 lQuestion 3 lQuestion 4 |s{Question 5 M Total students 40

Figure 56: Post listening test, Group "A" Makingegliction, Questions 1-5

According to the results, we can see that in qaedtj 88 % of students answer correctly
while in question 2; only 33% were able to predmtrectly. In question 3; 40% of students
answered according to the question, while in qaasfi; 95% answered in a good way.
Finally in question 5, only 5% of students were djothat means listening was little
complicated or difficult. As a conclusion; in twaegtions students are out of 70% which
is acceptable while in three questions student:atopay attention or they could not
listening. In comparison with classroom “A” we csay that control group has improved

but they have less score.
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PART TWO: Listening for main ideas

Chart 80: Post listening test, Group "A" Main ide&3uestions 1-5
Question Option "A"  Option "B" Option "C" Students Percentage

1 19 9 12 40 48%
2 9 20 11 40 23%
3 10 17 13 40 43%
4 11 18 11 40 45%
5 14 17 9 40 23%

Post-test; listening for main ideas

48%
40%
23%
0% :

Question 1 Question 2 Cuestion 3 Cuestion 4 Question 5 Studerts 20

Figure 57: Post listening test, Group "A" Main idg&@uestions 1-5

The control group in part two we can see the resuithich are not similar for
experimental group, in experimental group the petagge is out of 90% only in question 2
students got confused because nobody was ableotiselthe correct answer. In control

group it is different the results are less than 58%cording to the table, we can deduce
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that they are not confident with listening, andeperimental group have after we finished
the proposal to improve listening, we can see é¢kalts.

PART THREE: Listening for specific information

Chart 81: Post listening test, Group "A" Specifitormation, Questions 1-5
Question Option "A"  Option "B" Option C" Students Percentage

1 25 11 4 40 63%
2 3 18 19 40 45%
3 11 16 13 40 33%
4 12 22 6 40 30%
5 7 14 19 40 48%

‘5 Totelstudents -

Figure 58: Post listening test, Group "A" Specifitormation, Questions 1-5

Listening for specific information with control gip, we can see that their scores are
less that 63% the majority are between 30% and 30%omparison with experimental
group, control group has problems in listening wisludents from experimental group the

results are up than 70%. As conclusion, we cartlsatycontrol group is not confident in
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listening because they have been working with ti@tl method and they were not
conduced to have any practice in laboratory.

PART FOUR: Listening for detail
From question 1 to 5 listen and color

Chart 82: Post listening test, Group "A" Detailsy€¥tions 1-5

Activity Right Wrong Students Percentage
1 3 37 40 8%
2 26 14 40 65%
3 3 37 40 8%
4 19 21 40 48%
5 28 12 40 70%

Post- test; listening for details

Activityl= 8%
i
Activity 5= 70% ! Activity 2= 55%
|

_Activity3=8%

Activity4=48%
e ACtivity 1. mfACtivity 2 mfSCEWIDY 3 efACTIVIDY & e AOyIVEY 5

Figure 59: Post listening test, Group "A" Detai3uestions 1-5

We can see the results in control group; the resu# not uniform that means students
in some questions are confident while in other tta@y In comparison with experimental

group, they have low scores. As a conclusion, afeehave concluded our experiment with
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two groups, we can deduce that experimental greupare confident than the other one,
students have practiced with Rosetta Stone Softiearthree months in laboratory, they
practiced speaking and listening and accordindnéorésults, we can say that they have

improved their listening and speaking.

4.3.2.3. Post-speaking test — Experimental group “B”

PART ONE: Communication

Chart 83: Post speaking test, Group "B", Part 1 n@ounication

RATING COMMUNICATION PERCENTAGE
1 8 21%
2 15 38%
3 11 28%
4 5 13%

Post-speaking test; communication

1060%

10035

RO

B

17 5t.=38%
40% =
9 5t = 28%
85t=21% —
0% - 55t =13%
=l
0%
1 2 3 .

- TOTALSTUDENTS
39

Figure 60: Post speaking test, Group "B", Part bn@munication
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Post- speaking test with experimental group, wesegrthat 8 students got 1 point which
represent 21%, according to the rubric they camlsprit their ideas are not clear. 15
students were scored with 2 points it represen®, 38 cording to the rubric they can
communicate but they do not respond appropriatdlystudents got 3 points, which means
28%, they can communicate effectively and 5 stuglgaot 4 points which represent 13%,

they can talk and respond effectively.

PART TWO: Pronunciation

Chart 84: Post speaking test, Group "B", Part 2pRunciation

RATING PRONUNCIATION PERCENTAGE
1 9 23%
2 15 38%
3 10 26%
4 5 13%

Post-speaking test; Pronunciation

100%

1551.=38%

b Frads 1 10 St. = 26%
208 | 5 St.= 13%
| Ld
0% ]

1 2 3 £ TOTALSTUDENTS
35

Figure 61: Post speaking test, Group "B", Part 2giunciation
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Pronunciation with experimental group, we can ded B students got 1 point, it
represents 23% according to the rubric, they havielpms with pronunciation. 15 students
got 2 points; it means that they pronounce the wenth some errors. 10 students got 3
points, which means that their pronunciation atdnation is good. Finally, 5 students are

more confident, they pronounce the words cleartyiatonation is almost correctly.

PART THREE: Fluency

Chart 85: Post speaking test, Group "B", Part 3u&thcy

RATING FLUENCY PERCENTAGE
1 12 31%
2 14 36%
3 8 21%
4 5 13%

Post-speaking test; Fluency

120%
160%
B0 ‘
0% ‘
o 14 Bt.= 36%
4 12 50.=31%
| g5L=21%
il i 55t =13%
L
% Z 3 4 TOTALSTUDENTS

39

M1l W2 M3 A4 WMTOTALSTUDENTS 39

Figure 62: Post speaking test, Group "B", ParF8jency
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According to the results, 12 students got 1 poihtctv means they are not fluency
because they hesitate when speaking. 14 studer?spgants which means that they speak
with some hesitation. 8 students got 3 points whelans that they can speak more fluency
and 5 students were scored with 5 points, theykspath little hesitation, their speak is

more fluency.

PART FOUR: Vocabulary

Chart 86: Post speaking test, Group "B", Part 4c&bulary
RATING VOCABULARY PERCENTAGE

1 7 18%
2 14 36%
3 12 31%
4 6 15%
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Post-speakign test; Vocabulary
120%

100%
100%
80%
0%
; 14 St.= 36%
i 17 5= 31%
0% o } ' ‘ | ‘ o=tk
1 2 3 2 TOTAL STUDENTS

30
o

Figure 63: Post speaking test, Group "B", Part éc¥bulary

The results in pronunciation show us that 7 stuglgot 1 point which means that they
use basic vocabulary, 14 students which represgdt ot 2 points, they used limited
vocabulary, 12 students in another hand got 3 pawhich means that they can speak using
variety of vocabulary with expressions. While 6dgtts got 4 points that according to the

rubric they can speak without problem and theyuaseety of vocabulary.

PART FIVE: Grammar

Chart 87: Post speaking test, Group "B", Part 5a@mar

RATING GRAMMAR PERCENTAGE

1 7 18%
2 12 31%
3 15 38%
4 5 13%
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Post-speaking test; Grammar

100%

. 15 St = 3B%
i 12 5t.31%

£ T5t=18%
20% 55t =13%
. N LA
1 2 -

Figure 64: Post speaking test, Group "B", PariGrammar

LAF]

TOTAL E:FnUD ENTS

We can see that students in grammar part 7 gotri, gbat means they speak but not
using grammar appropriately; they do not use goadtsire; 12 students which represent
32% got 2 points; they use sometimes appropriatedtare but with some errors. 15
students got 3 points, which means they speak ugiammmar structure with minimal
errors; finally, 5 students got 4 points which nged#mey can speak using structure and

grammar correctly.

4.3.2.4. Post-speaking test — Control group “A”

PART ONE: Communication

Chart 88: Post speaking test, Group "A", Part 1 r@ounication

RATING COMMUNICATION PERCENTAGE

1 14 35%
2 22 55%
3 4 10%
4 0 0%
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|

|

Post-speaking test communcation "A"
11120%

i 100%
|1100%

| 180%

D 60% 22 St.=55%

' ago o 14St. =35%

| 120% 4st.=10%

|

w 0 St. = 0%

o P’

: 1 2 3 4 TOTAL

: STUDENTS '40

Figure 65: Post speaking test, Group "A", Part bn@nunication.

40 students integrated the control group; in pest:-tve can see the results. 14 students
who represents 35% were scored with 1 point. Adogrtb the rubric, they can speak but
their ideas are not clears. 22 students that repte$5% got 2 points, which means, they
can communicate but they are not able to respopbppately. 4 students got 3 points and
nobody got 4 points. As a conclusion, we can say skudents from classroom “A” are

almost in the same level as at the beginning.

PART TWO: Pronunciation

Chart 89: Post speaking test, Group "A", Part 2pRunciation

RATING PRONUNCIATION PERCENTAGE
1 15 38%
2 21 53%
3 4 10%
4 0 0%




120%

100%

80%

60%

40%

20%

0%
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Post- speaking test; Pronunciation "A"

100%

21 St. =53%

15St. =38%

4 St. = 10%

- 0 St. =0%

1 2 3 4 TOTAL
STUDENTS 40

Bl &2 m3 |4

Figure 66: Post speaking test, Group "A", Part 2oRunciation

According to the results, 38% of students scoregolnt, which means their

pronunciation in not good, 53% of students got Bgo that means they can pronounce

with some difficulty, while 10% of students got 8iipts, they can pronounce correctly. We

can see that nobody got 4 points. In comparisoh disgnostic test, we can say that they

continue with problems in pronunciation, their sgea not well in all.

PART THREE: Fluency

Chart 90: Post speaking test, Group "A", Part 3yéhcy

RATING FLUENCY PERCENTAGE
1 18 45%
2 18 45%
3 4 10%
4 0 0%
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Post-speaking test; Fluency "A"
120%

100%
100%

80%

60%
18 St. =45% 18 St. =45%

40%

0,
oy 4st. = 10%

- 0 St. = 10%

1 2 3 4 TOTAL STUDENTS
40

0%

Figure 67: Post speaking test, Group "A", Part 3jénhcy

The results from show that the majority of studearts not fluency in speaking, they
hesitate when speak, 45% of students hesitateften and they usually interferes with
communication, while 45% speak with some hesitatmry 10% of students can speak
with little hesitation, and as the other questiorhody got 4 points. As conclusion, we

can say that speak was not developed in studemtstfre control group.

PART FOUR: Vocabulary

Chart 91: Post speaking test, Group "A", Part 4c&bulary

RATING VOCABULARY PERCENTAGE
1 17 42%
2 19 48%

3 4 10%
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4 0 0%

Post-speaking test; vocabulary "A"

[ 120%
3 100%
| 100%

80%

60%
19 St. = 48%
17 St. =42%

40%

20%

45t.=19%

0 St. = 0%
- Lo

1 2 3 4 TOTAL STUDENTS
40

Figure 68: Post speaking test, Group "A", Part écdbulary

In comparison with experimental group, we can sa¢ tost of students from control
are scored with one and two points, which meanshhge problems with vocabulary, they
only use basic words but they are not able to usases or complete expressions to

transmit their feelings or ideas.

PART FIVE: Grammar

Chart 92: Post speaking test, Group "A", ParGrammar

RATING GRAMMAR PERCENTAGE
1 15 38%
2 15 38%

3 10 24%
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4 0 0%

ing test: Grammar "A"

B  Post-speakir

120% iois o :
: : :100%
100% '
80%

155t.=38%  15St.=37%
S 10st.=24

Figure 69: Post speaking test, Group "A", Part 3atmar

The results show that 38% of students got 1 poirgrammar, according to the rubric
they use basic structure with errors, 38% 2 powltéch means they use structure with less
errors, and only 10% got 3 points. In comparisothwexperimental group, students from

control group are not confident in speaking; tsabisay, they need more practice.

4.4, CONCLUSIONS AND RECOMMENDATIONS

Once, the tools used to collect data and informagioout the influence of the learning
language computer program Rosetta Stone, wereedppl is very relevant to make
conclusions and recommendations about the residtsvere found in both control group

as well as in the experimental group.
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4.4.1. CONCLUSIONS

>

The observation was done following the stablishe@meters where the majority
were scored out of 4 points, that means the feslare adequate to learn English.
There are two main problems, which affect the psscef learning-teaching
English: Internet access and English environment.

The questionnaire given to students showed thastidents use the computer,
but not to practice listening or speaking skills

Teachers do not assign tasks to get students @ragtistening or speaking by
using an interactive software

None of the students has never heard somethingt dbeuearning language
computer program “Rosetta Stone”.

Students felt more confident after using the progead they think their English
abilities improved thank to Rosetta stone.

Both of the groups, (Experimental “B” and Contr&{"y got low scores in pre
listening and pre speaking tests.

After practicing listening and speaking skills bsing Rosetta stone program the

student’s scores improved markedly.

4.4.2. RECOMMENDATIONS

Concordantly to the conclusions, we let ourseleasdke the next recommendations:
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Keep or improved the physical conditions of the li&mgfacilities at Unidad
Educativa “Héroes del 41”

Amplify the internet access to the English laboriay and motivate teachers to
give rise to a better English environment insidedlassrooms.

Encourage students to use the technology to pedeitening and speaking skills.
Support students to investigate about availableveoé that could help them to
improve listening and speaking skills.

Guide to students to make them to continue usiedaifiguage learning computer
program “Rosetta Stone”

It is necessary to reinforce the traditional teagHearning process by including
technology or other kind of resources.

Progressively, to include the program Rosetta stormm¢hers classrooms in order

to get students practicing and improving theielshg-speaking skills.
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CHAPTER FIVE

PROPOSAL

TITLE OF THE PROPOSAL
WORKSHOP TO TRAIN TEACHERS IN THE APPLICATION OF THLANGUAGE

LEARNING COMPUTER PROGRAM ROSETTA STONE

INTRODUCTION

The technology is included in every aspect of oxgd, and there is no doubt that it is also
included in teaching-learning processes. Actudlg technology is an important tool in
education, and why not in learning English, whhm area conformed by four main abilities:
writing, reading, listening and speaking, bothleh are considered receptive and the others

two are productive.

The receptive abilities are listening and readimg the productive abilities are writing and
speaking. From this classification, teachers andesits consider that listening and speaking
are the most difficult to master. This is becausthe flexibility that learners must have to
code and decode messages instantaneously in tleensament that they are talking or hearing

another speaker.

That is the reason why it is essential to supmathers in the tasks of practicing listening

and speaking skills, and to do it we have consttlaaesoftware that have been used
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successfully for many persons and organizationsraréhe world. However, before to start
working in the selected educational institution,dicta deep investigation about software that
could be useful for this purpose, which ended uthenselection of the interactive software

Rosetta Stone.

Correspondingly, it was necessary to choose anagidnal institution where to apply the
usage of this software. The Unidad Educativa “’Hérdel 41" opened us their gates to start
working with this program, which was applied asexperimental research that used two
groups of students (Control and Experimental), whadticipated in this project that was
carried out during three months. During this titie, students of experimental group had the
chance to improve their performance regardingstetiing and speaking skills, while the other

group confirmed that their level kept the same.

In fact, students felt more confidence during trecpces; they could observe pictures with
actions and repeat words, phrases and long sestembih called their attention, they even
felt that the program challenge them to get a mative English pronunciation. Despite, the
time was too short to practice listening and speakkills, they felt very happy by using it.
Besides, students of the experimental group askeahid extension of the periods to continue

their practices.

To sum up, this proposal seeks to include the actare language learning computer

program “Rosetta Stone” as an educative tool thiatva either teachers or students to
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improve the teaching-learning process, which shddised frequently. The focus of this
proposal is to get teachers trained in order teyr@ady to solve any students’ doubt about
this software, which will be incorporated to othesiessrooms so that they also take
advantages of the progress that was reached bgrtlp of students that took part in this

study, as experimental group.

5.3.DESCRIPTION

Once, the investigation obtained its results, byamef application of the interactive program
Rosetta Stone, which is one option to be considasesblution to reinforce the low English level,
especially in listening and speaking skills, indemts of the Unidad Educativa “Héroes del 41”. It
is compulsory to look for the way to implement thrsposal as part of the curriculum and syllabus

that are carry out during each school year.

To begin with, it is necessary to train teacherthamusage and support of this software; after
that to elaborate a new schedule including 30 moneites per day that would be dedicated to the
usage of the program. Similarly, it is essentightogram a training course directed to the English
teachers, who are going to apply the interactifevsme “Rosetta Stone”. This training is going
to be useful because they are going to be ablelte siny doubt or problem that students could

get during the practices.

As was shown above, during the review of the Ittee this computer program is confirmed

by five levels, which would be studied during thestool-years. During the first school-year, the
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first level will be covered; level two and three wid be covered during the second school-years,

and finally, fourth and fifth levels would be apped in the third year.

The main goal of this proposal is to allow studeimprove their English level, specially
listening and speaking skills, which could be acethent opportunity for teachers to change their
traditional, and sometimes boring, English claggines. As a result, the image of the institution

would affected positively, since their students ldduave better performance in English.

5.4.FEASIBILITY

During the time of application of the computer paog, and once we had the results from the
pre and post listening and speaking test; the mndédion was displayed to the authorities of the
Unidad Educativa “Héroes del 41” who accepted tendgeir laboratories to install the programs

and use the headsets to continue with this proposal

Regarding to the cost of license of the Languagerniag Computer Program “Rosetta Stone”,
each one costs $ 249.00; this price includes foerg) that means the real cost for students would
be $ 50.00, which would paid for the complete cedrst would last three school-years.

Additionally, it is important to consider that tée’s training would be including in the same
price of the firmware of the software in Ecuadohonare ready to trains teachers in the usage of
Rosetta Stone. Besides, it is possible to haveepsafnal assistance by mean of the contact

numbers that are available in the official website.
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5.5.IMPACT

With regard to the impact that this proposal, ir& fvould be improved would the pride of the
institution because their teacher and studentsduvoeiworking by using high technology to teach
and learn English. Next, the motivation of the stug would grow giving them chances to listen
real English spoken by native speakers, besideBrlgesh environment would be better because

the learners would involve in English culture byanef the photos they watch trough screen.

Another group that would suffer a positiveoaut are teachers and parents, the first of them
because they could improve the quality of teachaggording to the requirements and
technological advances of the globalized world.ifes the parents would also be benefit because
their offspring could overcome the obstacles thailish subject has represented for them during

long time.

5.6.EVALUATION
Evaluation is included in every aspect of our lifefact, we evaluate almost everything. That
is the reason why this proposal need to be medsioee, during and after its application.
5.6.1. Before using the learning language computer prograrfRosetta Stone”
Following the sequence of evaluations, at the begmof this process it is needed to
give a diagnostic test that could be considerguredest, which would serve us to see the

English level, or starting point of the studentsfdoe taking part in the training.
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5.6.2. While using the learning language computer progranfRosetta Stone”

In the same way, it is indispensable to evaluatetaining or course progressively in
order to know the weakness or fails that a whote@ss is experimenting, which is useful
to correct or reorganize contents or methods thaivao continue correctly toward the

final goal.

5.6.3. After using the learning language computer progranfRosetta Stone”
The summative evaluation give us the results ofathele process, course or training.
From these results, we are going to observe angzznthe effectiveness of the program
during one school year.
5.7.PARTICIPANTS AND BENEFICIARIES
The participants of this proposal would be the arities, teachers, and students of the Unidad
Educativa Comil-3 “Héroes del 41", while the maiankficiaries of this proposal would the
English teachers, who would have another supparthémge traditional teaching methodologies,
and also a tool to encourage their students. Siyilthe English learners of this educational
institution would be beneficiaries because; thely ndve the opportunity to use high technology

to reinforce the English learning.
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