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BRIEF SUMMARY OF THE WORK

This research was carried out in Quito, at ComilAb@on Calderdn with first years of
E.G.B. The research was made with two sectionsptigeA and the other B, taking the
first one as the experimental group and the seesnthe control, with the purpose of
applying the strategies of Cooperative Learninghm daily work with the children of
this year of basic education. The experimentalgroonsists of 31 cadets and the
control group has 29 cadets. The load English @aiBy hours with each section;
therefore the period of work with cooperative |l@éagnin the experimental group was
total. It is quite difficult for the children angirls of 5 year-old age in being able to
share, so, they are in the egocentric stage asdidrmal that they don't know how to
work in groups. For this reason, that was a chgketeaching children to work in
groups, but in team work; that is to say, to watkto get a single non personal
objective, but grupal, so that the recognitionha prize is not for a specific person, but
for the group. After the application time, the ekmental group has a considerable
advance in the cooperation topic and work but e lkvel of acquired knowledge.
Because it is certain that the children learn ntben their errors and from the lived
experiences and shared with the other ones, sp,léhen more among them with the
base of teacher’s help.

VI



INTRODUCTION

The modern world requires union and it is very im@ot to work together in

community, looking for a single objective that e tcommunity and the group; for this
reason, it is extremely important that at the pmedane children learn to work in

groups. It is not necessary to forget that stilitte five years of age children are still in
the egocentric stage and selfishness. It is fieriason more difficult that they learn
how to work together and leaving aside their peabanterests, it is a challenge for
English teachers that work in pre kinder and fysar of E.G.B. to teach children to
work in community in group. There is an extremehportant tool and of easy handling
and access in use of Cooperative Learning StrategBy means of their application,
children learn how to share, to divide the work,ctmperate, to think in function of
everybody and not just me, to make the things éxtglto speak in plural no in

singular.

This research will serve as a guide for the Englista that work in first year of E.G.B.
about how make a plan using Cooperative Learnimyancourse it has a theoretical
part that serves like a gist of the topic and tdarstand better the development of the

topic of Cooperative Learning.

It should not be forgotten that thanks to Coopeeatearning children learn how to
express their approach, to listen to their frierfgdroach, to accept and to expose their
projects and to be critical, reflexive, participati and other characteristics that are the

base of meaningful learning that is part of thestarctivism.

This research work is divided in five parts. In firet one, it is the problem, the topic,
objectives, and the justification of the same dhe;second part is about the theoretical
framework that includes: hypothesis and its stmestuthe third part it is data analysis,
the instruments of the research; in the fourth pghdre are: Testing hypothesis,
Conclusions, Recommendations, Bibliography, Glgssannex. And in the final part

there is the proposal that it is the guide andedsential part of this research work.



TOPIC: THE INCIDENCE OF COOPERATIVE
LEARNING ON THE TEACHING AND LEARNING
PROCESS IN FIVE-YEAR OLD CHILDREN



PART ONE
RESEARCH PROBLEM

1.1. Identification of the problem.

During the experience as an English teacher witldeim of four and five years old

from first basic year at Abddn Calderén MilitarygHi School, | have observed that the
level of student’s learning of the English languag@ot adequate. This is, basically,
because many students come from daycares and podsatith a low level of English;

this is due to the fact that teachers there damikthe correct methodology, strategies,
and motivations to teach English as a foreign laggu depending of the English level
in the school. Also, it can be mentioned the tetbgical aspect. Some schools have
good computers, televisions, dvd’s, tape recordiagsl so on, but they are still new

because teachers do not use them or perhaps #oomethow to use them.

Another factor to be considered is the environmbatause most of the parents do not
know English. They can not help their kids with thew vocabulary, songs, or new
language to be learned. Children in our Institusbould study English by themselves,

helping each other.

Our country Ecuador and our City, Quito, the cdpise part of an enormous world,
which are in a globalization process that obligateprepare more and more in the
English language as a universal language, andhisrreason our students need to
prepare and learn more English in our classesrandr school. Moreover, COMIL 10

is in the process of becoming a bilingual school.

The problem related to cooperative learning andmisortance in the teaching learning

process with children from five years old is thasen of this research.

1.2. Problem setting

This research is going to take place at Abdon Gafdlilitary high school, in Quito

capital of Ecuador. The question which motivates tesearch is: “Does cooperative



learning affect the teaching learning process m first year of basic Education at

Abdon Calderdn Military High School?

1.3. Variable working out

INDEPENDENT VARIABLE

Cooperative learning.

DEPENDENT VARIABLE

Teaching learning process.

VARIABLES CONCEPTUAL DIMENSIONS SUBDIMENSIONS
DEFINITION
Cooperative Positive
V. learning is a independence Communication
Cooperative successful teaching
learning. strategy in which | Face-to-Face

small teams, each
with students of
different levels of
ability, use a
variety of learning
activities to
improve their
understanding of a
subject. Each
member of a team
is responsible not
only for learning
what is taught but
also for helping
team mates learn,

thus creating an

Interaction

Individual
&
Group

Accountability

Interpersonal &
Small-Group Skills

Group Processing

Social skills

Academic skills.

Management skills |




atmosphere of
achievement.
Students work
through the
assignment until all
group members
successfully
understand and

complete it.

D.V.
Teaching and

learning process

Teaching process:
process of
transmission of
knowledge,
techniques,
methods through
several institutions.
Learning process:
process through
which the students
acquire abilities,
information or
adopt a new
strategy of
knowledge and

action.

Purposes,

contents,

methodology,

resources,

Evaluation.

Objectives
Competences

Goals

Cognitive
Attitudes

Procedures

Active
Participative
Motivation
Strategies
Techniques

Material

Human

Initial
Summative

Final




1.4

1.4.1.

Objectives

General

= To investigate how cooperative learning affectstéaehing learning process in first
year of basic Education at Abdén Calderon #10 EhjitHigh School.

= To make a study about the teaching learning proceBsglish of students in five-
year old children attending the 1st Year of Bagiti&ation at Abdon Calderon #10
Military High School.

= To establish the incidence of cooperative learmingthe teaching and learning

process in five-year old children attending theMesar of Basic Education at Abdén
Calderon #10 Military High School, during 2007 -080school year"

1.4.2.

Specific

To evaluate students entering the first year atéhb@alderon military high
school in order to understand about general aspafctheir knowledge of

English.

To diagnose, based on a direct observation, thed tehprevious knowledge that

students have at first basic year.

To review the current curriculum available at AbdGalderén #10 Military
high school for first basic year in order to cooate it to the real students’
level of English and with cooperative learning tges.

To check the supporting materials and strategiéetosed or applied with these

students.

To carry out evaluations for students of first yeibasic education, comparing

the experimental and control group.



% To develop a final evaluation test, in order toablsh the level of students’
knowledge after having used cooperative learningeaching learning process

during the third trimester.

1.5. Justification

Our world requires more specific preparation fromn students to solve daily problems
and to be ready to think about better solutionsvhappiness and security. For these
reasons, the English knowledge is very importantiiderstand, to dominate and to

speak fluently as a principal means of communicatio

Moreover, teachers need more preparation in tHd H& education because today’s
children are different; they are in a new age witew and modern abilities,
characteristics and knowledge that they have aeduay themselves on the internet,

games and films; so, we need to be prepared th thacspecial group of children.

Besides, the common problems during these dayabesence of cooperation, solidarity,
respect, honesty, friendship, and love for lifeefifas teachers, we need to increase the
examples that motivate these values and the cos@gcto do it is by using cooperative
learning in our classes. Children learn to coojgeita respect, to value other opinions,
to work in small groups, by putting their personakds, interests to learn to think as a
group, working its needs and interests. Moreoves, English instruction is a need not

an option; English is a powerful tool to efficigndid development in our world.

This present research is important because itisggio evaluate the level of previous
knowledge of English language that day care andcphol children have; and it is
going to verify the incidence of cooperative leagnin the teaching learning process

and its acquisition.

This research is going to let us prove the impaeaof the application of cooperative
learning in the teaching learning process in flyasic of basic education at Abdén
Calderon #10 military high school, because teacbkhilgiren is different from teaching

teenagers and adults.



Another purpose is to contribute with a bookleaauide that contains the information
about cooperative learning and many academic &esvsuch as: round table, jigsaw,
and group cooperation to apply in class in ordeintoease and optimize the teaching

learning process of English in first basic year.

At the end, it can be said that by applying thigdguthe teaching / learning process in
English will be better and fun for children becatisey would work in pairs and play

games, chants, rhymes, songs and riddles together.



PART TWO
THEORETICAL FRAMEWORK

2.1. Theoretical and Conceptual Focus

Ernst Von Glasersfeld, the "father" of construami (1995), believed that education
has two main purposes: to empower learners to tllnkhemselves, and to promote in
the next generation ways of thinking and acting: #w® deemed important by the
present generation. Moreover, in his view, consivist learning is best put into
practice by dint of presenting the learners witbues and concepts in the form of
problems to be explored, rather than as factoidsetmgested and then regurgitated. To
this end, the teacher's role is very importants &videnced below:

“The teacher cannot tell students what conceptotstruct or how to construct them,
but by judicious use of language they can be prggdefiom constructing in directions
which the teacher considers futile but which, agin@wvs from experience, are likely to

be tried?

Moreover, we can consider that there is not sucigtas "the perfect teacher.” Giving a
homily on what "good teachers" do appear to be lpfilleand unrewarding to those
who want to improve their own practices. A far mbedpful approach seems to be the
study of teachers' beliefs, which inform and shéqger actions. Constructivism lies at
the heart of this endeavour, as it offers valuab$gghts into the cognitive as well as
affective aspects of the relationship between teacand their self-images, and teachers
and students. Teaching is not merely information kapwledge, but mainly an
expression of values and attitudes. What teaclerally get back from their students is

what they themselves have brought to the teacl@agiing process.

Also, we should think that students' learning goalay be structured to promote
cooperative, competitive, or individualistic efferin contrast to cooperative situations,
competitive situations are the ones in which sttslaork against each other to achieve

a goal that only one or a few can attain. In coimtipeat there is a negative

Viiviivii
1 Von Glasersfeld, Constructivismhttp://www.co-operation.org/htmill




interdependence among goal achievements; studerdsiye that they can obtain their
goals if and only if the other students in the slé&il to obtain their goals. Norm-
referenced evaluation of achievement occurs. Tkaltrés that students either work
hard to do better than their classmates, or thiey itacasy because they do not believe
they have a chance to win. In individualistic leagnsituations students work alone to
accomplish goals unrelated to those of classmatdsase evaluated on a criterion-
referenced basis. Students' goal achievementsndependent; students perceive that
the achievement of their learning goals is unrelate what other students doThe
result is to focus on self-interest and personalcess and ignore as irrelevant the
successes and failures of others.

We can consider that: "Cooperative learning (ClLansnstructional paradigm in which
teams of students work on structured tasks (e@melwork assignments, laboratory
experiments, or design projects) under conditiomst tmeet five criteria: positive
interdependence, individual accountability, facdae interaction, appropriate use of
collaborative skills, and regular self-assessméteam functioning. Many studies have
shown that when correctly implemented, cooperaleagning improves information
acquisition and retention, higher-level thinkinglisk interpersonal and communication

skills, and self-confidenc.

About Cooperative learning | can say that is a vgopd way to work in class,
especially when you have many students and yoentian as a teacher is divide the
class in small groups. Students can interact etluérs because they can express their
own ideas, feelings and they have to respect theirds’ opinions, so they can use their
creativity and own abilities to do a project, clagsrk or workshop. They forget their
selfishness and particular things in order to tatate everybody to get the principal
objective which is present a good and beautifulkwor

VIIIVIIVIII
2 Deutsch, M (1949). A theory of cooperation and petition. Human relations 2, 3, 5)

% Jonson, D.W. &Jonson, R. (1998) Cooperative legrand social interdependence theory. (pp 9-12)
Volume4.




2.2. Structure

CHAPTER ONE

2.2.1. Cooperative learning

Without the cooperation of its members society casarvive, and the
society of man has survived because the coopenatgeof its
members made survival possible.... It was not aaédgeous

individual here and there who did so, but the granfhuman societies

the individuals who are most likely to survive #nese who are best
enabled to do so by their group.
(Ashley Montagu, 1965)

2.2.1.1. An overview of Cooperative learning

How students perceive each other and interact enthanother is a neglected aspect of
instruction. Much training time is devoted to helpiteachers arrange appropriate
interactions between students and materials {egtbooks, curriculum programs) and
some time is spent on how teachers should intevébt students, but how students
should interact with one another is relatively iggth It should not be. How teachers
structure student-student interaction patternsehéd to say about how well students
learn, how they feel about school and the teadimn, they feel about each other, and
how much self-esteem they have.

There are three basic ways students can interdéicteach other as they learn: They can
compete to see who is "best," they can work indigltically toward a goal without
paying attention to other students, and they camnkvemoperatively with a vested
interest in each other's learning as well as tbein. Of the three interaction patterns,
competition is presently the most dominant. “Redeandicates that a vast majority of
students in the United States view school as a etittyg enterprise where one tries to

do better than other students. This competitiveeetgtion is already widespread when



students enter school and grows stronger as thegress through schodl”
Cooperation among students who celebrate each’®theccesses, encourage each
other to do homework, and learn to work togethgaréless of ethnic backgrounds or

whether they are male or female, bright or struggldisabled or not, is still rare.

Jonson, d.W. (1998) said, that even though thesse tmteraction patterns are not
equally effective in helping students learn consephd skills, it is important that

students learn to interact effectively in eachhafse ways. Students will face situations
in which all three interaction patterns are opegtnd they will need to be able to be
effective in each. They also should be able toctdlee appropriate interaction pattern
suited to the situation. An interpersonal, compaditsituation is characterized by

negative goal interdependence where, when one mpessos, the others lose; for

example, spelling bees or races against other stside get the correct answers to a
math problem on the blackboard. In individualistgarning situations, students are
independent of one another and are working towatdceteria where their success
depends on their own performance in relation tat#sthed criteria. The success or
failure of other students does not affect theirecé&or example, in spelling, with all

students working on their own, any student who exdly spells 90% or more words

passes. In a cooperative learning situation, iotena is characterized by positive goal
interdependence with individual accountability. i#es goal interdependence requires
acceptance by a group that they "sink or swim toget A cooperative spelling class is

one where students are working together in smalljgg to help each other learn the
words in order to take the spelling test individyain another day. Each student’s score
on the test is increased by bonus points if theygrs successful. In a cooperative
learning situation, a student needs to be concewigdhow he or she spells and how
well the other students in his or her group spéiis cooperative umbrella can also be
extended over the entire class if bonus pointsaavarded to each student when the

class can spell more words than a reasonable gnoiaiglding, criteria set by the teacher.

There is a difference between simply having stuglerdrk in a group and structuring
groups of students to work cooperatively. A grof@istadents sitting at the same table
XXX

“Jonson, D.W. &onson, R. (1998) Cooperative learning in the classroom. (pp 25-
35) Volume 2.
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doing their own work, but free to talk with eaclhet as they work, is not structured to
be a cooperative group, as there is no positiverdependence. Perhaps it could be
called individualistic learning with talking. Fohis to be a cooperative learning
situation, there needs to be an accepted commdnogoahich the group is rewarded
for its efforts. If a group of students has beesigmed to do a report, but only one
student does all the work and the others go alon@ free ride, it is not a cooperative
group. A cooperative group has a sense of individoeountability that means that all
students need to know the material or spell welltfie whole group to be successful.
Putting students into groups does not necessaaily @ cooperative relationship; it has
to be structured and managed by the teacher oegsof.

2.2.1.2. Concepts of Cooperative Learning

“Cooperative learning exists when students worletbgr to
accomplish shared learning goals”.
(Johnson & Johnson, 1999).

“Each student can then achieve his or her leargaa] if and only if
the other group members achieve theirs”.
(Deutsch, 1962).

According to Jonson D.W. (1997), held Cooperatigaining is a relationship in a
group of students that requires positive interdepeane, individual accountability (each
of us has to contribute and learn), interpersokilsg§communication, trust, leadership,
decision making, and conflict resolution), facefdce Promotive interaction, and
processing (reflecting on how well the team is fioring and how to function even
better).

Also, we can say that Cooperative learning is aesgful teaching strategy in which
small teams, each with students of different lewdlability, use a variety of learning
activities to improve their understanding of a sehj Each member of a team is
responsible not only for learning what is taught &lso for helping team mates learn,
thus creating an atmosphere of achievement. Stsideotk through the assignment

until all group members successfully understandcmdplete it.

11



2.2.1.3. Use of Cooperative Learning and the reason to forrgroups.

The following are some cooperative learning teches

+ Promote students’ learning and academic achievement
+ Increase students’ retention

« Enhance students’ satisfaction with their learremgerience
« Help students develop skills in oral communication

+ Develop students' social skills

« Promote students’ self-esteem

+ Help students’ promote positive race relations

According to (Johnson, Johnson, & Holubec, 1998 that educators fool themselves

if they think well-meaning directives to "work tager," "cooperate,” and "be a team,"

will be enough to create cooperative efforts amgrayp members. Placing students in
groups and telling them to work together does astilt cooperation. Not all groups are
cooperative. To structure lessons so students dacinwork cooperatively with each
other requires an understanding of the componbatanake cooperation work.
2.2.1.4. Elements of Cooperative learning
Base on (Johnson, Johnson, & Holubec, 1993), hedd it is only under certain
conditions that cooperative efforts may be exped®dbe more productive than
competitive and individualistic efforts. Those cdrmmhs are:

1. Clearly perceived positive interdependence.

2. Considerable promotive (face-to-face) interaction.

3. Clearly perceived individual accountability and gmral responsibility to
achieve the group’s goals.

4. Frequent use of the relevant interpersonal andlsyralip skills.

12



5. Frequent and regular group processing of currenttioning to improve the

group'’s future effectiveness.

All healthy cooperative relationships have these hasic elements present. This is true
of peer tutoring, partner learning, peer mediatamylt work groups, families, and other
cooperative relationships. This conceptual "yao#tstishould define any cooperative

relationship.

2.2.1.4.1. Positive Interdependence

Johnson, D.W,& Johnson, R. (1994b), said that itts¢ fequirement for an effectively
structured cooperative lesson, within cooperatdgring situations, students have two
responsibilities:

1) Learn the assigned material, and

2) Ensure that all members of the group learn sisegaed material.

The technical term for that dual responsibilitypssitive interdependencé@ositive
interdependence exists when students perceivehbgtare linked with group mates in
such a way that they cannot succeed unless theilpgmates do (and vice versa) and
that they must coordinate their efforts with thioes of their group mates to complete a
task.

Positive interdependence promotes a situation iclwstudents:

1) See that their work benefits group mates ani tfieup mates' work benefits them.

2) Work together in small groups to maximize tharteng of all members by sharing
their resources to provide mutual support and eragament and to celebrate their joint

Success.

2.2.1.4.2. Face-to-Face Promotive Interaction

“In an industrial organization, it's the group effthat counts. There's
really no room for stars in an industrial organizat You need talented
people, but they can't do it alone. They have tehwlp”.

(John F. Donnelly, President, Donnelly Mirrors)
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According to the words of Johnson, D.W, & Johnsdd, (1994b), positive
interdependence results in Promotive interactioonm®tive interaction may be defined
as individuals encouraging and facilitating eacheos efforts to achieve, complete
tasks, and produce in order to reach the group'alsgoAlthough positive
interdependence may have some effect on outcomesthe face-to-face promotive
interaction among individuals fostered by the pwsitinter-relationships, and

psychological adjustment and social competence.

Promotive interaction is characterized by individuyaroviding each other with efficient
and effective help and assistance; exchanging deedeurces, such as information and
materials, and processing information more effitieand effectively; providing each
other with feedback in order to improve their supsnt performance; challenging each
other's conclusions and reasoning in order to pterhaggher quality decision making
and greater insight into the problems being comsiieadvocating the exertion of effort
to achieve mutual goals; influencing each othefferts to achieve the group's goals;
acting in trusting and trustworthy ways; being mated to strive for mutual benefit;
and maintaining a moderate level of arousal charaetd by low anxiety and stress.

2.2.1.4.3. Personal Responsibility

What children can do together today, they can dneatomorrow.
(Let Vygotsky, 1962)

The third essential element of cooperative learmsnopdividual accountability, which
exists when the performance of individual studestassessed, the results are given
back to the individual and the group, and the studeheld responsible by group mates
for contributinghis or her fair share to the group’s success.s‘limportant that the
group-knows who needs more assistance, supporgraaliragement in completing the
assignment. It is also important that group membkaswv they cannot "hitchhike" on

the work of others. When it is difficult to identifmembers' contributions, when
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members' contributions are redundant, and when reemdre not responsible for the
final group outcome, they may be seeking a free. fTdhis is called social loafing”.

The purpose of cooperative learning groups is tckemaach member a stronger
individual in his or her own right. Personal respibility is the key to ensuring that all
group members are, in fact, strengthened by legroaoperatively. After participating
in a cooperative lesson, group members should tierb@epared to complete similar

tasks by themselves.

Kagan, S. (1985), claimed that there is a patteralassroom learning. First, students
learn knowledge, skills, strategies, or proceduresa cooperative group. Second,
students apply the knowledge or perform the skiltategy, or procedure alone to
demonstrate their personal mastery of the mate3taldents learn it together and then

perform it alone.

2.2.1.4.4. Interpersonal and Small-Group Skills

| will pay more for the ability to deal with peoptlean any other ability
under the sun.
(John D. Rockefeller)

“The fourth essential element of cooperative laagnis the appropriate use of
interpersonal and small-group skills. In order torclinate efforts to achieve mutual
goals, students must:

1) Get to know and trust each other.

2) Communicate accurately and unambiguously.

3) Accept and support each other. And

4) Resolve conflict constructively”

XVXVXV
® (Harkins & Petty, 1982; Ingham, Levinger, Gravg@®eckham, 1974; Kerr & Bruun, 1981; Latane,
Williams, & Harkins, 1979; Moede, 1927; Petty, tkias, Williams, & Latane, 1977; Williams, 1981;
Williams, Harkins, & Latane, 1981).
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Humans are not born instinctively knowing how taemact effectively with others.
Interpersonal and small group skills do not madycappear when they are needed.
Students must be taught the social skills requioecigh quality collaboration and be
motivated to use them if cooperative groups afgetproductive.

Johnson, D. W., & Johnson, R. (1975/199a) wrote ntlore socially skilful students are
and the more attention teachers pay to teachinge@mdrding the use of social skills,
the higher the achievement that can be expectddmnwiboperative learning groups. In
the cooperative skills conditions, students weaenéd weekly in four social skills and
each member of a cooperative group was given twd@oints toward the quiz grade
if all group members were observed by the teachateimonstrate three out of four
cooperative skills. The results indicated that tlwembination of positive
interdependence, an academic contingency for hegfomance by all group members,

and a social skills contingency promoted the highekievement.

2.2.1.4.5. Group Processing

Take care of each other. Share your energies hétlytoup. No one
must feel alone, cut off, for that is when you ad make it.

(Willi Unsoeld, Renowned Mountain Climber)

“The fifth essential component of cooperative l@agnis group processing. Effective
group work is influenced by whether or not groupfiect on (i.e., process) how well
they are functioning. A process is an identifiabégjuence of events taking place over
time, and process goals refer to the sequence eftgvinstrumental in achieving

outcome goals.

The purpose of group processing is to clarify amgprove the effectiveness of the
members in contributing to the collaborative efaxd achieve the group’s goals. While
the teacher systematically observes the cooperkgaraing groups, he or she attains a
"window" into what students do and do not underdtaa they explain to each other

how to complete the assignment. Listening in on ghelents' explanations provides

® Jonson and Jonson, Cooperation and competitiamttad research. Edina, MN: Interaction book
company.
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valuable information about bow well the studentdarstand the instructions, the major

concepts and strategies being learned, and the &lashents of cooperative learning.”

According to Johnson, R. (1979), said that an ingmaraspect of both small-group and
whole-class processing is group and class celebsatilt is feeling successful,
appreciated, and respected that builds commitmente&arning, enthusiasm about
working in cooperative groups, and a sense of eféifacy in terms of subject matter

mastery and working cooperatively with classmates.

2.2.1.5. Cooperative Learning Structures and Techniques

Howard Community College’s Teaching Resources (20@dld, we can discover
several learning structures and techniques whiehapplying when you want to work
with cooperative learning such us:

2.2.1.5.1. Three step interview.

Three-step interviews can be used as an ice bréakézam members to get to know

one another or can be used to get to know condeptepth, by assigning roles to

students.

Faculty assigns roles or students can "play" themaseFaculty may also give
interview questions or information that should beuhd."

A interviews B for the specified number of minutéistening attentively and

asking probing questions.

« At a signal, students reverse roles and B intersidwfor the same number of

minutes.

« At another signal, each pair turns to another garming a group of four. Each
member of the group introduces his or her partiéghlighting the most

interesting points.

XVIiXviixvii
" Jonson and Jonson, Cooperation and competitiamttad research. Edina, MN: Interaction book
company.
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2.2.15.2. Roundtable.

“Roundtable structures can be used to brainstogasicgand to generate a large number

of responses to a single question or a group cstepres.

Faculty poses question.

+ One piece of paper and pen per group.

« First student writes one response, and says ibadt

« First student passes paper to the left, secon@stwdites response, etc.

+ Continues around group until time elapses.

« Students may say "pass" at any time.

. Group stops when time is called.”

2.2.1.5.3. Focused Listing.

According to University of Tennessee, Chattanod@@05), Focused listing can be
used as a brainstorming technique or as a techriigugenerate descriptions and
definitions for concepts. Focused listing asksdfuglents to generate words to define or
describe something. Once students have complete@dhvity, you can use these lists

to facilitate group and class discussion.

Example: Ask students to list 5-7 words or phrages describe or define what a

motivated student does. From there, you might agsélesits to get together in small

groups to discuss the lists, or to select the baethey can all agree on. This technique
can be combined with a number of the other teclescqand you can have a powerful

cooperative learning structure.

Xviiixviiixviii
& www.utc.edu/administration/walkégaching resource center/cooperative learningtinde
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2.2.1.54. Structured problem solving.

According to University of Tennessee, Chattano¢2@05), structured problem-solving

can be used in conjunction with several other coaipe learning structures.

Have the participants brainstorm or select a prolfter them to consider.

« Assign numbers to members of each group (or usgnglecards). Have each
member of the group be a different number or suit.

« Discuss task as group.

« Each participant should be prepared to respondh EBaember of the group
needs to understand the response well enough ¢otlggvresponse with no help

from the other members of the group.

« Ask an individual from each group to respond. @allthe individual by number

(or suit).

2.2.1.5.5. One Minute Papers

According to University of Tennessee, Chattanoqg@p5), ask students to comment
on the following questions. Give them one minutd ime them. This activity focuses

them on the content and can also provide feedlzagku as a teacher.

+ What was the most important or useful thing youried today?
« What two important questions do you still have; tuiganains unclear?

« What would you like to know more about?
You can use these one minute papers to begin tkiedag's discussion, to facilitate

discussion within a group, or to provide you widedback on where the student is in

his or her understanding of the material.
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2.2.1.5.6. Paired Annotations.

According to University of Tennessee, Chattanoof@805), students pair up to

review/learn same article, chapter or content arehexchange double entry journals or
reading and reflection.

Students discuss key points and look for divergerat convergent thinking and ideas.
Together students prepare a composite annotatairstimmarizes the article, chapter,

or concept.

2.2.1.5.7. Structured Learning Team group roles.

According to University of Tennessee, Chattanog@805), when putting together
groups, you may want to consider assigning (or fgagtudents select) their roles for
the group. Students may also rotate group rolesraéipg on the activity.

Potential group roles and their functions include:

+ Leader - The leader is responsible for keepinggtioeip on the assigned task at
hand. S/he also makes sure that all members afrtheg have an opportunity to
participate, learn and have the respect of thamtenembers. The leader may
also want to check to make sure that all of theignmembers have mastered the

learning points of a group exercise.

« Recorder - The recorder picks and maintains themfdes and folders on a
daily basis and keeps records of all group aceisitincluding the material
contributed by each group member. The recorderewrdut the solutions to
problems for the group to use as notes or to sulbmithe instructor. The
recorder may also prepare presentation materiaBsnwhe group makes oral

presentations to the class.

+ Reporter - The reporter gives oral responses toctass about the group's

activities or conclusions.

« Monitor - The monitor is responsible for making sure that group's work area

is left the way it was found and acts as a timekeéqr timed activities.
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+ Wildcard (in groups of five- The wildcard acts as an assistant to the group

leader and assumes the role of any member thabmayissing.

2.2.1.5.8. Send a Problem.

According to University of Tennessee, Chattanoqg805), send-A-Problem can be
used as a way to get groups to discuss and reviatgrial, or potential solutions to

problems related to content information.

= Each member of a group generates a problem anéswritiown on a card. Each

member of the group then asks the question to otieenbers.

= If the question can be answered and all membertheofgroup agree on the
answer, then that answer is written on the backhef card. If there is no
consensus on the answer, the question is revisdthsan answer can be agreed

upon.

= The group puts a Q on the side of the card withgtiiestion on it, and an A on

the side of the card with an answer on it.

= Each group sends its question cards to anothepgrou

= Each group member takes ones question from th& sfaguestions and reads
one question at a time to the group. After readimgfirst question, the group

discusses it.

= If the group agrees on the answer, they turn té oser to see if they agree

with the first group's answer.

= If there again is consensus, they proceed to tkequestion.

= If they do not agree with the first group's ansviiee, second group writes their

answer on the back of the card as an alternatiseem
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= The second group reviews and answers each queastitme stack of cards,

repeating the procedure outlined above.

= The question cards can be sent to a third, foorthfth group, if desired.

= Stacks of cards are then sent back to the origigagroup. The sending group

can then discuss and clarify any question

2.2.1.5.9. Value line.

According to University of Tennessee, Chattanoo(jZ)05), one way to form

heterogeneous groups is to use a value line.

« Present an issue or topic to the group and ask e@chber to determine how
they feel about the issue (you could use a 1-1@stabeing strong agreement,

10 being strong disagreement).

+ Form a rank-ordered line and number the particjpémm 1 up (from strong

agreement to strong disagreement, for example).

« Form your groups of four by pulling one person freath end of the value line
and two people from the middle of the group (foample, if you had 20 people,

one group might consist of persons 1, 10, 11, 20).
+ When the group finds an item that all of them haveommon, they list that

item under 4; when they find something that 3 enthhave in common, the list

that item under 3, etc.
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2.2.2. Cooperative learning and collaborative learning

According to Thirteen organizations of investigasqweb), Collaborative learning is a
method of teaching and learning in which studern&sim together to explore a
significant question or create a meaningful projéctgroup of students discussing a
lecture or students from different schools workiogether over the Internet on a shared

assignment are both examples of collaborative iegrn

According to Thirteen organization of investigasoiiweb), Cooperative learning, is a
specific kind of collaborative learning. In coopra learning, students work together
in small groups on a structured activity. They argividually accountable for their
work, and the work of the group as a whole is alssessed. Cooperative groups work
face to face and learn to work as a team. In sgralips, students can share strengths
and also develop their weaker skills. They develair interpersonal skills. They learn
to deal with conflict. When cooperative groups guéed by clear objectives, students
engage in numerous activities that improve thetdeustanding of subjects explored. In
order to create an environment in which cooperaldgning can take place, three
things are necessary. First, students need toskdel but also challenged. Second,
groups need to be small enough that everyone catnitmate. Third, the task students’

work together on must be clearly defined.

2.2.2.1. Benefits with cooperative learning.

Vicki Randall (1999), who has taught elementaryghkschool, and college-level
students, cautions against abuse and overuse op gvork. According to Randall, the
many benefits of cooperative learning sometimesdblus to its drawbacks. She

identifies the following practices as common weases:

+ Making members of the group responsible for eattertst learning. This can
place too great a burden on some students. In rakéily groups, the result is
often that stronger students are left to teach eeatudents and do most of the

work.
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« Encouraging only lower-level thinking and ignoritige strategies necessary for
the inclusion of critical or higher-level thoughih small groups, there is

sometimes only enough time to focus on the tagis atost basic level.

Recommendations from advocates of cooperativeilggamo address issues that critics

raise include:

=  “Making sure to identify clear questions at the duasel tc
show how these questions relate to students’ Bt

abilities and the teaching goals;

= Resolving smallgroup conflicts as soon as they arise

showing students how to prevent trouble in future;

= Creatingrubrics at the beginning of any assignment
using these for guiding the learning process anc

assessing final work;
= Helping students reflect on their progress on aleggasis;

= Expecting excellence from aBtudents and letting the
know that you believe in them and their abilitypamduce

excellent work.”™

CHAPTER TWO

2.2.3. Teaching and learning process

2.2.3.1. A transactional model of teaching and learning proess.

According to W. Huitt, (September 1994), held thi®del has been developed to
categorize the variables that have been studieghiattempt to answer the question:

"Why do some students learn more than other stadentclassroom and school

settings?" According to the model, the reasonsbeatiassified into four categories:

XXIVXXIVXXIV
° Vicki Randall (1999), Cooperative learning bentsfj page. 110-112.Edit.superbooks.
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| believe the most important category is Outputaose once that has been defined it
impacts the importance of the variables in the rotaegories. For example, if the
desired outcome measure is a score on a standardest of basic skills, the
instructional method most likely to positively ingtghat measure is direct or explicit
instruction (Rosenshine, 1995). However, if theimes outcome is creativity and
independence, then open education may be a bdenadive (Giaconia & Hedges,
1982). Alternately, if better relationships amonigedse students are the goal, the

cooperative learning would appear to be the batstructional method (Slavin, 1995).

According to Akinboye (1986), said that, for eféot and effective teaching and
learning to take place and for the realization lié Dbjectives of the process, the
instructor needs to guide the learners. Guidandberclassroom has been described as
"teaching at its best". The teacher as a guide désoonstrates some leadership roles
which have their impact on the learners’ behavibne role of the instructor is
paramount in achieving the objectives of the taagland learning process. The major
objectives are to: (a) understand how learning gsecin the child can be most
effectively guided to achieve the desired resu):t6 determine how teaching can be
made more effective and (c) to determine how edurealt goals can be made more

meaningful to the child's needs.

2.2.3.2. Teaching Strategies

Institutions of higher learning across the natioa @sponding to political, economic,
social and technological pressures to be more rssp®m to students' needs and more
concerned about how well students are preparedsienae future societal roles. Faculty
are already feeling the pressure to lecture lessnake learning environments more
interactive, to integrate technology into the l&grexperience, and to use collaborative
learning strategies when appropriate. Some of tlgenprominent strategies are

outlined below.
Lecture. For many years, the lecture method was the madlyvused instructional

strategy in college classrooms. Nearly 80% of alb.ltollege classrooms in the late

1970s reported using some form of the lecture ntktbdeach students (Cashin, 1990).
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Although the usefulness of other teaching strategideing widely examined today, the
lecture still remains an important way to commutaaaformation.

Used in conjunction with active learning teachitiategies, the traditional lecture can
be an effective way to achieve instructional godlee advantages of the lecture
approach are that it provides a way to communieal@ge amount of information to

many listeners, maximizes instructor control andhas-threatening to students. The
disadvantages are that lecturing minimizes feedbftokn students, assumes an
unrealistic level of student understanding and aeimgnsion, and often disengages

students from the learning process causing infaonab be quickly forgotten.

The following recommendations can help make théutecapproach more effective
(Cashin, 1990):

. Fit the lecture to the audience

. Focus your topic - remember you cannot coveryvimg in one lecture

. Prepare an outline that includes 5-9 major goyou want to cover in one lecture

. Organize your points for clarity

. Select appropriate examples or illustrations

. Present more than one side of an issue andiséige to other perspectives

. Repeat points when necessary

. Be aware of your audience - notice their feekbac

© 00 N OO O A W N PP

. Be enthusiastic - you don’t have to be an eategt but you should be excited by
your topic. (From Cashin, 1990, pp. 60-61)

Case Method. Based on Cashin, (1990), held that providing goodpinity for students
to apply what they learn in the classroom to rdaléxperiences has proven to be an
effective way of both disseminating and integratkimpwledge. The case method is an
instructional strategy that engages students inveaafiscussion about issues and
problems inherent in practical application. It daighlight fundamental dilemmas or
critical issues and provide a format for role pfmyiambiguous or controversial
scenarios. Course content cases can come fromietyaf sources. The case study
approach works well in cooperative learning or nol@ying environments to stimulate

critical thinking and awareness of multiple perspes.
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Discussion. According to Cashin (1990), said that there argasety of ways to
stimulate discussion. For example, some facultyirbeglesson with a whole group
discussion to refresh students’ memories aboutatisiggned reading(s). Other faculty
find it helpful to have students list critical ptsror emerging issues, or generate a set of
guestions stemming from the assigned reading(s)séIstrategies can also be used to
help focus large and small group discussions.

Obviously, a successful class discussion involtasrpng on the part of the instructor
and preparation on the part of the students. losirs should communicate this
commitment to the students on the first day of slag clearly articulating course
expectations. Just as the instructor carefully pldwe learning experience, the students

must comprehend the assigned reading and show gfafs on time, ready to learn.

Active Learning. Meyers and Jones (1993), defined active learniaglearning
environments that allow “students to talk and hsteead, write, and reflect as they
approach course content through problem-solvingoeses, informal small groups,
simulations, case studies, role playing, and o#legivities all of which require students
to apply what they are learning’ Instructional strategies that engage studentsen
learning process stimulate critical thinking and gaeater awareness of other
perspectives. Although there are times when lenguis the most appropriate method
for disseminating information, current thinking icollege teaching and learning
suggests that the use of a variety of instructicstedtegies can positively enhance
student learning. Obviously, teaching strategiesukh be carefully matched to the

teaching objectives of a particular lesson.

Cooperative Learning. Cooperative Learning is a systematic pedagogicategy that
encourages small groups of students to work togétinghe achievement of a common
goal. The term 'Collaborative Learning' is ofteredisas a synonym for cooperative
learning when, in fact, it is a separate stratdgpt encompasses a broader range of
group interactions such as developing learning camties, stimulating student/faculty
discussions, and encouraging electronic exchangadfée, 1993). Both approaches
stress the importance of faculty and student irvolent in the learning process.

XXVIHIXXVITXX VI
19 Meyers and Jones (1993), (pag. 120-125).Teachiddemrning strategies in a class.
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When integrating cooperative or collaborative |l@agrstrategies into a course, careful
planning and preparation are essential. Undersigndow to form groups, ensure
positive interdependence, maintain individual actahility, resolve group conflict,

develop appropriate assignments and grading @jteand manage active learning
environments are critical to the achievement ofuacsessful cooperative learning

experience.

I ntegrating Technology. Today, educators realize that computer litera@nismportant
part of a student's education. Integrating techmpolmto a course curriculum when
appropriate is proving to be valuable for enhancargl extending the learning

experience for faculty and students. (Meyers, 1998)

Distance Learning. Distance learning is not a new concept. We havexgerienced
learning outside of a structured classroom settimgugh television, correspondence
courses, etc. Distance learning or distance edutat$ a teaching pedagogy, however,
is an important topic of discussion on college casgs today. Distance learning is
defined as 'any form of teaching and learning inctvlthe teacher and learner are not in
the same place at the same time' (Gilbert, 1995).

Obviously, information technology has broadened @ancept of the learning

environment. It has made it possible for learnirgegiences to be extended beyond the
confines of the traditional classroom. “Distancarteng technologies take many forms
such as computer simulations, interactive collafimmédiscussion, and the creation of
virtual learning environments connecting regionsnations. Components of distance
learning such as email, list serves, and interactuoftware have also been useful

additions to the educational setting"”

XXIXXXIXXXIX
1 www.ericdigests.org/pre-92kboperativehtm - 20k -
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CHAPTER THREE

2.2.3.3. The cooperative school structure.
A cooperative school structure begins in the ctamsrwith the use of
cooperative learning the majority of the time.
(Johnson, Johnson, and Holubec, 1993).

According to Holubec, E. (1998), held that worknsaare the heart of the team based
organizational structure and cooperative learnimgugs are the primary work team.
Cooperative learning is also the prerequisite aathdiation for most other instructional
innovations, including thematic integrated curnicul whole language, critical
thinking, active reading, process writing, materbhsed (problem-solving)

mathematics, learning communities, and authentiopeance-based assessment.

The second level in creating a cooperative schod to form collegial teaching
teams, task forces, and ad hoc decision-making grps within the school(Johnson
& Johnson, 1994). The use of those types of cotiperieams among faculty members
tends to increase teacher productivity, morale,@ofessional self-esteem. The groups
are structured for continuously improving instrootl practice, school based decision
making, and staff meetings. Just as the hearteotlhssroom is cooperative learning,

the heart of the school is the collegial teacheayn.

Collegial teaching teams are small cooperative ggo(from two to five faculty
members) whose purpose is to increase teachetsidtignal expertise and success
(Johnson & Johnson, 1994). The focus is on impuirstruction in general and

increasing members' expertise in using cooperé&mmming in specific.

“Collegial teams are first and foremost safe plawbsre members like to be, there is
support, caring, concern, laughter, camaraderid, catebration, and the primary and
mutual goal of continually improving competencauging cooperative learning is never
obscured. School-based decision making occurs ghrahe use of two types of

cooperative team&?.

XXXXXXXXX
12(Johnson & Johnson, 1994).Educational Psychology. Englewood Cliff,NJ: Prentice
Hall.
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“The third level in creating a cooperative school s to implement administrative

cooperative teams within the district™®

. Administrators are organized into collegial
teams to improve continuously their administratiexpertise and success.
Administrative task force and ad hoc decision-mgkeams are used for making shared
district-wide decisions. And in administrative mags, cooperative procedures
dominate to model what the school district shoutdlike. The more the district and
school personnel work in cooperative teams, theertite environment supports teacher

use of cooperative learning in the classroom.

2.2.3.4. Quality education in cooperative schools.

Based on Johnson, D. W., & Johnson R., (1998),emiwat n the cooperative school
all important work is done by teams. Teams are not an option; they are a given.
Collegial teaching teams are comprised of faculgmbers from different disciplines,
grade levels, and departments to help break doerb#uriers that traditionally have
separated teachers, grade levels, and academigplidiss. Doing so helps teachers
perceive their mutual goal of providing quality edtion for all students and see the
overall process toward which their efforts are gbmting. Teachers in a collegial
teaching team ideally are jointly responsible foe @luster of students over a number of
years. This serves to strengthen positive intengiggece among teachers, heighten
shared accountability, and provide purpose forihgl@and supporting one another in
continuously improving instructional expertidgéey activities of a collegial teaching

team include

1. A frequent professional discussion of cooperate@ming in which common
vocabulary is developed, information is shared,cesses are celebrated, and
implementation problems are solved.

2. Coplanning, codesigning, copreparing, and coevialgatooperative learning
lessons and instructional units.

3. Coteaching cooperative lessons and jointly proogsiose lessons.

XXXIXXXIXXXI
3 (Johnson & Johnson, 1994). Learning remembering, belienveing:Enhancing
human performance(pp 140-170)Washington DC:National Academy Press.
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2.2.3.5. Providing leadership.

“For the cooperative school to flourish the schbas to have leadership. In general,

leadership is provided by five sets of actiofs”

1. Challenging The Status Quo:Leaders challenge the efficacy of the status quo.
The status quo is the competitive-individualistiags-production structure that
traditionally has dominated schools and classrooimsthe classroom it is
represented by lecturing, whole class discussialvitiual worksheets, and a
test on Friday. In the school it is one teacheorte classroom with one set of
students, as well as separating teachers and ssuddon grade levels and
academic departments.

2. Inspiring A Mutual Vision Of What The School Could Be: Leaders
frequently communicate the dream of establishing tmoperative school.
Leader is the keeper of the dream who inspires dtment to joint goals of
creating a team-based, cooperative school.

3. Empowering Through Cooperative Teams:When teachers or students feel
helpless or discouraged, providing them with a teareates hope and
opportunity. It is social support from and accobility to valued peers that
motivates committed efforts to achieve and succ8adients are empowered by
cooperative learning groups. Teachers are empowleredgh collegial teaching
teams and involvement in site-based decision making

4. Leading By Example: Leaders model the use of cooperative strategiés an
procedures and take risks to increase their proigsis competence. Actions
must be congruent with words. What is advocated tmeislemonstrated.

5. Encouraging The Heart: Long-term, committed efforts to continuously
improve one's competencies come from the hearttheohead. It takes courage
and hope to continue to strive for increased kndgdeand expertise. It is the
social support and concrete assistance from tearasmtbat provides the
strength to persist and excel. (Holubec, E. (1998).

XXXIXXXIXXXI
4 (Johnson & Johnson, 1994). Social interdependence within instruction. Journal of
Research and Development in Education (12-30)
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PART THREE
METHODOLOGICAL DESIGN

3.1. Research type and design

This research is structured based on the quawmétagpproach which corresponds to a
development project, whose objective is to knowléwvel of incidence that cooperative
learning has in the teaching learning processrst basic year at “Abdon Calderén”
military high school. This research is basic, dipsiwe and done in the field. The
research design is quasi-experimental, quantitatime transversal. In a quasi-
experimental design, the research substitutessstali controls for the absence of
physical control of the experimental situation. Thest common quasi-experimental
design is the comparison Group pre-test/post-tesigd. Participants do not all have
the same chance of being in the control or the rax@atal groups, or of receiving or

not receiving the treatment.

3.2. Size and sample

We will work with two sections in the first basiear. This group is made up of 60

cadets.

3.3. Field work

The field work will take place in first basic yeairbasic education; sections A and B, at
Abdon Calderdén Military high school during the thirimester 2007-2008 school year.
Pre and post test will be administered to all thelents.

3.4. Instruments for data collection

The test and the direct observation will be thehmégues applied for gathering

information.

33



3.5. Processing and analysis.

Data will be analyzed by using descriptive statsstiMeasures of central tendency and

dispersion will be used to compare results.

PART FOUR
TESTING THE HYPOTHESIS

4.1. Hypothesis system

4.1.1. Null Hypothesis

Cooperative learning does not affect the teacHeayrling process in first year of basic
Education at Abdon Calderén Military High School.

4.1.2. Alternative Hypothesis

Cooperative learning affects positively the teaghilearning process in first year of
basic Education at Abdon Calderdn Military High 8ch

4.2. Graphical exposition of results

After analyzing scores and percentages of botlptbdest and the post test, the results

are as follow:
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PRE- TEST

TABLE 01 SCORES AND PERCENTAGES FOR QUESTION #01. Applied wi th the first language skill (Pre-Reading)

W Students Score 0/4 Percentage Test performance

PRE — READING 8 3 13,33 Two items weren't answered

1.- Count and match. 13 2,5 21,67 Three items weren't answered
20 2 33,33 four items weren't answered
15 15 25 five items weren't answered
4 0,5 6,67 one item was answered
> 60 100%

GRAPHIC N° 01 SCORES AND PERCENTAGES IN
PRE-READING SKILL

4
25%

7%

33%

1
13% B1
2 m2

22% o3

04

ms5

Source: data from cadets of first basic year, sections A and B of the COMIL 10.




PRE- TEST

TABLE 02 SCORES AND PERCENTAGES FOR QUESTION #02. Applied wi th the second language skill (Pre-writing)
Questions | Students Score 0/6 Percentage Test performance
PRE — WRITING 30 5 50,00 One item weren't answered
2.- Draw and color these shapes. 10 4 16,67 Two items weren't answered
8 3 13,33 Three items weren't answered
5 2 8,33 four items weren't answered
a. yellow oval b. green square 7 1 11,67 one item was answered
60 100%

c. purple triangle d. orange rhombus

e. red circle

f. blue rectangle

GRAPHIC N° 2 SCORES AND PERCENTAGES IN
PRE-WRITING SKILL

4 12%

13%

8%

17%

o1

m2

1 03
50% 04
|5

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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PRE- TEST

TABLE 03 SCORES AND PERCENTAGES FOR QUESTION #03. Applied wi th the third language skill (Listening and writing)

Brushes in the cup
Boy on the chair
Boy behind the girl

Questions | Students Score 0/6 Percentage Test performance
LISTENING AND WRITING 22 3 36,67 Two items weren't answered
3. PREPOSITIONS 10 2,5 16,67 Three items weren't answered
9 2 15,00 four items weren't answered
Book on the table 19 1 31,67 one item was answered
Girl on the floor
Books under the world 60 100%

GRAPHIC N° 3 SCORES AND PERCENTAGES IN
LISTENING SKILL

32%
o1

|2
as
04

15%

17%

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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PRE- TEST

TABLE 04  SCORES AND PERCENTAGES FOR QUESTION #04. Applied wi th the fourth language skill (Speaking)
Questions | Students Score 0/4 Percentage Test performance
SPEAKING 15 4 25,00 Every questions were ok.

4.- Answer these questions. 17 2 28,33 Two questions weren't answered.
Good morning 18 15 30 Three questions weren't answered.
How are you? 10 1 16,67] Only one questions was answered ok.
What's your name?
What color is this? 60 100%

GRAPHIC No.4 SCORES AND PERCENTAGES IN
SPEAKING SKILL

4 1
17% 25%
o1
m2
o3
3 04

30%

28%

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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POST- TEST

A
> LAY
<] <] >
2 DVA

TABLE 01 SCORES AND PERCENTAGES FOR QUESTION #01. Applied wi th the first language skill (Pre-Reading)
Questions | Students Score 0/4 Percentage Test performance
PRE — READING 40 4 66,67 Every item was answered correctly
1.- Count and match. 14 3 23,33 Two items weren't correctly
)’g,, 6 25 10,00 Three items weren't correctly
< g Ly .
59 )‘?V. :’Xn :’3 e/ 0 2 0,00 Four items weren't correctly
W W =
S 2 R
60 100%

GRAPHIC No.5. SCORES AND PERCENTAGES IN
PRE-READING SKILL

3 4
10% 0%

o1
|2
as

67%

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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POST- TEST

TABLE 02 SCORES AND PERCENTAGES FOR QUESTION #02. Applied wi th the second language skill (Pre-writing)

W Students Score 0/6 Percentage Test performance
PRE — WRITING 35 6 58,33 Every item was ok.
2.- Draw and color these clothes. 18 5 30,00 One items weren't answered
4 4 6,67 Two items weren't answered
3 3 5,00 Three items weren't answered
a. yellow sweater b. green pants 0 2 0,00 Two items were ok.
60 100%

c. purple shoes

d. orange shirt

e. red short

f. blue jacket

GRAPHIC No.6 SCORES AND PERCENTAGES IN
PRE-WRITING SKILL

3 4 5
7% 5% 0%

o1

m2

o3

35% 1 04
58% |5

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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POST- TEST

Sharper in the
Boy in front of

Pencil in the box

pencil case
the girl

Girl on the chair
Eraser on the floor

TABLE 03 SCORES AND PERCENTAGES FOR QUESTION #03. Applied wi th the third language skill (Listening and writing)
Questions | Students Score 0/6 Percentage Test performance
LISTENING AND WRITING 50 6 83,33 Everything was ok.
3. PREPOSITIONS 6 5 10,00 Five items were ok.
4 3 6,67 Three items were ok.
0 2 0,00 Four items weren't ok.
Book on the table 60 100%

GRAPHIC No.7 SCORES AND PERCENTAGES IN
LISTENING SKILL

3 4

100 7% 0%

83%

o1
|2
o3
04

Source: data from cadets of first basic year, sections A and B of the COMIL 10.
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POST- TEST

TABLE 04  SCORES AND PERCENTAGES FOR QUESTION #04. Applied wi th the fourth language skill (Speaking)

Questions | Students Score 0/4 Percentage Test performance
SPEAKING 50 4 83,33 Every questions were ok.

4.- Answer these questions. 5 3 8,33 One question wasn't answered.
Bye, bye 3 2 5,00 Two questions weren't answered.
How many books do you see? 2 1 3,33] Only one questions was answered ok.
What's the weather like today?
What is this? 60 100%

GRAPHIC No.8 SCORES AND PERCENTAGES IN
SPEAKING SKILL

3 4
gy, 5% 3%
o1
|2
a3
04

84%

Source: data from cadets of first basic year, sections A and B of the COMIL 10.

42




4.3. Analysis of results

TABLE No. 9
PRE —TEST : EXPERIMENTAL GROUP

PRE-TEST: experimental group
Xi X Xi - x (Xi - x)2

17 7,45 9,55 91,20
15,5 7,45 8,05 64,80
15 7,45 7,55 57,00
14 7,45 6,55 42,90
12 7,45 4,55 20,70
10,5 7,45 3,05 9,30
10 7,45 2,55 6,50
10 7,45 2,55 6,50
10 7,45 2,55 6,50
9 7,45 1,55 2,40
8,5 7,45 1,05 1,10
8,5 7,45 1,05 1,10
8,5 7,45 1,05 1,10
8 7,45 0,55 0,30

7 7,45 -0,45 0,20
6,5 7,45 -0,95 0,90
6,5 7,45 -0,95 0,90
6,5 7,45 -0,95 0,90
6,5 7,45 -0,95 0,90
6 7,45 -1,45 2,10
5,5 7,45 -1,95 3,80
5 7,45 -2,45 6,00
4,5 7,45 -2,95 8,70
4,5 7,45 -2,95 8,70
3 7,45 -4,45 19,80
2,5 7,45 -4,95 24,50
2,5 7,45 -4,95 24,50
2 7,45 -5,45 29,70

2 7,45 -5,45 29,70

2 7,45 -5,45 29,70

2 7,45 -5,45 29,70
231 532,18

Source: data from cadets of first basic year, section B of the COMIL 10.



x=YN/N

x = 231/31 X =7,45
X =7,45 S2=17,16
SD=4,14
S2 = Y (Xi-X)2
S, =532,18/31
S2=17,16
SD = 17,16
SD =414
GRAPHIC No. 9 PRE-TEST
EXPERIMENTAL GROUP
o 20
H:J M — X
o 10 1
O +)(|
U) O rrrrrrrrrrrrrrrrrrrr T T T T
1 4 7 10 13 16 19 22 25 28 31
TEST
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TABLE No. 10

PRE —TEST: CONTROL GROUP

PRE-TEST: Control group

Xi X Xi - x (Xi - x)2
12 9,74 2,26 5,11
14 9,74 4,26 18,15
17 9,74 7,26 52,71
18 9,74 8,26 68,23
10,5 9,74 0,76 0,58
55 9,74 -4,24 17,98
4,5 9,74 -5,24 27,46
8,5 9,74 -1,24 1,54
9 9,74 -0,74 0,55
9 9,74 -0,74 0,55
8 9,74 -1,74 3,03
5 9,74 -4,74 22,47
2 9,74 -7,74 59,91
2 9,74 -7,74 59,91
6 9,74 -3,74 13,99
5 9,74 -4,74 22,47
14 9,74 4,26 18,15
16 9,74 6,26 39,19
18 9,74 8,26 68,23
6 9,74 -3,74 13,99
8 9,74 -1,74 3,03
7 9,74 -2,74 7,51
8,5 9,74 -1,24 1,54
9 9,74 -0,74 0,55
9,5 9,74 -0,24 0,06
8,5 9,74 -1,24 1,54
17 9,74 7,26 52,71
10 9,74 0,26 0,07
15 9,74 5,26 27,67
282,5 608,81

Source: data from cadets of first basic year, section A of the COMIL 10
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X =YN/N
X = 282,5/29 x=9,74

SCORES

20
10
0

X=9,74 S2=20,99
SD = 4,58
S2 = ¥(Xi-X)2
S: = 608,81/29
$2=20,99
SD =+20,99
SD = 4,58
GRAPHIC No.10 PRE TEST
CONTROL GROUP

Bl ygaand

——X

—a—X

1

4 7 10 13 16 19 22 25 28
TEST
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TABLE No. 11

POST —TEST: EXPERIMENTAL GROUP

POST-TEST: experimental group
Xi X Xi - x (Xi - x)2

16 15 1 1,00
17 15 2 4,00
18 15 3 9,00
12 15 -3 9,00
15 15 0 0,00
15 15 0 0,00
15 15 0 0,00
10 15 -5 25,00
12 15 -3 9,00
10 15 -5 25,00
8 15 -7 49,00
10 15 -5 25,00
15 15 0 0,00
18 15 3 9,00
15 15 0 0,00
12 15 -3 9,00
15 15 0 0,00
18 15 3 9,00
19 15 4 16,00
14 15 -1 1,00
19 15 4 16,00
19 15 4 16,00
16 15 1 1,00
14 15 -1 1,00
15 15 0 0,00
17 15 2 4,00
14 15 -1 1,00
12 15 -3 9,00
18 15 3 9,00
18 15 3 9,00
19 15 4 16,00
465 282,00

Source: data from cadets of first basic year, section B of the COMIL 10
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X =YN/N

X = 465/31 x=15

X=15 S2 =9,09
SD =3,01

S2 = S (Xi-X)2

S, = 282/31

$2=9,09

SD =+9,09
SD = 3,01

SCORES

20

GRAPHIC No.11 POST TEST
EXPERIMENTAL GROUP

10

O\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\

1

4 7 10 13 16 19 22 25 28 31
TEST

——X

X
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TABLE No. 12

POST —TEST: CONTROL GROUP

POST-TEST: Control group

Xi X Xi - x (Xi-x)2
14 12,44 1,56 2,43
13 12,44 0,56 0,31
16 12,44 3,56 12,67
16 12,44 3,56 12,67
15 12,44 2,56 6,55

9 12,44 -3,44 11,83
10,5 12,44 -1,94 3,76
15 12,44 2,56 6,55
16,5 12,44 4,06 16,48
13 12,44 0,56 0,31
15 12,44 2,56 6,55
10,5 12,44 -1,94 3,76
12 12,44 -0,44 0,19

6 12,44 6,44 41,47

8 12,44 -4,44 19,71

9 12,44 -3,44 11,83
10 12,44 -2,44 5,95
13 12,44 0,56 0,31
16 12,44 3,56 12,67
14 12,44 1,56 2,43
10 12,44 -2,44 5,95
14 12,44 1,56 2,43
7 12,44 -5,44 29,59
11 12,44 -1,44 2,07
13 12,44 0,56 0,31
10 12,44 -2,44 5,95
18 12,44 5,56 30,91
10,5 12,44 -1,94 3,76
16 12,44 3,56 12,67
361 272,17

Source: data from cadets of first basic year, section A of the COMIL 10
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X =YN/N

x = 361/29 x=12,44

X=12,44 S2=9,38
SD = 3,06

S2 = ¥ (Xi-X)2

S =272,17/29

$52=9,38

SD = 9,38
SD = 3,06

GRAPHIC No. 12 POST TEST

——X

X

CONTROL GROUP
wn 20
o
o 10
O
U)0\\\\\\\\\\\\\\\\\\\\\\\\\\\\\
1 4 7 10 13 16 19 22 25 28
TEST
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4.3.1. PRE-TEST: EXPERIMENTAL GROUP

GENERAL ANALYSIS:

According to the pre-test given to the experimergedup of students at Abdon
Calderdén military high school of first basic yeafter analyzing and calculating the

data, we have obtained the following results:

A media of X=7.45
A variance of = S2=17.16
A standard deviation of = 4.14

4.3.2. PRE-TEST: CONTROL GROUP.

GENERAL ANALYSIS:

According to the pre-test given to the control graef students at Abdon Calderén
military high school of first basic year, after &rang and calculating the data, we have
obtained the following results:

A media of X=9.74

A variance of = S2=20.99
A standard deviation of = 4.58

4.3.3. POST-TEST: EXPERIMENTAL GROUP.

GENERAL ANALYSIS:

According to the post-test given to the experimlegtaup of students after applied
cooperative learning strategies at Abdon Calderditany high school of first basic

year, after analyzing and calculating the datahaxe obtained the following results:

A media of X=16.19
A variance of = S2=3.12
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A standard deviation of = 1.76

4.3.4. POST-TEST: CONTROL GROUP.

GENERAL ANALYSIS:

According to the post-test given to the controlugreof students at Abdén Calderdn
military high school of first basic year, after &rang and calculating the data, we have

obtained the following results:

A media of X=12.44
A variance of = S2=9.38
A standard deviation of = 3.06

4.4. TESTING HYPOTHESIS

It is important to indicate that the alternativepbthesis: Cooperative learning affects
positively on teaching learning process in firstalyef basic Education at Abdén

Calderon Military High School, was proved becausmperative learning is a

methodological strategy which teachers apply i<l increase the English level of
the students and this situation can be reflectedhen post- test results. The null
hypothesis: Cooperative learning does not affecteaching learning process in first
year of basic Education at Abdén Calderén Militetigh School is rejected because it

was proved with the t-test so:
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Pre test Post test
experimental X experimental Y
group x group y X2 y2 Xy
17,0 9,6 19 3 91,20 7,8961 26,8
15,5 8,1 19 3 64,80 7,8961 22,6
15,0 7,6 19 3 57,00 7,8961 21,2
14,0 6,6 19 3 42,90 7,8961 18,4
12,0 4,6 18 2 20,70 3,2761 8,2
10,5 3,1 18 2 9,30 3,2761 55
10,0 2,6 18 2 6,50 3,2761 4,6
10,0 2,6 18 2 6,50 3,2761 4,6
10,0 2,6 18 2 6,50 3,2761 4,6
9,0 1,6 18 2 2,40 3,2761 2,8
8,5 1,1 17 1 1,10 0,6561 0,9
8,5 1,1 17 1 1,10 0,6561 0,9
8,5 1,1 17 1 1,10 0,6561 0,9
8,0 0,6 16 0 0,30 0,0361 -0,1
7,0 -0,5 16 0 0,20 0,0361 0,1
6,5 -1,0 16 0 0,90 0,0361 0,2
6,5 -1,0 16 0 0,90 0,0361 0,2
6,5 -1,0 15 -1 0,90 1,4161 1,1
6,5 -1,0 15 -1 0,90 1,4161 1,1
6,0 -1,5 15 -1 2,10 1,4161 1,7
55 -2,0 15 -1 3,80 1,4161 2,3
5,0 -2,5 15 -1 6,00 1,4161 2,9
4,5 -3,0 15 -1 8,70 1,4161 3,5
4,5 -3,0 15 -1 8,70 1,4161 3,5
3,0 -4,5 14 -2 19,80 4,7961 9,7
2,5 -5,0 14 -2 24,50 4,7961 10,8
2,5 -5,0 14 -2 24,50 4,7961 10,8
2,0 -5,5 14 -2 29,70 4,7961 11,9
2,0 -5,5 14 -2 29,70 4,7961 11,9
2,0 -5,5 14 -2 29,70 4,7961 11,9
2,0 -5,5 14 -2 29,70 4,7961 11,9
231 502 532,18 | 96,8391 | 217,7905

Source: data from cadets of first basic year, section B of the COMIL 10

st [P TA (Y

n-2 n
_ [53218+9683( 1
> yz—\/ 31-2 (31j
62901

X -Y, = —72740032

X - Y, =+/21690.032)

-y, =~/0.694
-y, = 083
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%y,

=%
{ = 1619- 745
083
(- 874
083
t =1053
t = >df

The (t) is the result of zone of acceptance of hiygsis, whose decision is reject the
null hypothesis. In this case the null hypothegs rejected.

Degrees of freedom between the tests to the stsident

nl = students of experimental group
d.f=(nl-2)
d.f=(31-2)

d.f=29.

The critical values of (t) in the t-student tableerer £1.699. The decision rule is

illustrated in the next graphic:

H1 Ho H1

ACEPTANCE REGION
ACEPTANCE REGION

-169 169 1053
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Conclusion:

It was demonstrated through hypothesis test by eBitud-test method that the

application of cooperative learning strategiesaff@ositively at students performance.

4.5.

4.6.

Conclusions

Cooperative learning affects positively on the kaag learning process in first
year of basic Education at Abdén Calderon Militatigh School; therefore its
application should be considered as a fundamemémhent to facilitate the

teaching and learning the English.

After the second test during the last trimestethef school year, a considerable
percentage of students (64.51%) demonstrated #isagr improvement of the

English language.

From the results obtained with the students of ekperimental group and
students of the control group it can be concluded the cooperative learning
strategy will contribute to the development and rowement the students’

language skills of first basic year of basic ediarain the English language.

Cooperative learning in first basic year is an dgoé strategy to motivate and

to share knowledge among students and with thaohiers.

Recommendations

It is very important for students that teachers hapghe most appropriate

methodology of teaching.

It is important to take into account students’ parfance. Many of them would

like to improve their English performance.

It is recommended that the teachers of Abdon Cafdddilitary high school,

starting from first basic year, apply the guide ethhas been designed and that
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have cooperative learning strategies in order tth bomprove the English
knowledge and optimize the teaching and learninggss.

= |t is necessary to apply the cooperative learnimgtegies suggested in this
guide to motivate and reinforce the students’ lesfetooperation and work in

groups.

PART FIVE
THE PROPOSAL

GUIDE ABOUT COOPERATIVE LEARNING

5.1. INTRODUCTION

We have seen in the results of the investigaticaat the level of cooperation and
collaboration in children from 5 or 6 years oldéslly nothing. They have studied and
learned skills in preschool to work alone by thelwes like unique individuals in the

world, but our reality is totally different becaute first year is the first real contact
with formal education for some of them. We as heas should teach children to
collaborate, to share, to respect, and to work &mg@, but not fighting. They had to

work in teams, in groups by respecting, valuingfeling, talking, and expressing their
opinions, and ideas that sometimes can be wromigtat; but this is the real knowledge

that they have to be exposed to.
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The level of English that they have is minimal hessamost of them have only acquired
English in preschool and nursery; they know onipe words like: thank you, good
morning, hello, and bye bye. They believe that ihithe English knowledge.

Abdén Calderon Military high school has the misstonintroduce children into the
magical and amazing world of English as a seconguage, but English where teachers
begin the year teaching half of the hours in Sgeargl half of the hours in English, and
finish the year using only English. But the realation is teaching English a group, not
as an individual.

English teachers need to improve their knowledged Earn more and every day
investigating, developing technology, and teachitejhods. Children, at the moment,
don’t pay attention to the teacher when they altanig or explaining in a traditional
approach. For example, they want to explore by Hedves. They want to watch videos
with animation and knowledge; they want to manipuland use the computer and so
on. For these reasons, teachers need to increaisestitategies in the classroom to get
students’ attention by teaching English in a grdwpmeans of collaborating, sharing,
talking about the Educational videos, expressirgrtideas, and inferring their own
knowledge.

5.2. OBJECTIVES.

5.2.1. GENERAL OBJECTIVE

To create a booklet or a guide with the informatalyout cooperative learning and

academic activities to apply in class in order ioréase and optimize the teaching-

learning process of English in first basic year.

5.2.2. SPECIFIC OBJECTIVE

Apply this guide or booklet in the teaching-leamiprocess in English in order to
improve the learning process, making it fun by gsongs, chants, games, etc.
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5.3. THEORETICAL FRAMEWORK

“Cooperative learning is a teaching strategy inwajvchildren's participation in small
group learning activities that promote positiveemaction. This digest discusses the
reasons for using cooperative learning in centedscéassrooms, ways to implement the

strategy, and the long-term benefits for childreatscation”*®

According to Slavin (1987), held Cooperative leagnin early childhood can promote
positive feelings toward school, teachers, and€eHlnese feelings build an important

base for further success in school.

According to Glasser (1986), children's motivatimnwork in elementary school is

dependent on the extent to which their basic pdgdal needs are met. Cooperative
learning increases student motivation by providuegr support. As part of a learning
team, students can achieve success by working wiell others. Students are also
encouraged to learn material in greater depth they might otherwise have done, and
to think of creative ways to convince the teaclmat they have mastered the required

material.

Cooperative learning helps students feel succesasfukevery academic level. In
cooperative learning teams, low-achieving studeats make contributions to a group
and experience success, and all students can sectbair understanding of ideas by

explaining them to others (Featherstone, 1986).

Components of the cooperative learning processesasritbed by Johnson and Johnson
(1984) are complimentary to the goals of earlydiimlod education. For example, well-
constructed cooperative learning tasks involve tp@sinterdependence on others and
individual accountability. To work successfully ia cooperative learning team,
however, students must also master interpersonidls skeeded for the group to

accomplish its tasks.

Use of cooperative learning.

Iviiilviiilviii
15 www.ericdigests.org/pre/cooperative .htm - 20k
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Teachers can use cooperative learning strategikswing the below steps: According
to Foyle and Lyman (1988):

1. The content to be taught is identified, and crétefor mastery are
determined by the teacher.

2. The most useful cooperative learning techniquedentified, and the
group size is determined by the teacher.

3. Students are assigned to groups.

4. The classroom is arranged to facilitate group adtgon.

5. Group processes are taught or reviewed as neededstoe that the
groups run smoothly.

6. The teacher develops expectations for group legramd makes sure
students understand the purpose of the learningwiitlatake place. A
time line for activities is made clear to students.

7. The teacher presents initial material as appragriasing whatever
techniques she or he chooses.

8. The teacher monitors student interaction in theugso and provides
assistance and clarification as needed. The teaekimws group skills
and facilitates problem-solving when necessary.

9. Student outcomes are evaluated. Students mustidodily demonstrate
mastery of important skills or concepts of the meag. Evaluation is
based on observations of student performance dr responses to
questions; paper and pencil need not be used.

10.Groups are rewarded for success. Verbal praisehbyteéacher, or
recognition in the class newsletter or on the bullboard can be used to
reward high-achieving groups.




Elements of Cooperative Learning

It is only under certain conditions that coopemtfforts may be expected to be more
productive than competitive and individualisticagts. Those conditions are:

1. Positive Interdependenc
(sink or swim together)

« Each group member's efforts
required ad indispensable fi
group success

« Each group member has a uni
contribution to make to the joi

effort because of his or F
resources and/or role and t

responsibilities

2. Face«to-Face Interactior

(promote each other's success)

« Orally explaining how to soh
problems

+ Teaching one's knowledge
other

« Checking for understanding

» Discussing concepts being learn_2
« Connecting present with pi

learning
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3. Individual
&
Group Accountability
( no hitchhiking! no social loafing)

+ Keeping the size of the group
small. The smaller the size of the
group, the greater the individual
accountability may be.

« Giving an individual test to each
student.

+ Randomly examining students
orally by calling on one student t
present his or her group's work t
the teacher (in the presence of il
group) or to the entire class.

« Observing each group and

recording the frequency with
which each membaegentributes t
the group's work.

« Assigning one student in each
group the role of checker. The
checker asks other group memt
to explain the reasoning and
rationale underlying group
answers.

« Having students teach what they

learned to someone else.
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4. Interpersonal &

Small-Group Skills

Social skills must be taught: ’

S

Leadership

o

o Decision-making

o Trust-building

o Communication

o Conflict-management

skills

5. Group Processing

« Group members discuss how well
they are achieving their goals an ti:iﬁ
maintaining effective working 2
relationships

« Describe what member actions \JK '
helpful and not helpful

+ Make decisions about what

behaviors to continue or change:

5.4. LESSON PLAN

The following methodological strategies are verypariant because teachers can use
them to improve their teaching by including theseheir personal lesson plans. Also,
there is an example of a Didactic Unit plan andompglete project with a four week
plan. This is because in first year, the projedtmterest go on for four weeks. Don’t
forget that working with cooperative learning i€lzllenge at the beginning, but with

time, it is very, very interesting and so rewarding
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Class Activities that Cooperative learning strategs uses.

According to Johnson & Johnson, R,. (1974) we aarsicler the following strategies:

1. Jigsaw: Groups with five students are set up. Each groumioee is assigne
some unique material to learn and there@ch to his group members. To hel
the learning students across the class workindherséme subection get togeth
to decide what is important and how to teach iteAfractice in these "expe

groups the original groups reform and studentshteach other.

P

2

>

2. Think Pair Share: Involves a three step cooperative structubeiring the firs
step individuals think silently about a questiorsga by the instructorindividuals
pair up during the second step and exchange thsugihtthe third step, the pa

share their responses with other pairs, other teamntke entire group.

& 8

s

3. Three Step Interview:Each member of a team chooses another memberd
partner. During the first step individuals interview theiranners by askir
clarifying questions. During the second step padmeverse the roles. Foetfinal

step, members share their partner's response vaitteam.
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4. Round Robin Brainstorming: Class is divided into small groups (4 to 6) v
one person appadied as the recorder. A question is posed with narsyvers an
students are given time to think about answéfer the "think time," members
the team share responses with one another rourd sode. The recorder writ
down the answers of the gumembers. The person next to the recorder stad
each person in the group in order gives an ansntdrtime is called.

>0 9

A

5. Three-minute review: Teachers stopny time during a lecture or discussion
give teams three minutes to review what has beel ask clarifying questions

answer questions

| 4

¥

6. Numbered HeadsA team of four is established. Each member is givember:
of 1, 2, 3, 4. Questions are asked of the groupufs work together to answer
guestion so that all can verbally answer the goesfleacher calls out a num

(two) and each two is asked to give the answer.
4
. 3
9 @

2
S48
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7. Team Pair Solo:Students do problems first as a team, then witartner, an
finally on their own. It is designed to motivataidents to dckle and succeed
problems which initially are beyond their abilitiy.is based on a simple notion
mediated learning. Students can do more things meétph (mediation) than they ¢
do alone. By allowing them to work on problems tleeyld not do ane, first as
team and then with a partner, they progress toirst feey can do alone that whi
at first they could do only with help.

&

8. Circle the Sage: First the teacher polls the class to see which studeanis :
special knowledge to share. For example the teavdlagrask who in the class v
able to solve a difficult math homework questiorhoshad visited Mexico, wr
knows the chemical reactions involved how salting the streets help dissif
snow. Those students (the sages) stand and spueadtbe room. The teacher tt
has the rest of the classmates each surround a\sageno two members of tl
same team going to the same sage. The sage explhiat they know while tt
classmates listen, ask questions, and take nofestuslents then return to th
teams. Each in turn, explains what they learneadtaBse each one has gone
different sage, they compare notes. If there iagisement, thestand up as a tea
Finally, the disagreements are aired and resolved.

'

:CU)

)

9. Partners: The class is divided into teams of four. Partnecvento one side «
the roomHalf of each team is given an assignment to mastbe able to teach t
other half. Partners work to learn and can conaititt other partners working on t
same material. Teams go back together with eacbfgErtners teaching the ot

set. Partnes quiz and tutor team mates. Team reviews how thel learned ar
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taught and how they might improve the process.

& 8
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43. CHART:

DIDACTIC UNIT PLAN: 10

OBJECTIVE : To name and identify objects we can see in dffekinds of weather; count numbers, review sha
know black and white, sky blue and pink colorsulsing flash cards, pictures, realia, in order ® tihem.

pes

SKILLS CONTENTS STRATEGIES RESOURCES | EVALUATION
Picture cards | | enjoy working
LISTENING | Listen and point the skyThree minute review. Bill board | in a team or in &

Listen and

little stars,

Listen and
black and

items and nature items.

different songs: The sky, Ten

weather like today.

chant, counting chant.

execute thePartners.
what's the
Puppet Pairs.

repeat chants:
white; weather

about the sky
and the nature

Recorder
Cds
Mirror

pairs with my
friends and sa)
sky items.
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SPEAKING

PRE-
WRITING

Answer questions with wha
and how many.

New vocabulary: day, nigh
morning, sky, light blue
stars, sun, clouds, lightnin
moon, rainbow,
black, white, sky blue an
pink.

Simple structures and simp
present tense.

Answer simple questions.

Count and write number
from 1 to 20.

Trace and model shape

thunder

itRound table.

t

gFind the shapes.

d

léVlirror game.

Frame-up relay.

sFind the shapes

dvlagic playdough

Puppets
Flash cards
Picture cards
Realia things

Tables

Chairs

Cards of
vocabulary

Shapes cards
Numbers cards
Papers
Scissors

Glue

Colors

| can answer thg
guestions using
simple

structures.

1%

| like to play
games with my
friends and learn
English fun but
sharing each
other.

| can make
different
projects ano
play games with
my classmates

collaborating
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PRE-
READING

circle, square, triangle
rectangle, oval, diamong
star, heart.

Write the children’s names.

Look and
different pictures about t
sky and nature items.

Identify the letters: L,M,S,F.

Recognize their names.

=2

Think-Pair-Share

Jigsaw

recognize tﬂeFocused Listing
e

Markers with everybody.
Mirror

Lab class

Box

Cards about | say the
known things | vocabulary
Letters items about sky
Picture cards | and nature
Chairs funny.

1. BIBLIOGRAPHY:

Cooperative learning information in the website:wwteachers from a to z. cooperative learning.
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2. OBSERVATIONS:

TEACHER AREA COORDINATOR

ACADEMIC COORDINATOR
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TEACHER’ S NAME:
PROJECT ORIGIN :
TIME: START:

TRANSVERSAL AXIS: Cordiality
OBJECTIVE :

May 19, , 2008

CLASSROOM PROJECT No. 10

MSc. Giovanna Morillo
Song: The sky

PROJECT NAME:

END: June 1% ., 2008

colors, by using flash cards, pictures, realiaruter to use them.

“The sky and the nature”

To name and identify objects em see in different kinds of weather; count numbeview shapes, know sky blue and g

WHAT TO DO? WHAT TO DO WITH? WHO DOES IT? WHEN TO DO IT?
- TO LOOK EVERYBODY MONDAY
- TO SING SONGS EVERYBODY TUESDAY
- TO IDENTIFY EVERYBODY WEDNESDAY
- TO DIFFERENCE EVERYBODY THURSDAY
- TO LISTEN AND EXECUTE EVERYBODY FRIDAY
- TO DRAW AND COLOR EVERYBODY MONDAY
- TO PLAY GAMES EVERYBODY TUESDAY
- TO MODEL EVERYBODY WEDNESDAY
- TO RELATE EVERYBODY THURSDAY
- TO NAME AND REPEAT EVERYBODY FRIDAY
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IMacroprocess’ Name: Date: 2006-04-25
Academic Plan [Code:
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Register's name Version: 01
Class Plan PCL Page2 from 25
FIRST BASIC YEAR
PROJECT: THE NATURE AND THE SKY TRANSVERSAL AXIS: CORDIALITY WEEK No.: 1
TEACHER: MSc. Giovanna Morillo. SECTION: “A” -“B”
SCHOOL YEAR: 2007- 2008 TIME From: May 18, 2008 To: May 23 2008
BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES | EVALUATION
STRATEGIES
IDENTITY AND | Self-confidence and To be confident while Song: | love you. Recorder | am confident to speak
AUTONOMY security to speak in speaking and singing in | Partners: divide the class ipAudio cds and sing in English.
English English groups of four students; the$ongs
should listen to the song ap@ieacher
talk about the way to moy&tudents
and dance, so each grdup
present their own way to dance
and sing the song.
SOCIAL Identify objects and sing| To name and identify object$Song: The sky. Recorder | can name and identity
DEVELOPMENT | songs we see in different kinds of| Team pair solo: Students Audio cds objects we see in
weather. listen and execute the soribeacher different  kinds  of
first as a team, then with |&tudents weather by singing @a

ir

partner, and finally on the

own. It is designed to motivate

song.
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

Students tackle and succeed

at problems which initially
are beyond their ability. It i
based on a simple notion

n

of

mediated learning. Students

can do more things with he|

(mediation) than they can do
alone. By allowing them to

work on problems they cou
not do alone, first as a ted
and then with a partner, th
progress to a point they ¢
do alone that which at fir
they could do only with help

Ip

d
1M
ey
an
5t

PRE MATH

Trace known shapes.

circle, square, triangle,
rectangle, oval, diamond
heart, star.

To trace known shaped=ind

the shape: they
construct different shapes in
paper with colors, they put ¢
their faces and play a garn
hide and seek, they shol
say the name of the shape &
the name of the child.

Shapes cards
[dumbers cards
DRPapers
necissors
Iidlue
h@adlors

Markers

Teacher, students

| can trace known
shapes correctly.
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Class Plan PCL Page4 from 25
BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES |EVALUATION
STRATEGIES
ORAL AND Name and repeat new | To listen and repeat new| Puppet Pairs the puppetsPuppets | understand new
PRE WRITING |vocabulary using stress |vocabulary about the talk with a pair of studentd$-lash cards vocabulary and |
EXPRESSION |and intonation. nature. about the things that thefPicture cards answer wh questions.
know, specially vocabulafRealia things
Answer wh questions. | Answer questions with |and answer simple questigniseacher
what, where, when and |interacting with the severgbtudents
how many. pairs in the class, then, they
share what did they feel abgut
it with the classmates and the
teacher.
PLASTIC Model known shapes. | To model circle, square, | Technique: MODEL WITH Playdough | model the shapes thg
EXPRESSION triangle, rectangle, oval, | PLAY DOUGH Little boards | know, correctly.
star and heart shapes with Shapes flashcards

playdough.

Magic playdough divide the
students in groups of six a
give playdough, they need

work using fine psychomotor
skills and model the known

shapes in a group, so, they

Teacher
h8tudents
to

74
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should organize and form o
shape each one and work i
group no by onese
individually. At the end, the
share experiences and preg
the project.

ne

If

ent

CORPORAL
EXPRESSION

Interiorize the known

shapes and numbers up [mumbers using their

ten.

To form shapes and

bodies and execute
notions.

Game: the mirror.
Organizing my image
divide the group in six, then
students working with a
mirror talk about the way to
form shapes and numbers
with their bodies and form
only one number for exampl
using their six bodies, they
need to organize themselve
and think the correct form.
At the final of each activity,
every group share with
everybody the form to prese

Teacher
Students
Mirror

lab classroom

D

[72)

the numbers and shapes.

| can form known
shapes and numbers
with my body but in a

group.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES |EVALUATION
STRATEGIES
SOCIAL, Identify temporal notions| Identify morning, Think-Pair-Share: Involves| Flash cards about || can identify temporal
CULTURAL afternoon and night. a three step cooperativeemporal notions notions with fun.
AND structure. During the firsfTeacher
NATURAL step individuals think silentlyStudents
World about a question posed by the

instructor. Individuals pa
up during the second step 3
exchange thoughts. In t
third step, the pairs sha

their responses with other

pairs, other teams, or t
entire group working wit
flashcards about tempor
notions.

al
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FIRST BASIC YEAR

PROJECT: THE NATURE AND THE SKY TRANSVERSAL AXIS: CORDIALITY WEEK No.: 2
TEACHER: MSc. Giovanna Morillo. SECTION: “A” -“B”
SCHOOL YEAR: 2007- 2008 TIME From: May 28, 2008 To: May 30 , 2008
BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES |EVALUATION
STRATEGIES
Stars
IDENTITY AND | Self-confidence and To be sure naming objects|@ong: Twinkle, twinkle. Paper | am sure when | name
AUTONOMY security naming objects| the nature. Team group divide thef Colors objects in the nature.

students in two groups, onRecorder
group make the stars and fieds
other group talk about hoyreacher
they present the song. In orgtudents
group everybody share ideas

and share the stars to prepare

the song, listen and execuite

it.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES |EVALUATION
STRATEGIES
SOCIAL Review known To practice known Chant: Put your hands. Big circle drawn onl practice the
DEVELOPMENT | prepositions prepositions. Round table: students havghe floor. prepositions  that
to be sitting down on thejiTeacher know.
chairs around the circle ostudents
the floor, teacher gives
hands positions using known
prepositions, so, students
execute orders but
comparing to and talking
about it, because they learn
from their own mistakes.
PRE Trace numbers from 1 tg To trace the numbersin | Mirror game : they work in| Mirror | can count from 1 to
MATH 20. order to know them. pairs and write the numbdrab class 20 fluently and | trace

on the back of the other wi
their fingers and so on, al

numbers like a riddle wins.

the person who says md

tNumbers
Teacher
rgtudents

the numbers correctly.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
LUDIC Sing songs. To sing song and enjoy Songs: Sun, sun. Laboratory | like to sing songs in
EXPRESSSION them. Jigsaw - Groups with five Teacher English.
students are set up. EgcBtudents

some unique material

group members. To help
the learning students acrg
the class working on th
same sub-section g
together to decide what
important and how to teag
it. After practice in thes
"expert" groups the origing
groups reform and studern
teach each other.

group member is assignedecorder
i@udio cds
learn and then to teach to his

in
SS
e
et
is
th
e
Al
Its
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

ORAL AND PRE
WRITING
EXPRESSION

Use simple present and

present progressive
tenses.

Answer simple questions.

simple and progressive
tenses.

To answer questions using

Question: What is this?
Three-Step Interview:

Each member of a team
chooses another member t

step individuals interview
their partners by asking
clarifying questions. During
the second step partners
reverse the roles. For the
final step, members share

the team.

be a partner. During the first

their partner's response with

Teacher
Students
Picture cards
0

| can answer the
guestions that my
teacher said.

PLASTIC
EXPRESSION

Recognize and trace big To recognize and trace

numbers.

numbers up to ten.

Game big number: Divide
students in groups of thr
and give a big paper wi
markers, playdough, te
papers and differer
materials, they should wo
like a team and trace a U
fill in

with  different

Teachers
p8tudents
IDifferent materials
Avlarkers

nBig papers
[playdough

ig

number that they choose and

materials.

| can recognize and
form numbers up to
ten, correctly.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES |EVALUATION
STRATEGIES

CORPORAL Execute notions. To listen to the teacher | Find a star: Cut out a starTeacher | understand the
EXPRESSION and execute instructions.| from construction paperStudents instructions that | listen.

Then color it. Then tape oLab classroom

staple a piece of yarn to thStar

bottom of it. Explain to thePaper

kids you are going to playarkers

hide the star. Every oneolors

hides their eyes and ohe

person is picked to hide the

star. After the star is hidden

everyone can start looking

for it. The person who finds

it gets to hide it the next

time.
SOCIAL, Identify same and To identify and make Focused Listing: Focused T Teacher | can identify and make
CULTURAL, different. comparisons between |listing can be used as |&tudents comparisons between
NATURAL same and different. brainstorming technique or glsaboratory same and different.
WORLD a technigue to genergtelash cards about

descriptions and definition

gomparisons
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for concepts. Focused listing

asks the students to generate
words to define or describhe

something in this case, lo
for  comparisons.
students have completed t
activity, you can use the

Onga

Dk
e
his
e

lists to facilitate group and

class discussion.
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FIRST BASIC YEAR

PROJECT: THE NATURE AND THE SKY

TRANSVERSAL AXIS :

CORDIALITY

WEEK No.: 3

TEACHER: MSc. Giovanna Morillo.

SECTION: “A” -“B”

SCHOOL YEAR: 2007-2008

TIME From: June 2nd, 2008

To: Jufie B008

BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

IDENTITY AND
AUTONOMY

Self-confidence and

To be sure while tracing

autonomy in themselveg letters.

Morning Circle: Invite the
children to come to school
their pajamas. Ask, “What i
wrong with having your
pajamas on now?”

Make a list of night thing
and day things. Tell th
children that day and nig
are description words.
Ask the children what the
think is the Dbigges

night.

difference between day and

Teacher
iStudents
SRecorder
Audio cd’s
Board
sMarkers

e

Nt

Yy
t

| am sure tracing
letters.
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

Sing “Mister Sun” with thg
children. Ask what thing

are alike in the songs apd

what things are different.
Tell the children tha

today's activities will be

about day and night.

[ B

—

SOCIAL
DEVELOPMENT

Reinforce known
prepositions..

To reinforce prepositions:
in, on, under, behind, in
front of, over.

Bears: position words
Divide the class in groups

One teddy bear for

ofach student

three students; every op@ne bag for each

should have a teddy be
done in fomix and a bag,
the teacher starts with a litt
story about the teddy be
using prepositions like thi
Mother bear is sleeping (¢
the bed.... Students must
the bears on, in, under, ¢
the bag depending of tf
story; they compare the

atudent

54 little story about
lehe sky.

aFeacher
sStudents

DN

ut

btc

ne

ir

acts among them.

| can execute and
recognize the known
prepositions.
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

PRE

MATH

Reinforce shapes and

colors.

To reinforce shapes and
colors.

Finding Shapes showdow:
Showdown is a cooperati
learning strategy that can
used in many subjects. H
this activity, you'll need t
print one copy of th
Finding Shapes Showdov
task cards for each tea
Have the students cut t
cards apart and place thg
face down in the center
the team. Everyone needs
littte board and a marke

first leader and picks up
card. Without showing it t
the others, he or she rea
the color and the sha
aloud. Everyone trace th
shape on his or her litt
board without talking. A
each person finishes, th
place their

One person becomes the

boards fag¢

Teacher
Students
pehapes cards
arker

pLittle board
ecolors

vn

m.

he

bm

of

5 a

r

a
o
ds
be
is
e

D

By
e

down. When all boards are

| can recognize the
shapes, colors quickly
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down, the Ileader says
"Showdown!" and everyone
shows their answer. Team
members  discuss  their
answers and try to come |to
consensus about the correct
answer. The leader draws
the answer on the task card
so the teacher can check it as
he or she moves about the
classroom. For the next
round, a new student on the
team becomes the leader.

LUDIC
EXPRESSION

Songs and chants execufEo sing song and repeat

with enjoyment.

chants.

Song: | love you. Recorder
Partners: divide the class inAudio cds
groups of four students; thegongs
should listen the song apd@ieacher
talk about the way to mové&tudents
and dance, so, each grqup
present their own way to
dance and sing the song.

| can sing songs and
repeat chants with my
friends in a group.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
ORAL AND Use prior knowledge. To talk using present Musical chairs: Place chairsTeacher | can express some
PRE WRITING | Talk about objects in the | progressive tense with | in a circle. On each chaiBtudents ideas in present
EXPRESSION | sky. simple expressions about have a piece of paper with Rictogram cards progressive tense
objects in the sky. different pictogram aboubout the sky and
sky and nature vocabul
that you have just complete@hairs
teaching your class. InstrydRecorder
the children to move fro [
chair to chair when the music
starts. When the music stops,
have each child stop and face
the chair they are in front qf.
Each child will have a turn to
say what is on the paper
then we play again.
PLASTIC Model the known letters.| To model the known | Little board : model the Teacher | can model the known|
EXPRESSION letters using the colors thdetters with a partner formingStudents letters with the known

they know.

a big letter , then share the
letter and color of it with the
classroom.

little board
Play dough

colors with my partner
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
CORPORAL Practice psychomotor | To use their bodies for | Music walk: Tape coloredTeacher | use my body for
EXPRESSION | skills using their bodies | practice their psychomotq construction paper to th&tudents practice psychomotor

skills.

floor where you are going {
play the songs. Put dov

dab classroom
yolors

enough construction paper for

every student to have a co
to stand on. You can ha
more than one student on {

or
Ve
he

same color just not the same

piece of construction papé
For example, you can ha
three kids on three pieces
blue construction paper.

Explain to the students th
when the music stops they ¢
to stay on that color of pape

After the music is turned off

the teacher will select a col
and ask who is standing

the color (green) then tho
students say the numbg
orally from 1 to20, anothe

By,
ve
of

at
are
Bl

or
DN
se
2I'S
18

time the shapes, and colors

skills.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
SOCIAL, Repeat letters sounds. To trace and recognize Breparing letters: Divide| Teacher | can trace the letters:
CULTURAL letters: M,S, L, F. the group in pairs andlash cards about ML F,S.
AND explain that they can work aketters
NATURAL a team to prepare thBread
WORLD sandwich. Place butter |€heese

pan.
cheese, ham, jam, form
sandwich and share wi
your friends!

Cut out letters wittHam

dam
Bpoons
Students
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FIRST BASIC YEAR

PROJECT: THE NATURE AND THE SKY TRANSVERSAL AXIS: CORDIALITY WEEK No.: 4

TEACHER: MSc. Giovanna Morillo. SECTION: “A” -“B”

SCHOOL YEAR: 2007- 2008 TIME From: June'd, 2008 To: June"32008

BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES

Song: Sunny and Cloudy.

IDENTITY AND | Self-confidence and To be sure while singing | Jigsaw- Groups with five | Laboratory | am sure singing song

AUTONOMY autonomy in themselveg songs in a group. students are set up. Each | Teacher with my friends in the
group member is assigned| Students lab class.

some unique material to | Recorder
learn and then to teach to hi&udio cds
group members. To help in
the learning students across
the class working on the
same sub-section get
together to decide what is
important and how to teach
it. After practice in these
"expert" groups the origina
groups reform and students
teach each other.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
SOCIAL Review known letters. To review letters: |, mf.s, | I'll get to know what you | Teacher | can recognize the
DEVELOPMENT know": The teacher tapeStudents letters and say

either a big button with @etter cards examples with fun.
letter of the alphabeBottoms
underneath the child's desk.

The teacher would make

sure that there are 2 of each

letter and then space out the

letters. Example, under
Johnny's desk a button
would have the letter "L"
written on it, and thenh
across the room, under
Brenda's desk, there would
be another button with the
letter "L". When the teach:
rings the bell, the childre
scurry to find their matc
and then must say tw
things which start with thi
letter but talking first with
their partner and say.

9%
=

0O s =25
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

PRE
MATH

Reinforce the shapes,

To reinforce the shapes,

colors and numbers fromcolor and numbers in

1 to 30.

sequences.

Problem-
have the

Structured
solving:
participants
about numbers, shapes @
known  colors.  Assig
numbers to members
each group (or use playir
cards). Have each memk
of the group be a differe
number or suit. Eag
participant  should b
prepared to respond. EQ
member of the group nee
to understand the resporj
well enough to give th
response with no help fro
the other members of tf
group. Ask an individug

from each group to respond.

Call on the individual by
number (or suit).

of
g
er
Nt
h
e
ch
ds
se

Teacher
Students
brainstornshapes cards
uhdard
hmarkers

| can recognize the
shapes, colors and

numbers in sequences.

D
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
LUDIC Songs and chants execyfgo sing song and repeat | Song: colors. Shapes | can sing songs and
EXPRESSION | with enjoyment. chants. Team group divide the Paper repeat chants.

students in two groups, on€olors
group make the shapes wijtRecorder
colors and the other grougds

talk about how they presereacher

the song.
everybody share ideas and
share the stars to prepare
song, listening and execyte
it.

the

In one groujstudents

ORAL AND PRE
WRITING
EXPRESSION

Use prior knowledge.

Talk about objects in the

sky.

To talk using present tense
with simple expressions
about objects in the sky.

One Minute Papers: Ask

Teacher

students to comment on th8tudents

following questions.

Giveflash cards

them one minute and tim®apers
them. This activity focusepencils

them on the content and can
also provide feedback to you
as a teacher.
= What was the most
important or useful thing
you learned today?

» What two important

| can express some
ideas in present tense

h
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have; what
unclear?

minute papers to

material.

» What would you like to
know more about?
You can use these one

next day's discussion, o
facilitate discussion within @
group, or to provide you
with feedback on where the
student is in his or her
understanding of the

guestions do you still

remains

begin the

PLASTIC
EXPRESSION

Model the known letters

using the colors that they
know.

To model the known lette

students and
newspapers page

like a group, the

learn more about it.

crease it and form big
known letters and present

group share their work with
the others and everybody

rsetters in the newspapers| Teachers
Working in groups of 5Students

usindNewspapers
by page,

n, every

I can model the known
letters with the known
colors.
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BLOCK SKILLS OBJECTIVE METHODOLOGICAL RESOURCES EVALUATION
STRATEGIES
CORPORAL Practice fine psychomotoio use their bodies for | Game: PinkPig, Pink pig, | Teacher | use my body for
EXPRESSION | skills using their bodies | practice their fine What Do You See? Give|Students practice fine
psychomotor skills. each child a color chip, thehab classroom psychomotor skills.
ask each child to findChip
something in the room that|i$Vooden board

the same color as his ch
Children take turns namir
their color and finding a
object in the room that is th
same color. Take a wood
board and screw the c
hooks into the board. Ha
available a set of color shi
that duplicates the children
Punch a hole in each sh
and laminate it. Put th
duplicate set of chips into
basket. Ask the children

search throught the bask
for a matching color ship an
then hang their pair on

hook.

p.
g

ne
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BLOCK

SKILLS

OBJECTIVE

METHODOLOGICAL
STRATEGIES

RESOURCES

EVALUATION

SOCIAL,
CULTURAL
AND
NATURAL
WORLD

Repeat and interiorize

letters sounds.

To name and interiorize
the letters: M,S, L, F.

Musical chairs: Place chairsTeacher

in a circle. On each chs
have a piece of paper with
different letter that you hay
just completed teaching yo
class. Instruct the children
move from chair to cha
when the music starts. Wh
the music stops, have eg
child stop and face the chg
they are in front of. Eag
child will have a turn to sa
what is on the paper and th
we play again.

iBtudents
Bapers
earkers
URecorder
tonusic

r
en
ch
air
h

Yy
an

| can identify and namé
the letters: M, L, F, S.

D
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PROJECT DESCRIPTIVE MEMORY
TEACHER’ S NAME: MSc. Giovanna Morillo

PROJECT ORIGIN: Song: The sky PROJECT NAME: “The sky and the nature”

TIME: START: May 19, , 2008 END: June 18, 2008

TRANSVERSAL AXIS: Cordiality

OBJECTIVE: To name and identify objects vem see in different kinds of weather; count numbergiew shapes know sky blue and pink
colors, using flash cards, pictures, redtiarder to know them.

CONSOLIDATED SKILLS DIFFICULTIES

IDENTIFY OBJECTS IN THE SKY AND IN THE NATURE
REVIEW COLORS AND SHAPES

IDENTIFY OBJECTS WE CAN SEE IN DIFFERENT WEATHER
IDENTIFY MORNING, AFTERNOON AND NIGHT

COUNT NUMBERS UP TO TEN

SELFCONFIDENCE AND SECURITY TO SPEAK IN ENGLISH
REINFORCE ALL THE NOTIONS LEARNED

IDENTIFY ITEMS THAT BEGIN WITH: LM, S, F.

Work on: Check by: Approved by:
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GLOSSARY

AssessmentTeacher-made tests, standardized tests, or teststéxtbook companies
that are used to evaluate student performance.

Bilingual education: An in-school program for students whose first laaggi is not
English or who have limited English skills. Bilinglueducation provides English
language development plus subject area instruatitime student's native language. The
goal is for the child to gain knowledge and ber#ite in two languages. (Ed Source)

Collaborative learning (CL): is a personal philosophy, not just a classroachrigue.

In all situations where people come together inugsg it suggests a way of dealing with
people which respects and highlights individual upromembers' abilities and
contributions. There is a sharing of authority @wdeptance of responsibility among
group members for the groups actions. The undeylgnremise of collaborative learning
is based upon consensus building through cooperbtiggroup members, in contrast to
competition in which individuals best other groupmbers. CL practitioners apply this
philosophy in the classroom, at committee meetimgd) community groups, within

their families and generally as a way of livinglwénd dealing with other people.

Constructivism: Theory suggesting that students learn by constgictheir own
knowledge, especially through hands-on exploratibemphasizes that the context in
which an idea is presented, as well as studentudétiand behavior, affects learning.

Students learn by incorporating new informatiom iwhat they already know.

Cooperative learning is defined by a set of processes which help medaperact

together in order to accomplish a specific goaldevelop an end product which is
usually content specific. It is more directive thamollaboratve system of governance
and closely controlled by the teacher. While thare many mechanisms for group
analysis and introspection the fundamental approacteacher centered whereas

collaborative learning is more student centered.
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Curriculum (plural curricula): A plan of instruction that details what studeats to
know, how they are to learn it, what the teachmsle is, and the context in which

learning and teaching will take place.

English learner: A student who is not proficient enough in the Eslglianguage to
succeed in the school's regular instructional @ogrand who qualifies for extra help

Lesson plan: A teacher's detailed description of the course ngtruction for an
individual lesson. While there is no one way to stamct a correct lesson plan, most

lesson plans contain similar elements.

Performance assessmentSystematic and direct observation of a studerfopeance
or examples of student performances and rankingordog to preestablished
performance criteria. Students are assessed amesh# as well as the process engaged

in a complex task or creation of a product.

Teaching for understanding: A teaching method that focuses on the process of
understanding as the goal of learning rather thaaplg the development of specific
skills. It focuses on forming connections and sgenelationships among facts,

procedures, concepts, and principles, and betweengmd new knowledge.

Technology: In education, a branch of knowledge based on #aeeldpment and
implementation of computers, software, and othehneal tools, and the assessment
and evaluation of students' educational outcom&dtreg from their use of technology

tools
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ANNEX 1 (PRE-TEST)
“ABDON CALDERON” MILITARY HIGH SCHOOL
FIRST BASIC YEAR

NAME AND LAST NAMES OF THE APPLICANT: ..o
SUBJECT:ENGLISH
PLACEAND DATE © ..., SCORELL

PRE — READING
1.- Count and match. 4p 3
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PRE -WRITING
2.- DRAW AND COLOR THESE SHAPES 6p

a. yellow oval b. green square C. purple triangle
d. orange rhombus e. red circle f. blue rectangle

LISTENING AND WRITING

3.- PREPOSITIONS. LISTEN AND DRAW. 6p.

Book on the table  Books under the world
Girl on the floor Brushes in the cup

Boy on thehair
Boy behindhe girl
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SPEAKING

4.- ANSWER THESE QUESTIONS: (Make a tick or cross)

Good morning. ( Hello)

How are you?

What'’s your name?

What color is this?
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ANNEX 2 (POST - TEST)
“ABDON CALDERON” MILITARY HIGH SCHOOL
FIRST BASIC YEAR

NAME AND LAST NAMES OF THE APPLICANT: ..o
SUBJECT:ENGLISH
PLACEAND DATE © ..., SCORELL

PRE — READING
1.- Count and match. 4p
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PRE -WRITING
2.- DRAW AND COLOR THESE CLOTHES 6p

a. yellow sweater b. green pants C. purple shoes
d. orange shirt e. red short f. blue jacket

LISTENING AND WRITING

3.- PREPOSITIONS. LISTEN AND DRAW. 6p.

Book on the table  Pencil in the box
Girl on the chair ~ Sharper in the pencil case

Eraser on thiéoor
Boyn front of the girl
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SPEAKING

4.- ANSWER THESE QUESTIONS: (Make a tick or cross)

Good bye

How old are you?

What's the weather like today?

What is this?
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